Introduction
Supporting students on their journey to becoming powerful writers is difficult in the best of
circumstances, in large part due to the multiplicity of factors that converge into what is often referred to
as the “writing process.” The reality is that every teacher of English needs to work extremely hard to
create an environment and writing program that provide all of the necessary factors for children to
reach their full potential. Guidance on Effective Writing Instruction: Key Stage 2 has been designed to
help teachers identify these factors and provide useful supports to help create the best writing
programs possible.
The introductory section outlines the foundational and theoretical aspects of a writing program: the
curricular connections, the goals for writing, the essential features of an effective writing program, the
five essential pedagogies, the traits of writing, and a discussion on the writing process.
The subsequent sections of this document are practical in that they are designed to support teachers in
their planning and instruction. It is the literacy team's hope that the information provided in Guidance
on Effective Writing Instruction: Key Stage 2 will help teachers create writing programs that will allow all
students to flourish.

Curriculum Connection
The Cayman Islands 2008 English National Curriculum for KS2 requires that English instruction supports
all students in their abilities to create meaning from oral, visual, and written language forms of
communication, while also developing the skills they need to convey their ideas, feelings, and emotions
in effective ways. Embedded in this aspiration is a vision of language learning that integrates reading,
writing, speaking and listening. Rather than focus on the development of skills in isolation and as an end
unto themselves, this holistic approach to instruction combines the three English strands that are
required to support each student’s ability to thrive in a communication-oriented society.

Reading/Writing Connection
At the heart of this approach lies a reciprocal connection between reading and writing; both processes
attempt to create meaning through a similar yet inverted process. Readers create meaning by decoding
groups of work based on their knowledge, strategies, and experiences. Writers develop ideas, thought
and emotions and encode them into text using a combination of the traits of writing and the writing
process, while selecting the most appropriate text-type for their audience and writing purpose. Since
both reading and writing focus on meaning making, the development of one reinforces progress in the
other. Within this document, you will notice that reading plays a critical role in writing instruction, as is
the case when teaching reading. When teaching writing, a balance of modeled, shared, interactive and
guided writing instruction should be implemented whilst ensuring ample time for independent practice
and application in order to maximize student success. This gradual release of responsibility is key when
implementing an integrated reading and writing programme.
Although you will find that this document treats reading as a critical aspect of the pedagogical approach,
it is important to note that reading is used for writing purposes. Students should be immersed into the
text-type or trait of writing through reading mentor texts. However, it is important to note that reading
strategies are not discussed in this guidance document but are addressed in the Guidance on Effective
Reading Instruction: Key Stage 2. In a regular learning sequence, reading and writing strategies and
objectives can be seamlessly integrated.
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The Goals of Writing Instruction:
The primary goal for writing is to provide students with a means to effectively express ideas, feelings,
and emotions on paper and on screen. This overarching goal is supported by three additional
instructional goals.
A student needs to:
1. Use writing to organise and clarify information;
2. Develop an understanding of the complexity of the writing process; and
3. Gain competence in the use of the traits of writing.

Essential Features of an Effective Writing Program
In order to establish a quality writing program, certain features or conditions need to be in place:
1. A safe and supportive learning environment that is organised and managed effectively;
2. An instructional model that allows for large-group, small-group, and individual instruction,
discussion, and collaboration;
3. Exposure to a wide range of language resources that allows learners to interact with a diversity
text;
4. Cross-curricular integration;
5. Inclusion of a variety of Bloom’s cognitive objectives through authentic and motivating literacy
experiences and learning activities;
6. A balance of direct instruction, guided instruction, and independent practice
7. The inclusion of formative and summative assessment, as well as assessment as learning;
8. An uninterrupted 90 minute literacy block every day;
9. The integration of word study into reading, writing, and oral language activities;
10. Guidance, coaching, and feedback for students through regular student conferencing;
11. Interventions for students who are at risk of not developing the writing skills that have been
taught; and
12. Parental and community involvement.

Five Essential Writing Pedagogies
There are five essential writing pedagogies (teaching approaches) that should be utilised in every
classroom to support the diverse needs of students. These approaches, based on Pearson & Gallagher’s
(1983) and Vygotsky’s (1978) Gradual Release of Responsibility include modeled writing, shared writing,
interactive writing, guided writing and independent writing. In this model, teachers gradually release
responsibility to the students, supporting their efforts as they learn and enable them to be successful.
Knowing when to use modeling, when to share writing responsibilities, when to guide and when to let
students work independently is what makes an effective teacher and ensures students’ success in
writing.
Modeled Writing
During modeled writing, the teacher is expected to explicitly demonstrate a task or strategy of a
proficient writer to show students how something is done. Throughout a modeled writing mini-lesson,
the students observe the teacher engaged in writing on a large surface so all students can see (e.g., on a
whiteboard, on chart paper, on the SmartBoard, etc.) and listen to his/her think aloud. Students gain
insight into the writing process and application of the writing traits which they will then try to emulate in
their own writing. By verbalising the thought processes of a writer, the teachers’ think aloud gives
students a window into the types of self-talk that can be used to perform a task or implement a strategy
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and shows students that rethinking and problem-solving are
natural steps in the composing of a piece of writing.
Shared Writing
During shared writing, the teacher and the class (or small group or
individual students) work collaboratively on a piece of text. While
modeled writing sessions provide students with a fully supported
writing experience during which they listen to, observe, and notice
writing behaviours demonstrated by the teacher, shared writing
transforms into a collaborative experience. In shared writing,
students are invited to generate ideas and apply writing/thinking
processes, whilst the teacher controls the pen/marker and scribes
the students’ ideas, providing additional support through prompts,
questions, and suggestions when necessary. The collaboratively
created text should not include errors, whether dictated by a
student or deliberately included by the teacher. The result of
shared writing is a high-quality text free of errors that is read
together after composition. It should also be made easily available
to students to read over and use as a model for their own writing.
As all students are contributing ideas to the class text, the writing
must be clearly visible to the class in print (e.g., chart paper) or
digital form (e.g., SmartBoard). The collaborative nature of shared
writing and the teacher assuming all responsibility for encoding
allows all students to focus solely on generating quality ideas
related to the instructional objective and to feel like writers
regardless of their writing ability. Shared writing is an instructionpacked component of a comprehensive literacy programme. It
promotes the continuous development of writing skills related to
the traits of writing, the writing process, and text forms or features
and in doing so fosters a love of writing. Shared writing is a
powerful teaching tool in all areas of the curriculum and can be
used to teach students how to write about a science experience, a
math reflection, or a song for music.

LOW

Interactive Writing
Interactive writing, in which the teacher and student collaborate to compose a text, is another
supported writing experience with several similarities to shared writing. Students participate by sharing
their ideas, but in interactive writing, the teacher and students share the task of scribing, with
opportunities for students to take the pen/marker to write letters, words, phrases, or sentences with
the teacher’s guidance.
Guided Writing
During guided writing, the teacher usually works with a small, temporary group of students to
consolidate the learning of a skill previously taught in whole class modeled, shared and interactive
instruction or a skill related to their need(s) at a particular point in time. The lessons are usually short
and teacher directed and can be used with students at any achievement level. The value of guided
instruction lies in students receiving focused instruction towards obtaining a skill or filling a specific
learning gap. This small group time might be an opportunity to stretch and expand the writing skills of
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more able students, to reteach key writing skills for students who are experiencing challenges, or to
demonstrate an informational text feature to a group of students who would find it helpful in their
writing. Guided writing groups are small (generally 4 to 6 students), flexible and short term (change
often based on identified student need and conducted much more frequently than guided reading
groups).
Independent
In independent writing, students do the writing themselves, drawing on the knowledge and skills
learned during the modeled, shared, interactive and guided lessons, as well as from feedback received
from the teacher. It’s important to remember that students need to spend most of the allotted time for
writing engaged in writing. If students are to become excellent writers, they need to engage in
composing a continuous text, not participating in lessons and activities about writing. During
independent writing time, students may be at a variety of points in the writing process, as all writers do
not write at the same speed. As students write independently, the teacher can be conducting a guided
writing lesson with a small group of students in need of additional instruction on a specific skill, strategy
or trait or may be conferencing with an individual student.
It’s important to understand that the gradual release of responsibility model is not linear. Students
move back and forth among each of the components as they master skills, strategies and learning
outcomes or require additional instruction for a particular skill or strategy that is challenging.

The Traits of Writing (Elements)
The 6 + 1 Traits of Writing are: ideas, organisation, voice, word choice, sentence fluency, conventions
and presentation. The Traits of Writing are a way of classifying the writing characteristics (or qualities)
present in all forms of writing. The way a trait is utilised changes greatly depending on the audience,
text-type and text form; however, the traits are always present. Whether it’s a narrative about a quirky
science teacher, a persuasive text on the need to save the mangroves, or an informational report on the
respiratory system, certain characteristics make the writing work and those characteristics are the 6 + 1
Traits of Writing. The value of the 6 + 1 traits lies in the common language that can be used by teachers
and students to talk and think about their writing. Students can become effective self-assessors,
engaging in assessment as learning opportunities, when they have a deep understanding of the traits.
The trait vocabulary also allows specific, often complex, writing characteristics to be broken down into
more manageable chunks, which when working together, make-up the trait. The 6 + 1 Traits taught
within an active, positive, process-oriented curriculum providing students with opportunities to write for
a variety of purposes through the text-types is an unbeatable combination. Student writing improves
when the traits are used in a systematic way in the classroom and throughout the school. If expectations
for students’ writing and the traits they employ keep building one year to the next, based on the same
core principles, we save valuable time reviewing and revising skills, which allows infinite opportunities
for growth. The traits align with the Assessment Focuses (AFs) and are embedded in the 2008 Cayman
Islands National Curriculum objectives.
All Traits of Writing should be taught at all year levels. Teachers may feel the urge to divvy up the traits
and concentrate instructional efforts on one or two traits, while expecting colleagues in other year levels
to do the same with different trait(s). This is not a recommended instructional practice as it would
provide students with isolated bits of information about writing that would never add up to a whole. All
traits need to be taught in all year levels so that students can see the relationship of all traits in a piece
of writing and to the intended purpose of the piece. Our goal is to create students who think and behave
like writers and writers use all traits of writing simultaneously and cohesively.
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Definitions and Key Qualities of the 6 + 1 Traits of Writing
Ideas: The piece’s content
 Finding a topic: The piece has a clear, central theme or a simple, original storyline that is
memorable. If the piece has a title, that title captures that theme or storyline in an enticing way.
 Focusing the topic: The writer has narrowed a big issue or thesis to a reasonable, manageable
topic or distilled the story to a clear, tight narrative
 Developing the topic: The writer provides enough critical evidence to support the issue or thesis
and shows insight on the topic, or tells the story in a fresh way. The ideas transcend the obvious
and predictable.
 Using details: The details create pictures in the reader’s mind and are plentiful from beginning
to end. The writer’s knowledge about and/or experience with the topic is evident through the
use of accurate details, credible information, and believable anecdotes.
Voice: The tone and tenor of the piece; what makes the writer’s style singular
 Establishing a tone: The piece shows how much the writer cares about the topic. The piece is
expressive and compelling, whereby the reader feels the writer’s conviction, authority and
integrity.
 Conveying the purpose: The reason for writing is clear. The writer expresses his or her point of
view appropriately for the text-type, which adds interest to the overall message.
 Creating a connection to the audience: There is a strong interaction between the reader and the
writer. The writer has considered what the reader needs to know and the best way to convey it
by sharing his or her feelings and opinions about the topic.
 Taking risks to create voice: The writer expresses ideas in new ways, which makes the piece
interesting, original and fresh. The writing sounds like the writer because of the particular use of
words and phrases that have a “just right” effect.
Organisation: The internal structure of the piece
 Creating the lead: The beginning grabs the reader’s attention and leads him or her into the piece
naturally. The beginning entices the reader to keep reading, providing a tantalising glimpse of
what is to come.
 Using sequence and transition words: The piece contains a variety of carefully selected sequence
and transition words, which are placed wisely to guide the reader through the text by showing
how ideas progress, relate and/or diverge.
 Developing the body: The piece is easy to follow because the details fit together logically. The
writer slows down to spotlight important points or events and speeds up when he or she needs
to keep the reader moving along.
 Ending with a sense of resolution: The writer sums up his or her thinking in a natural, thoughtful
and convincing way and has anticipated and answered any lingering questions, giving the reader
a strong sense of closure.
Sentence Fluency: The way words and phrases flow through the piece; the auditory trait (writing needs
to be read aloud to truly assess for sentence fluency)
 Capturing smooth and rhythmic flow: The writer has thought about how the sentences sound. If
the piece were to be shared aloud, it would be easy on the ear. The writer uses phrasing that
sounds almost musical and is therefore a joy to read.
MINISTRY OF EDUCATION |Writing Guidance Key : Stage 2

5







Crafting well-built sentences: The sentences are carefully and creatively constructed for
maximum impact. Connective words such as “but”, “and”, and “so” are used successfully to join
sentences and sentence parts.
Varying sentence patterns: A variety of sentence types (simple, compound and/or complex)
enhances the central theme or storyline. The piece is made up of an effective mix of long,
complex sentences, and short, simple ones.
Break the “rules” to create fluency: If the piece contains fragments, they add style. The writer
may use one word to accent a particular moment, such as, “Bam!” If the writer uses a
conversational tone, the sentences might begin with informal words such as “well”, “and” or
“but”. The writer breaks rules intentionally to make that dialogue sound authentic.
Applying grammar and usage: Words and their prefixes and suffixes have been combined to
form grammatically correct phrases and sentences. The writer shows care in using the correct
grammar and usage (e.g., subject verb agreement, verb tense). The writer may break rules of
Standard English for stylistic reasons but otherwise shows consistency and control.

Word Choice: The vocabulary the writer uses to convey meaning and enlighten the reader
 Using strong verbs: The piece contains many action words, giving it punch and pizzazz. The
writer has stretched to find lively verbs that add energy to the piece.
 Using striking words and phrases: The piece contains many finely honed words and phrases that
make it stand out. The writer employs creative and effective use of alliteration, similes,
metaphors and/or other literary techniques.
 Using words that are specific and accurate: The words are precise, often reflecting content- or
information-based vocabulary that the reader needs to understand the message fully. The
writer has chosen nouns, adjectives, adverbs and so forth that create clarity and bring the topic
to life.
 Using language effectively: The words have been selected to capture the reader’s imagination
and enhance the piece’s meaning. A deliberate attempt to choose the best word over the first
word that comes to mind is evident.
Conventions: The mechanical correctness of the piece.
 Checking spelling: Sight words, high-frequency words, and even less familiar words are usually
spelled correctly. When less familiar words are spelled incorrectly, they are phonetically correct.
Overall, the piece shows control in spelling.
 Using punctuation and indenting paragraphs: The writer handles basic punctuation skillfully. He
or she understands how to use punctuation to add clarity and style. Paragraphs are indented in
the right places. The piece is ready for a general audience.
 Inserting capitalisation: The use of capital letters is consistent and accurate. An in-depth
understanding of how to capitalise dialogue, abbreviations, proper nouns and titles is evident.
Presentation: The physical appearance of the piece; how pleasing the form and layout is to the eye.
Presentation is essentially the “welcome mat” inviting the reader into the text.
 Applying handwriting skills: The handwriting, whether printed or cursive, is clear and legible.
Letters are uniform and slant evenly throughout. The spacing between words is consistent.
 Using word processing: The font style and size are easy to read and a good match for the piece’s
purpose. If colour is used, it enhances the piece’s readability.
 Using white space: Appropriately sized margins frame the text.
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Incorporating text features: Text features are effectively placed on the page and clearly align
with the text that they support.

The Writing Process
The writing process consists of 5 different stages, including pre-writing, drafting, revising, editing and
publishing. Each component of the writing process needs to be taught explicitly, although it’s not
necessary or expected that students progress through the entire process for every piece of writing –
only some pieces will reach the final stage of publishing. Explicit instruction for each part of the process
is necessary so that students understand and can effectively perform the stages that proficient writers
use. Breaking the writing process into the 5 different stages will help students view a large, complex task
as manageable chunks and allow them to focus on producing quality pieces of writing. While it’s
reasonable to think about the writing process linearly as five phases, in practice, it is often non-linear. As
students become more versed in all stages, the process will become more natural to them and they may
start to combine stages (e.g., students may edit and revise during the drafting process). It is important to
remember that the writing process is a means to an end and not an end in itself. It may be tempting to
organise your writing programme and instructional time to pre-write on Monday, draft on Tuesday,
revise on Wednesday, edit on Thursday, and publish on Friday; however, this kind of writing instruction
is likely to create compartmentalised writers, who appear to be writers but are more like task
completers.
Stage 1 – Pre-Writing/Planning (“Thinking”)
Great writing begins with planning! This is the time to figure out what to write about. Pre-writing is a
stage in the writing process that cannot be overlooked. Just as athletes warm up before running, writers
need to warm up before writing. The pre-writing stage involves brainstorming, referring to anchor charts
(class-created anchor charts can be a great source of ideas for writers), considering purpose and goals,
and using graphic organisers to connect ideas and begin to form a coherent and appropriate structure of
the text. Finding appropriate and informative resources and gaining information through the research
process is another component of the pre-writing stage for applicable text-types. Brainstorming ideas to
decide a topic on which to write may occur with the whole class, in small groups, or individually. Graphic
organisers, specific to the text-type studied, encourage students to organise their texts effectively and
appropriately for a variety of text-types. Research clearly indicates that brain activity is enhanced when
we use and teach our students to represent information in a visual way (Kohler, 2009). They are
especially beneficial for those students who have difficulty organising their thoughts and who need a
concrete representation to structure abstract ideas. They also appeal to many different learning styles
(Kohler, 2009). All components of the pre-writing stage must be modeled and taught through explicit
instruction before students are expected to use the skill independently.
Stage 2 – Drafting (“Write”)
Throughout the drafting stage, students use their ideas and/or researched information recorded on the
graphic organiser to write sentences and paragraphs. Students may confer with the teacher or with their
peers during this phase, who will offer praise, suggestions, and ways to improve the text. Needs
identified during conference times may warrant additional individual conferences or small group or
whole class mini-lessons.
Stage 3 – Revising (“Make it Better” or “Take the Idea and Move It Along”)
During the revision process, students rearrange words or sentences, take out sections of the text, add
new ideas, sections, phrases or words, or change word choices for clarity, diversity (e.g., overused
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words) or effect. It’s about taking the idea and moving it along until it’s fully developed and
unmistakably clear. Mini-lessons must be used to model for students how to revise their writing. Seeing
and hearing the teacher model the revision of a text shows students how writers revise and provides
them with the opportunity to hear the teacher thinking aloud, hear the language of writing and revision,
and see what revision looks like. Students need to understand the value of revising through re-reading
and that the writer re-reads to:
 Check the position of the main idea;
 Check if the meaning is expressed with clarity;
 Hear how the text sounds;
 Check the power or pleasure of phrases;
 Check beginnings, middles and endings of sentences, paragraphs and pages.
Revision is a large process, which can overwhelm students, so it is essential to break revision down into
small, doable pieces, like those described above. Other small skills which teachers need to demonstrate
include how writers add words, substitute sentences, delete or move whole paragraphs, move phrases,
choose synonyms to avoid the repetition of words (unless used for effect), move a main-idea sentence
to the beginning, replace a word with a better one, and rewrite – all revision strategies for improving the
written piece. Modeling how a writer uses sticky notes, coloured pencils/pens, arrows, crossing out,
drawing lines, writing between the lines, etc. is another critical component of revision instruction.
Students will better understand the revision process when we have taught them to see the traits, assess
the traits’ effectiveness in writing, and have provided students with the tools to strengthen their use of
them. When revising, students need to consider the traits of ideas, organisation, voice, word choice and
sentence fluency.
Schools should consider adopting standardised revising and editing marks across classrooms and year
levels. Having standarised marks for students to use when engaged in the revision and editing processes
will foster consistency and coherence throughout the
school and also means students do not need to re-learn
a new set of marks when moving to a new year level
with a new teacher. Schools should start with a simple
list of revising and editing symbols that can be taught
to young writers and that correspond with the skills or
the relevant National Curriculum Level for that year
group. Each year level can then add new symbols as the
requirements for conventions and revising and editing
become more complex. The advantage to this
approach is that the basics never change. In other
words, the symbol to insert a word remains the same,
whether the student is in Year 2 or Year 6. A sample
targeted for Years 4, 5 and 6 is illustrated here. (Note:
These marks are intended to be used by students in the revising and editing processes and are not
intended for teachers to use to correct student writing during assessment.)
Stage 4 – Editing (“Make it Correct” or “Clean it Up”)
The purpose of editing is to make the text accessible to the reader through the use and application of
the standard rules and conventions of the English language. Editing focuses on checking for correct
grammar, punctuation, capitalisation, and spelling. When revising, students need to consider the traits
of conventions and presentation. Students also require explicit instruction in how to edit their work.
Again, like revising, standardised marks across classrooms and year levels will promote consistency and
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coherence. Editing checklists can also be created in collaboration with students after demonstrations of
specific editing techniques and mini-lessons.
Stage 5 – Publishing (“Share the Finished Product”)
Writing is an important form of communication and is intended for an audience, even though that might
be the author alone in some instances. Students can publish their work in a variety of ways such as a
class book, bulletin board, school newspaper/newsletter, letter to the editor, website, blog, etc. “Having
an authentic audience beyond the classroom gives student writing more importance and helps students
to see a direct connection between their lives and their literacy development” (International Reading
Association, 2013). Furthermore, an authentic audience beyond just the teacher and the classroom can
help to motivate young writers and encourage them to demonstrate their best work. Student progress,
growth, and success should also be celebrated at this stage.

Stage 1:
Pre-Writing
/Planning
- Braintsorm
- Topic choice
- Research
- Record ideas/info on
graphic organiser

Stage 2:
Drafting

- Put ideas from
graphic organiser into
sentences and
paragraphs
- Conferring with
teacher/peers

Stage 3:
Revising

Stage 4:
Editing

- Rearrange sentences
- Add/take out details
- Evalute word
choices
- Ensure writing flows

- Correct spelling,
punctuation,
capitalisation,
grammar, sentence
structure

Stage 5:
Publishing

- Make writing
authentic
- Share writing
through one of many
avenues
- Celebrate success!
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Text Types, Genres, and Text Forms
Introduction
Students need to understand the different text types, text forms, and genres and how they work in
order to make decisions about the kind of writing they are going to create. They should clearly identify
their audience and their purpose for writing. A student chooses the text type as a result of the purpose
and selects the form to communicate the message in the most effective way. At Key Stage 2, it is also
critically important that students continue to build their understanding of the differences between
fiction and non-fiction texts, and continue to write in a variety of forms for each genre. Text type studies
or units have been adopted at schools to support a deeper understanding of the variety of purposes a
writer uses (text-types) and a variety of forms a writer may choose to convey their content, while
teaching the traits of writing through the variety of text-types.
In this document, the term genre is used to categorize often fictional (usually narrative) texts that have a
similar style, structure, or theme. For example, fairy tales, mystery, and adventure are all examples of
genres, although it is important to note that traditional boundaries of genre are broadening as authors
and illustrators expand and experiment with categories that combine two or more genres to create a
multi-genre text.
The term text form refers to the format (or container) in which the message is sent. For example,
letters, emails, articles, storyboards, journals, signs, recipes, play scripts, stories, posters, brochures,
comic strips, poems, free verse, and essays are all examples of forms of writing.

What is a Text-Type Study?
A text-type writing study is a structured framework for teaching students how to write a particular type
of text. The writing sessions of text-type studies follow the gradual release of responsibility model. First,
an expert writer (the teacher) models one of the text-types for students during a modeled lesson.
During shared writing or interactive writing sessions, the class collaborates on pieces of writing within
the specific text-type. Students then apply the knowledge they have acquired in the teacher-led class
writing lessons and complete their own texts of the same text-type, whilst focusing on applying the
traits of writing across each of the text-types. As students write independently, further support can be
given through guided writing groups or individual teacher conferences.

The Text Types
The types of writing for primary schools include: recount (personal narrative/retell), narrative,
procedural, report, explanatory, persuasive, and response.
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Recount (Personal Narrative/Retell)
Recounts tell the reader what happened. Recounts are the most common text type we encounter as
readers and listeners because they are the basic form of many storytelling texts and conversations. The
primary purposes of recounts are to inform or entertain, but that will also depend on the form being
used and the intended effect on the reader/listener. As a non-fiction text-type, recounts are used to
provide an account of events of a personal experience, the lives of specific people, and/or a specific,
factual occurrence. Recounts can also be fictional, for example, a recount of a day from the perspective
of a pet. Several forms can be used when writing a recount, such as a newspaper article, a diary entry, a
biography and so on.
Purpose
- To retell an
experience
or event in
sequence
- Can be
personal,
factual, or
fictional

Organisation
Title: States the
event
Beginning:
Generally
answers who,
what, when,
where, why (and
sometimes how)
Middle: Give
sequential details
about the event
End: A personal
comment (for a
personal recount)
or the outcome
(for a factual
recount)

Language
Features
- Specific
participants –
very little
character
development
- Events linked
by time-order
words (e.g., first,
then, later, after,
before)
- Simple past
tense (e.g.,
went, said)

Traits of Writing
(AF 2, 3, 4) Organisation:
Chronological order of
events
(AF 1) Ideas: Clear and
precise; details directly
related to the event
(AF 1) Voice: Writer’s
personal voice, matches
audience
(AF 7) Word Choice: Strong
verbs, some descriptive
language

Text Features
Text may include:
-Charts
-Photos
-Captions
-Labels
-Headings
-Index
-Table of contents
-Glossary
-Illustration
*timelines
*maps
*diagrams
*photos

Forms /
Genres
Journals, logs,
newspaper eye
witness
accounts, diary
entries,
memoir,
biography,
autobiography
Visual Texts:
Storyboard,
timeline

(AF 6, 8) Conventions:
Appropriate for the writer’s
level
(AF 5) Sentence Fluency:
Varied, logical flow
Presentation: May be
supported with
illustrations/graphics
(AF 9) Presentation: May
be supported with
illustrations and/or
graphics
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Procedural
The primary purpose of a procedural text is to explain to the reader how to do something through a
series of precise steps. Many procedural texts are accessible to even the youngest writers. Examples of
procedural text may include: rules for games, recipes, instructions for making something, and directions.
Procedural texts may be visual (e.g., a series of diagrams with an image for each step in the process), a
combination of words and images, or words only.
Purpose

Organisation

- To list
steps or
actions
necessary to
do
something

Title: Tells what
the final product
will be
Beginning: Gives
a description of
what is to be
done
Middle: Gives a
list of materials
needed and
directions on how
to do the task
End: Explains
what the finished
product should
do or look like

Language
Features
- Details –
specific,
technical terms
Imperatives/
commands
- Usually
impersonal
- Time order/
linking words
(e.g., first,
second, third,
after, when, as
soon as)
- Words to
describe “how”
(e.g., slowly,
carefully,
quickly)
- Timeless
present tense
(e.g., “water
freezes”
- Verbs (e.g.,
hold, cut,
measure)

Traits of Writing
(AF 2, 3, 4) Organisation:
Logical order, chronological
sequence
(AF 1) Ideas: Clear and
precise, no extraneous or
missing details
(AF 1) Voice: Matches
audience, authoritative
tone
(AF 7) Word Choice:
Specific verbs, transition
words, precise vocabulary

Text Features
Text may include:
-Numbered steps
and/or paragraphs
-Bullets,
-Diagrams with or
without labels
-Headings and sub
headings
-Fonts, (e.g., bold,
italics, etc.)
-Photographs

Forms /
Genres
Manuals,
directions,
recipes, game
rules,
instructions for
making crafts,
science
experiment
Visual Texts:
Flow chart,
storyboard,
sequential map

(AF 5) Sentence Fluency:
Clear, precise; may have
little rhythm or variety
(AF 6, 8) Conventions:
Appropriate for the writer’s
level
(AF 9) Presentation:
Spacing for clarity; may
include illustrations and
examples for support
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Persuasive
The primary purpose of a persuasive text is to persuade the reader of a particular position/belief, or to
take action. Some persuasive texts may include more than one point of view. Many persuasive texts may
aim to inspire a certain behaviour or action in the reader such as making healthy choices, getting more
play time, passing a law, or participating in an event. Even the youngest readers and writers have
experienced a variety of persuasive texts in the form of advertisements or an appeal to their parents.
Forms vary considerably according to context (e.g., print advertisements, radio announcement, bumper
stickers, letters to the editor, etc.) and the audience must be taken into consideration when developing
supporting details and when selecting a text form. As students mature, positions should be supported by
researched facts and/or statistics.
Purpose

Organisation

- To
convince
the reader
to take
certain
action
and/or
accept a
particular
point of
view

Title: Poses a
question or states
a position
Beginning: Gives a
statement of
position
Middle: Gives
writer’s
perspective and
provides support
for the position in
order to influence
the reader
Ending: A
summary or
repetition of
position, may
include a call to
action

Language
Features
- Addressed to
specific audience
- Linking words
related to cause
and effect
and/or order
(e.g., also, first,
for one thing,
therefore,
because)
- Verbs related
to taking a
position (e.g.,
should, need,
must)
- Persuasive
devices, facts,
opinions,
rhetorical
questions,
pleading and
exaggeration

Traits of Writing
(AF 2, 3, 4) Organisation:
Position stated clearly;
logical; ends with strong
statement
(AF 1)Ideas: Opinion
stated clearly with
supporting
details/facts/evidence
(AF 1) Voice: Strong voice
of writer; matches
audience
(AF 7) Word Choice:
Powerful and passionate

Text Features
Text may include:
-Tilte
-Illustrations
-Photographs
-Labels
-Captions
-Graphs,
-Charts,
-Tables
-Diagrams

Forms /
Genres
Essays,
editorials,
speeches,
letters of
request (e.g.,
letter to the
editor),
debates,
advertisements, opinion
pieces,
brochure
Visual Texts:
Venn diagram,
t-chart

(AF 5) Sentence Fluency:
Balance of sentence types;
some short sentences of
emphasis
(AF 6, 8) Conventions:
Appropriate for level of
writer
(AF 9) Presentation: May
include illustrations, fact
boxes, charts that support
the writer’s position
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Report
The primary purpose of a report is to inform the reader, which is done through description, providing
information, and/or summarizing an event. Reports tend to present information in an objective way.
The descriptions contained in reports can be general or specific and usually include details about a
specific topic such as an iguana, a type of airplane, or the Caribbean Sea. Information is often well
organised through the use of text features like headings and subheadings.
Purpose
- To present
related
pieces of
information
about a topic

Organisation
Title: Tells the
main subject
Beginning:
Introduces the
subject; provides
an overview
Middle: Provides
facts about the
subject
End: Provides a
general
statement about
the topic

Language
Features
- Generalised
participants
- Impersonal
language
- Timeless
present tense
- Specific,
technical terms
related to the
subject
- Use of
comparatives
(e.g., some,
most all, larger
than, etc.)
- Transitional
words to
indicate
relationships
(e.g., also, as
well)
- Subject specific
vocabulary

Traits of Writing
(AF 2, 3, 4) Organisation:
Information is sorted by
headings/topics
(AF 1) Ideas: Clear focus,
details enhance the main
idea; topic is covered
thoroughly
(AF 1) Voice: Engages
reader; may have personal
style
(AF 7) Word Choice:
Precise language, technical
terms

Text Features
Text may include:
-Title
-Table of contents
-Glossary
-Headings and subheadings
-Illustrations
-Diagrams with
labels
-Index
-Captions
-Charts,
-Graphs
-Text boxes,
-Info boxes,
-Fact boxes

Forms /
Genres
Magazine
article,
brochure,
essay, research
paper,
compare and
contrast
Visual Texts:
Concept map,
table, poster

(AF 5) Sentence Fluency:
Varied, logical flow
(AF 6, 8) Conventions:
Appropriate for level of
writer
(AF 9) Presentation:
Supported by illustrations,
captions, charts and other
text features
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Explanatory
The primary purposes of explanatory texts are to explain how and why things are the way they are, or
how things work. Explanatory pieces often also inform the reader. Explanatory texts generally go
beyond simple ‘descriptions’ by including information about causes, motives, or reasons. Explanations
are sometimes confused with other text types such as procedures or reports. The key difference
between these text types is that explanatory text has more emphasis on the “how” and “why” rather
than simply sequencing steps (procedural) or describing and giving information about something
(report). Explanatory texts sometimes rely on labeled illustrations to help explain their content and may
include a detailing of cause-and-effect relationships. Students will usually need to do some research in
order to compose an explanatory text, making this a great opportunity to introduce and practice
research skills. Explanatory writing often use causal words such as because, therefore, as a result, since,
so that, for this reason, this leads to, consequently, nevertheless, and owing to.
Purpose
- To tell how
things work
or how they
were made

Organisation
Title: Tells what
will be explained
Beginning:
Introduces the
thing or
occurrence
Middle:
Explanation of
how, why, when
and/or where it
works
End (Optional): An
interesting fact

Language
Features
- Usually no
characters
- Linking words
related to
cause and
effect
relationships
(e.g., as a
result of,
therefore,
because)
- Some passive
language (e.g.,
is created by...)
- Timeless
present tense
(e.g., The wind
blows over…)
- Subject
specific
vocabulary
(e.g.,
condensation,
precipitation,
etc.)

Traits of Writing
(AF 2, 3, 4) Organisation:
Logical order; information
is sorted
(AF 1) Ideas: Clear and
precise; provide definite
answers to how/why
(AF 1) Voice: Engages
reader; may have personal
style

Text Features
Text may include:
-Tilte
-Illustrations
- Diagrams
-Photographs
- Captions
- Graphs, charts
-Sub-headings
-Flowchart
-Glossary
-Lists

Forms /
Genres
How and why
texts, question
and answer,
magazine
article
Visual texts:
webs,
hierarchical
map

(AF 7) Word Choice:
Precise language; technical
terms
(AF 5) Sentence Fluency:
Varied, logical flow
(AF 6, 8) Conventions:
Appropriate for the writer’s
level
(AF 9) Presentation: May
be supported by
illustrations/graphics, fact
boxes, charts, graph, etc.
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Narrative
The primary purpose of a narrative is to entertain; however, the secondary purpose may vary according
to genre. For example, the secondary purpose of historical fiction is to inform the reader about a
particular point in time. Narrative texts either tell the reader a story, attempt to teach a lesson, or
describe and comment on life. Most narratives include developed characters, a setting, a problem or
complication, a series of events that leads to the climax (e.g., rising action), and a resolution of the
problem. Narratives can be written in several genres, including adventure fiction, science fiction,
realistic fiction, historical fiction, traditional stories (e.g., fairy tales, myths (to explain), legends, fables
(to convey a moral), folk tales, mystery, and fantasy. Non-fiction narratives have been classified as
recount writing.
Purpose
- To tell a
story to
entertain or
teach a
lesson
- Fiction, but
can be based
on fact

Organisation
Title: May be
stated in direct
terms or may
require inferring
Beginning:
Introduces the
characters, the
setting, and maybe
some background
information goal/problem
introduced
Middle: Series of
events of
complications
related to the
goal/problem
End: The problem
is solved; may
include a moral

Language
Features
- Characters
defined
through
actions,
dialogue, and
descriptions
- Descriptive
language –
“show not tell”
- Dialogue
- Usually past
tense
- First or third
person

Traits of Writing
(AF 2, 3, 4) Organisation:
Beginning hooks the
reader; middle builds
anticipation, conclusion
wraps up events
(AF 1) Ideas: Based on
character with a
problem/goal that is
resolved by the end
(AF 1) Voice: Suited to
main character or narrator
(AF 7) Word Choice: Strong
verbs, descriptive language

Text Features
Text may include:
-Title
-Illustrations to
show details about
the characters,
setting and plot
-Font (e.g., bold,
size, and style)
-Speech
bubbles/thought
bubbles
-Text boxes
-Captions
-Script features
(stage directions,
sound effects,
transitions, etc.)

Forms /
Genres
Folk tale, fairy
tale, adventure
story, myth,
legend,
fantasy,
science fiction,
playscript,
poem, TV
show, picture
book, graphic
novel, comic
Visual Texts:
Storyboard

(AF 5) Sentence Fluency:
Varied, use of dialogue
(AF 6, 8) Conventions:
Appropriate for the writer’s
level
(AF 5) Sentence Fluency:
Use of complete sentences
(AF 9) Presentation: May
be supported with
illustrations/graphics
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Response
The primary purpose of a written response is to express an idea or opinion about a text, idea, topic, or
performance. Primary school responses are often initiated after a prompt is provided or a book is read.
In a response text, the author is expected to either: analyse, critique, or evaluate the subject. When
writing a response, the feelings of the author are expressed, questions might be raised, and/or
connections to the subject could be discussed. Response writing is closely associated with the reading
process as it is often utilized when reflecting upon a read text.
Purpose

Organisation

To express
an idea or
opinion
about a text
supported
by critical,
analytical,
and
evaluative
thinking.

Title: Reflects the
purpose of the task
Beginning:
Responds to the
prompt directly,
often providing an
opinion
Middle: Supports
the opinion with
analysis and often
provides details or
facts and may
include a
connection or
question

Language
Features
- Personal
voice, often
first person
- Powerful,
descriptive
words
- Words/
phrases to
indicate
judgment and
the author’s
attitude (e.g.,
you will find, I
recommend)

Traits of Writing
(AF 2, 3, 4) Organisation:
Opinion stated clearly,
logically; includes
wonderings and
connections; ends with a
summary statement of
feelings/opinion
(AF 1) Ideas: Responds
directly to a prompt
(AF 1) Voice: Engages
reader; personal style
(AF 7) Word Choice:
Descriptive words, words
that indicate judgment

- Present tense
End: Summary of
the author’s
opinion and
feelings

(AF 5) Sentence Fluency:
Declarative, interrogative,
imperative; simple and
compound sentences

Or follows the set
pattern of the
provided response
model

(AF 6, 8) Conventions:
Appropriate for the
writer’s level

Text Features
Text may include:
-Title
-Bold and italic print
*The text features
of a response vary
greatly depending
on the form chosen.

Forms /
Genres
Reading
journals, twocolumn
journals,
interactive
journals,
learning log,
observation
log,
summary,
written
reflection,
book review,
reaction piece,
poem, bio
poem, two
word
justification,
stop and jot

(AF 9) Presentation: May
be supported by
illustrations/graphics,
details, relevant facts
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YEAR 1

PRIMARY PURPOSE

Scope of Performance Tasks
Recount

Procedural

Narrative

Persuasive

Report/
Explanatory

Inform and/or
Entertain:
To retell or
recount real
past
experiences,
specific events,
and/or the lives
of specific
people

Explain (how):
To lead the
reader through
a series of
precise steps
that show
exactly how to
do something in
order to reach
the intended
outcome

Entertain:
To share/tell a
story, describe
or comment on
life in relation
to a clear
sequence of
events over
time

Persuade:
To convince
and/or
influence the
reader to
believe, take
action, or
accept a
particular point
of view.

Report –
Inform:
To provide facts
in an effort to
inform the
reader and help
him/her to
understand
what is being
described.

Small Moment:
Suggested
Form:
Storyboard
and/or Booklet
(e.g., student
retell a true
story that
focuses on a
particular
moment in the
context of a
larger event
(e.g., feeding
the turtle rather
than retell
about the entire
day at the
Turtle Farm)

Maps and
Directions
Suggested
Form: Map that
includes
illustrations,
labels, and
simple
directions
(e.g., treasure,
neighbourhood,
school, home
map which
includes multistep directions
to get from
point A to B)

Familiar Stories
and Fairy Tales
Suggested
Form:
Storyboard
and/or
Illustrated Short
Story

Personal
Persuasive
Request
Suggested
Form: Simple
Letter (e.g.,
letter to a
parent,
principal,
teacher, etc.)

Explanatory –
Inform and
Explain (how
and why):
To explain how
something came
to be and/or
why it is a
certain way; to
explain how
something
works
Simple
Descriptive
Report
Suggested
Form:
Illustrated
poster that
includes labels
and captions
(e.g., students
report on an
insect)

Response
Inform, Explain
and/or
Persuade:
To examine,
explain and/or
defend a
personal
reaction to a
text; to critique
the text; to
demonstrate an
understanding
of the text

Response to
Favourite
Stories and/or
Stories from
Different
Cultures
Suggested
Form: Reading
response
journal
Responding to
and Creating
Poetry
1. Sense Poetry
Suggested
Form: Poems
and Reading
Response
Journals
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YEAR 2

Personal
Experience:
Suggested
Form: Personal
Story
(e.g., students
retell a
significant
personal event
like a special
day, trip to the
beach, a day
fishing with a
parent, etc.)

“How-To”
Instructions
Suggested
Form: How-to
Poster
(e.g., how to
make a
sandwich, clean
your bedroom,
ride a bike, etc.)

Familiar Stories
and Alternative
Traditional
Tales
Suggested
Form:
Illustrated short
story

Persuasive
Service
Announcement
Suggested
Form:
Informational
Pamphlet/
Booklet
(e.g., students
publish a text
that persuades
the audience to
make a healthy
choice such as
eating healthy,
exercising, etc.)

Descriptive
Report
Suggested
Form: Simple
Report
(e.g., students
report on an
animal)

YEAR 3

Poetry:
Persuasive list
poem

Personal
Narrative
Suggested
Form: Narrative
(e.g., the
student
recounts a
relevant, unique
incident/event
that only the
student could
have
experienced; it
is important
that the student
includes how
he/she felt
about the
event)

“How-To”
Instructions
Suggested
Form: How-To
List
(e.g., how-to get
to a location, be
a good friend,
grow a plant,
play a game,
etc.)

Adventure
Stories and
Mystery
Suggested
Form: Short
story

Persuasive
Brochure
Suggested
Form: Travel
Brochure
(e.g., local
attractions,
restaurants,
etc.)

Descriptive
Report
Suggested
Form: Report
(e.g., student
reports on an
ecosystem)

Author Study
Suggested
Forms: Learning
Log or Reading
Response
Journal (e.g.,
students review
the selected
author’s text
and respond in
writing to the
author’s work)
Responding to
and Creating
Poetry
1. Poetry
Patterns
Suggested
Forms: Poems,
Learning Log, or
Reading
Response
Journal
Response to a
Diary
Suggested
Form: Reading
Response
Journal,
Learning Log
that includes
Quick Writes
Responding to
and Creating
Poetry
1. Performance
Poetry
2. Calligram
Poetry
Suggested
Forms: Poetry,
observational
log, Reading
Response
Journal
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Autobiography
Suggested
Form: Essay or
Digital
Presentation

YEAR 5

YEAR 4

Create Poetry:
Biographical
alliteration
poem

Biography
Suggested
Form: Essay or
Digital
Presentation
(e.g., the
teacher can
determine if the
class will write
on a known
individual,
historical figure,
professional
athlete, or
celebrity, etc.)

Instructions for
Creating a
Simple Object
Suggested
Form:
Instruction
Manual
(e.g., students
write a
procedural text
that will walk
the audience
through steps
needed to
assemble or
create a simple
object; objects
might include
musical
instruments, a
bird feeder, a
recipe, a
bookshelf, etc.)
Survival Guide
Suggested
Forms:
Guidebook or
Pamphlet (e.g.,
How to Survive
a Hurricane,
How to Survive
a Shipwreck,
etc.)

Historical
Fiction and
Fantasy
Suggested
Form: Short
story

Position Piece
Suggested
Form: Essay
(e.g., students
support a
position in
regards to a
relevant local
issue; issues
might include
political, social
school-based or
environmental
causes)

Informational
Article
Suggested
Form:
Newspaper
Article
(e.g., students
should focus on
the solar system
and explain why
something is
the way it is)

Critical Book
Review of NonFiction Text
Suggested
Form: Book
Report
Respond to
Poetry and
Creating Poetry
Poetic Forms:
- Shape
Acrostic
Kenning
Rap
Suggested
Forms:
Poetry, Reading
Response
Journal

Media Scripts
and Stories
About Other
Cultures
Suggested
Form:
Media/play
script

Written
Argument to
Newspaper
Editor
Suggested
Form:
Persuasive
letter/email
(e.g., students
write a
persuasive email taking a
position on a
relevant
national or
international
issue; issue may
be political,
social or
environmental
in nature)

Explanatory
Article on a
National Site
Suggested
Forms: Essay,
photo essay
with captions,
digital
presentation
(e.g., students
need to ensure
that they
explain how the
site came into
existence)

Response
Booklet
Suggested
Form: Booklet,
student
selected author
Respond to
Poetry and
Creating Poetry
Poetic Forms:
-Narrative
poems
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YEAR 6

3rd Person
Factual Recount
Suggested
Form: News
Report
(e.g., students
present their
factual recount
as a newspaper
report, radio
broadcast
script, filmed
newscast, etc.)

Guidelines on
How to Use a
Piece of
Equipment
Suggested
Forms:
Guideline
Booklet
(e.g., how to use
a telescope,
how to operate
a motor boat,
how to operate
scuba gear, etc.)

Teacher
Selected Short
Stories from a
Variety of
Genres
Suggested
Forms: Short
story,
multimodal
presentation
(e.g., teacher
selects a variety
of short stories
from different
genres to
analyze each
genre’s
attributes)

Pro/Con
Argument
Suggested
Form: Essay,
debate,
infomercial
(e.g., students
select a relevant
issue and write
to explain the
pros and cons of
a particular
action; for
example,
moving the
dump to
Bodden Town)

Detailed
Explanation
Suggested
Form: Scientific
Report
(e.g., students
should focus on
one of the
human systems)

Analytical
Response to a
Novel
Respond to
Poetry and
Creating Poetry
-Poems that
create
surprising or
amusing
imagery
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Year 4: Writing Programme of Study
Learning Objectives

Elaboration

Attitudes & Behaviours
1. Students will work with the
teacher and others in order to
learn how to write for a variety of
purposes across a range of forms.
Students are expected to:
1.1 Engage in a variety of shared,
interactive, guided, and
independent writing experiences
by contributing relevant
information, sharing facts, and
asking questions to extend group
understanding of a topic and/or
task and to develop a common
knowledge base in the group.

1.1 Students are expected to engage in shared, interactive,
guided and independent writing experiences. During shared,
interactive, and guided experiences, students are expected to
support the development of the group’s common understanding
of a topic or task through the sharing of information and/or
facts, as well as by asking relevant questions to clarify
misunderstandings. Common collaborative activities that
facilitate this objective may include: partner talk that provides
feedback to the group or class; whole group interactive
discussion/dialogue; sharing ideas during shared writing with
elbow partners, sharing the pen during interactive writing, and
contributing to exemplar writing samples/anchor charts/
success criteria; asking topical questions in an effort to clarify
independent or the group’s understanding; responding to peers’
questions; contributing to brainstorming sessions; sharing facts;
and/or the sharing prior knowledge.

1.2 Select published pieces from
their portfolio of writing that they
think show their best work and
explain the reasons for their
selection based on identified
criteria.

1.2 In Year four, after the first term, students should have a
variety of published pieces in their writing portfolio that
demonstrate growth as a writer. Students are expected to
reflect on their development, discuss their preferences, and
explain how their work has met pre-established criteria.
Students can share their work with the whole class, in a small
group, with a partner, or during teacher conferences.
Assessment-as-Learning should be utilized so that students can
talk about what criteria they have been working on and what
growth has taken place. It is recommended that writing rubrics
be used for the Assessment-as-Learning activity and class
generated exemplars and success criteria be utilized to support
learning.
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Teacher: “Before we begin writer’s workshop today, I want to
take a little time to select your best piece of published work for
the Year 4 class writing book we are going to publish for
Christmas. I want you to be able to tell me why you think the
piece you selected is your best work. Remember that you can
check your work against your writing rubric or against the
success criteria on the wall to make sure it reflects your best
work.”
Student 1: “I liked the biographical poem I did because I got to
research my favorite football player and I also got to ‘bump it
up’ by including power words when my friend and I revised my
work. We compared my work to the class exemplar and I saw
that I needed to use more adjectives. I also liked that I got to
include a photo that I got off the ESPN website.”
1.3 Ask others and provide their
own opinion about the
effectiveness of print and other
media text based on established
criteria.

1.3 After students have been exposed to a variety of high quality
book reviews (mentor texts), and the class has co-created
success criteria for developmentally appropriate review,
students are asked to share their opinions on the effectiveness
of a critical book review of Captain Underpants. After listening
to the review, students facilitate a “quick write” to get their
opinions on paper. After quick writes are complete, students
share their opinions with their partners using the class’
established success criteria to support their opinions.
Student 1: “I believe the book review is convincing because it
uses examples to support the points the author made. For
example, our class criteria say that a statement should have a
supporting detail. The review says ‘Captain Underpants isn’t a
good book for young people because of the bathroom words.’ It
then lists a bunch of bathroom words.”

Metacognition
1.4 Identify what strategies they
found most helpful before, during,
and after writing and initially with
support and direction, what steps
they can take to improve as
writers of print and media text.

1.4 During regular writing conferences, peer discussions, and/or
through the use of their writer’s workshop notebooks, students
record or discuss the strategies they used before, during, and
after the writing process. Through extensively modeled, shared,
and interactive writing, students are shown how metacognitive
strategies can be used to improve the creation of print and
media text.
For example, before writing, students are shown how activating
prior knowledge on a topic can support idea generation.
Before writing, a graphic organiser is used to record and group
ideas that can be used to develop paragraphs.
During writing, the teacher models a think aloud to demonstrate
how students might discuss how they spelled words correctly by
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using sound/symbol strategies, relationships, word walls, or
personal dictionaries.
After writing, the teacher models a think aloud regarding how
the questions in the R.A.N chart helped her plan her writing.
After writing, teacher uses questioning to reflect on how she
could better select resources to save time and that are
appropriate for the task/topic. Teacher prompts: “How did I
choose the resources I used? Were they helpful? What aspects of
the resources weren’t useful? What are some strategies I could
use to select even better resources next time?”
1.5 Identify and celebrate what
they and their peers do well and
set goals for enhancing their
writing based on success criteria.

1.5 Following the presentation of students’ autobiographies,
other students say things like:
“I liked how you organised your autobiography into the years of
your life because it made your presentation easy to follow.”
“I think your use of captions, pictures, and your timeline gave
your presentation flow and made your PowerPoint interesting to
follow.”
“I really liked how you included so many wow words in your
presentation. What do you still think you can do to ‘bump it
up’?”
During a writing conference, the teacher and each student
review the student’s work and set a learning goal using the
writing rubric or class-developed success criteria. The teacher
may consider implementing the two stars and a wish approach.

Key Understandings
2. Write extended texts
Students are expected to:
2.1 Students write longer pieces
while demonstrating increasing
writing endurance. Longer pieces
may include language of opinion
and feeling and language of
factual reporting or recording.

2.1 Students are expected to create increasingly longer texts
across a variety of text forms. When writing forms that include
language of opinion and feeling as opposed to text forms that
include language of factual reporting or recording, student
attention should be drawn to the distinction. For example,
students should understand that opinion pieces include verbs
that express opinion (e.g., I think, I believe, I feel), while factual
reporting or recording is devoid of expressive opinion.
Teacher: “Last week we looked at the difference between an
opinion piece and factual recording in a list. In this procedural
piece, both language of opinion and factual recording are used.
Who can help me underline these two segments?”
Student 1: “The factual recording is the list of supplies you need
to build the bench.”
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Student 2: “The language of opinion is in the first paragraph
where the author says ‘I believe it is one of the most comfortable
benches you can make.’”
Teacher: “What is the difference?”
Student 1: “Language of opinion is what one person believes. It
may not be true for everyone. The factual recording is a list of
materials that everyone needs to build the bench. To build that
bench you need the materials.”

3. Choose form and content to
suit a particular purpose
Students are expected to:

3.1 Plan, draft, and publish a
variety of fiction and nonfiction
texts for specific purposes and
audiences, using a variety of
developmentally appropriate text
types/forms.

3.1 Students are expected to become familiar with typical
organisational, language, and text features of various text types;
for example, recounts, narratives, procedures, reports, as well
as persuasive, explanatory, and response pieces (for an outline
of the typical features of each text type, refer to the text type
section in the Guidance on Writing: Key Stage 2 document).
Students should then begin to apply appropriate features with
greater consistency (although it is critical that students work
within their developmental level).
Teacher: I noticed that you have paragraphs for your
biographical poem. Have a look at the exemplar piece we did as
a class - what do you notice?
Student 1: I notice that there are single sentences, not long
paragraphs. I’ll cut the paragraphs down to the main ideas.
Teacher: Thank you.

3.2 Identify some of the elements
and features across a variety of
print and media texts and show an
awareness of how these are
included in their own writing.

3.2 Teachers are to work with students to identify topics and the
purpose for writing. This process should be modelled
frequently. Mentor texts are a great way to demonstrate how
authors change the elements of writing to fit different
audiences.
Teacher prompt: “How will you identify your topic?” “What is
the purpose of your writing?” “What text type and form will best
suit the purpose?” “Who will your audience be?” “Does the
audience require you to be formal or informal?” “Does your
written text meet the needs of your audience?”

Ideas (AF1)
4. Note and develop initial ideas
on paper and on screen into
structured written text.
Students are expected to:
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4.1 Experiment with and generate
ideas about potential topics using
a variety of strategies,
experiences, and resources across
a variety of text types.

4.2 In a group or with teacher
support, determine and make
decisions about whether the ideas
and information gathered are
relevant to the purpose, and
gather new material if necessary
before publication.

4.3 Explore and generate
imaginative ideas in print and
other media texts that relate to
own experiences and other texts.

4.4 Transfer and integrate
processes learned in Year 4 English
into texts from other content
areas.

4.1 Students are expected to experiment with and generate
ideas about potential topics they may want to write about while
using a variety of strategies, experiences, and resources across a
variety of text types. It is expected that teachers will model
strategies to support student learning. Students experiment
with ideas as a class, in small groups, or independently.
Strategies for generating ideas may include but are not limited
to: formulating and asking questions to identify personal
experiences; using prior knowledge about a topic or an
experience; using information needed to brainstorm topics to
answer questions; recording ideas on the topic as a class;
discussing characters in a narrative and the attributes they may
have; and using graphic organizers, charts, and story maps.
Students may also want to use a writer’s notebook to jot down
ideas for future use.
4.2 While working in a group or with direct support from the
teacher, it is important that students begin to make decisions
about whether the ideas and information gathered are relevant
to the purpose and whether additional information needs to be
included before the piece is published. Some strategies to model
with students include: modelling a discussion with a peer in an
effort to determine if the content provided satisfies the need
and using a text type graphic organiser that uses the established
criteria to ensure the key material has been covered. Check the
piece against the success criteria made with the class.
4.3 Students are to explore and generate imaginative ideas in
print and other media text that relate to their own experiences
or texts to which they have been exposed. For example, while
listening to Diary of a Wimpy Kid, students relate similar
experiences about growing up (e.g., difficulty with friends) and
explore how these ideas could be developed into their own
narrative texts.
4.4 The process skills learned during English need to be
transferable to other subject areas, particularly for performance
tasks. For example, students can use their knowledge of
informational writing to write up a simple report on which
planets have the greatest orbit around the sun.

Voice (AFs 1 &2)
5. Recognise and use phrases and
sentences that convey a personal,
formal, and/or impersonal tone.
Students are expected to:
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5.1 Establish a personal voice in
their writing with a focus on using
word choice, conventions, and
presentation features to convey
their attitude or feeling towards
the subject or audience.

5.1 Students should convey their attitude or feelings towards a
subject or audience through the use of word choice (e.g., words
used literally or figuratively to communicate intensity of feeling;
e.g., “A shiver of excitement”), conventions (e.g., exclamation
marks and attempts to use quotation marks), and presentation
features (illustrations, pictures, photos, diagrams, labels,
changes in font type or size, etc.). Please refer to the text type
for text type specific features related to each text type.
Teacher prompt: I’m reviewing your newspaper report and I
noticed that you haven’t included a picture. Can you think of and
include a picture that captures what you are trying to share and
also the attention of your audience?

5.2 Show awareness of the
audience by adjusting or adopting
an appropriate voice in print and
media texts, and begin to achieve
the needs and/or purposes of the
reader.

5.2 It is important that students in Year 4 show awareness of the
audience by adjusting or adopting an appropriate voice when
creating print or media text. It is essential that attention to this
objective is modeled regularly as each text type requires that
the author adjusts their voice (see text type rubrics for specific
examples). It is also important that students in Year 4 begin to
modify their voice for their audience. For example, if the class is
creating a fantasy story during shared writing for the Year 1
class, the teacher should show students how the voice needs to
change based on the purpose of the task.

5.3 Write from own point of
view and suggest one or more
possible alternative points of
view about a topic that is
beginning to be relevant to the
audience, purpose, or genre.

5.3 When planning a persuasive text, the student develops a
coherent argument for a position and begins to provide an
alternative point of view that may represent an alternative
perspective (e.g., the student argues for moving the dump to
Bodden Town and can represent a relevant reason by someone
in Bodden Town who might feel differently). When planning a
narrative text, the student provides a setting that aligns with the
genre (e.g., when writing a fantasy story, the student places
characters in an alternative medieval setting.)

Organisation (AFs 2,3, &4)
6. Students are to use the
structural and organisational
features of different types of text.
Students are expected to:
6.1 Write a variety of fiction and
non-fiction texts that sustain a
range of organisational features
appropriate to the text type.

6.1 Students apply their knowledge of organisational patterns
found in the text types to develop ideas in logical or interesting
ways.
When researching ancient civilizations in social studies, students
record important information about the society which is then
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used as part of the historical/fictional narratives that students
write.
When writing an informational article, students include a range
of text features appropriate to a newspaper article (e.g., photo,
caption, varied size of font).
6.2 Organise ideas into simple
paragraphs/sections with an
appropriate opening and closing
that attempt to relate and
develop/summarise the topic.

6.2 Students are expected to group ideas or content into simple
paragraphs or sections, including an appropriate opening and
closing that attempt to relate and develop/summarize the topic
details, and a closing sentence.
A student uses a sandwich form to write a paragraph about a
favourite rock.

The student writes: Caymanite is my favourite rock. It is red,
which is also my favourite colour. It is shiny and smooth. It is so
smooth, it is easy to guess when it is in the mystery bag. I like
Caymanite so much I think my Mom should get some for my
birthday.
6.3 Change paragraphs according
to a few rules.

6.3 Students change paragraphs in narrative writing using a few
rules (e.g., change of topic, a long time passes, speaker changes,
setting changes, for dramatic effect, etc.).

7. Plan, research, draft, and revise
texts and discuss and evaluate
their own and others' writing
throughout these stages.
Students are expected to:
Plan and Research
7.1 Prior to writing the draft, use
organisational devices like graphic
organisers as a means to outline
main and supporting information.

7.2 Find, collect and present
information from a variety of print
sources to answer research
questions and through discussion,

7.1 After a graphic organiser is utilised during modeled and
shared writing, students are able to use the organiser to outline
main and supporting information prior to writing a draft (e.g., a
simple organiser with headings and sub-headings is utilised
when students are planning their autobiography).
7.2 Students are to use resources such as nature magazines,
online encyclopaedias, or age appropriate websites to find out
about particular topics, plays, folk tales, songs, stories, and the
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determine whether the ideas and
information they have gathered
are suitable for the writing
purpose, and whether they need
to gather new
material/information for the task.

environment. Once material has been gathered, students should
work with the teacher and their peers to determine if the
information collected is suitable to answer the research
question.

7.3 Record key facts and ideas to
make short notes using an
organiser, and summarise ideas in
own words while also identifying
titles and authors of sources.

7.3 It is expected that students will begin to make simple notes
of key ideas from a section of fiction and non-fiction text. For
example, students can list key words as the teacher shares
research information about the blue iguana. It is also important
that students learn to make short notes from a text and use
these to aid their writing. When sharing ideas learned through
text or an oral source, it is important that students identify the
title of the work and the author.

Examples: Some students are learning to skateboard and want
to find out more about the sport. Their parents help them find
some online magazines and newspaper articles about the sport,
but the students realize that they still don’t know what kind of
skateboard is best for beginners.
A student looks for books on the historical travel between
Cayman Brac and Grand Cayman. The books only tell about
travelling to the Brac for fishing, so the student asks a greatgrandparent if she remembers going to Cayman Brac when she
was young.

Revising - changing and improving
the draft
7.4 Prior to revision, use
feedback from the teacher and/or
exemplars to identify trait features
and/or text type features that
require improvement based on
identified success criteria for own
and others work.

7.5 Revise writing based on
identified areas for improvement,
make revisions to improve the
content, clarity, and interest of

7.4 Prior to revision, it is important that students identify the
trait features or text type features that require improvement
based on set criteria. Discussion time needs to be provided so
students can conference with the teacher or with their peers to
identify areas for revision.
Teacher prompts: “In our shared writing we have been focusing
on having a strong opening or “lead” and clarity of the main
idea. Can you think of another way you might get the attention
of your audience at the beginning?” “Have you provided enough
detail to support your main idea? Look at the exemplar we did as
a class and the list of openings we got from our mentor texts.
Talk with your partner about how you can bump it up.”
7.5 Students are to make revisions to improve the content,
clarity, and interest of their written work using a range of
strategies. For example, students might try: reordering
sentences; removing repetition or unnecessary information,
overused words and/or expressions; adding material needed to
clarify meaning; combining and rearranging existing information
to accommodate new ideas; adding or substituting words to
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their written work, using several
types of strategies.

increase interest; adding linking words or phrases to highlight
connections between ideas; using gender-neutral language as
appropriate, or using content specific language as appropriate.
Teacher prompts: “What similar words or phrases could you use
instead of…?” “What time order words might help clarify the
sequence of events in your story?”

Sentence Fluency (AF 5)
8. Identify different ways of
constructing sentences and their
effects.
8.1 Students are to use a variety of sentences to improve their
writing and create impressions on their audience. Students
should be utilising simple, compound and complex sentences
that vary in their beginning and length.

Students are expected to:
8.1 Write complete simple,
compound, and some complex
sentences that vary in beginning
and length.

For example, students might use short sentences to convey
excitement or action when
writing an action sequence in a fantasy text. They might include
a complex sentence that ends in a question mark for a mystery
text to make the hook exciting. A student might combine two
simple ideas into a compound sentence to help with flow.

Use linking words between ideas
and sentences in chronological
and non-chronological writing.
8.2 Use a variety of linking words
and short phrases to give order
and help with flow.

8.2 Students use some developmentally appropriate linking
words or phrases such as but not limited to:
Narrative: first, then, next, after, finally, suddenly;
Persuasive: first, second, finally, another, in addition to;
Procedural: first, then, next, after, finally, continue, secondly;
Report: in addition, another thing;
Recount: first, then, next, after, finally, recently, as soon as;
Explanatory: first, then, next, after, finally; at first, and/or generic causal
words like so, but, so that, for, since.

8.3 Construct sentences in which
the tenses are mostly consistent.

8.3 Students are to construct sentences in which tense is usually
used consistently in an effort to communicate clear meaning.
Depending on the purpose and task, each text uses a varied
tense. For example, recount and narrative are most often
written in the past tense, persuasive and procedural are usually
written in the present tense, and the tense for report and
explanatory are task-specific.
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8.4 Experiment with and show
understanding of subject-verb
agreement, particularly that verbs
represent different processes (for
example: doing, thinking, saying,
and relating) and that these
processes are anchored in time
through tense.

8.4 In shared, interactive, and guided writing, students check for
correct subject–verb agreement when working with the class or
in groups on a shared text. When writing text individually,
students read the sentences out loud to see if they sound
correct, and may check with a partner or group to correct their
errors.

9. Learn the connections between
punctuation and sentence
structure, intonation and
emphasis.
Students are expected to:

9.1 Begin to use sentence variety
in writing to evoke a desired
emotional response from the
audience.

9.1 Students begin to craft a variety of sentences to convey
feeling and atmosphere or intended impression (e.g., a complex
sentence with a number of adjectives to describe a sweeping
landscape, or a single word to elicit excitement: “wham!”).

Word Choice (AF 7)
10. Broaden their vocabulary and
use it in inventive ways
Students are expected to:
10.1 Make adventurous word
choices, use language patterns
and/or simple figurative language
(e.g., simile, alliteration, etc) to
add detail and create basic desired
effects in mood for print and other
media.

10.1 Students are to choose a variety of appropriate words and
phrases, including descriptive words, to communicate their
meaning accurately; create basic desired effects in
mood/atmosphere (e.g., humour, suspense, etc.); and to engage
the interest of their audience (e.g., use alliteration for emphasis,
simile to clarify similarities, differences, and mood).

10.2 Effectively use anchor charts,
word walls, mentor texts and
begin to use print and media text
to assist with word choices, word
meanings, and/or to confirm
spelling.

10.2 Students are to use a variety of posted classroom supports,
mentor texts, and electronic devices to assist with word choice,
word meanings, and to confirm spellings. Word lists can be
pulled from a variety of contexts, such as: words of personal
interest or significance; words from levelled books; terminology
used regularly in discussions and posted on anchor charts;
words from shared-, guided-, and independent-reading texts;
and regularly used resource materials in the curriculum subject
areas.
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Identify the use and effect of
specialist vocabulary
10.3 Understand and use new
vocabulary and subject-specific
vocabulary when appropriate to
express greater precision of
meaning in writing.

10.3 As students come into contact with new or subject-specific
vocabulary, they are expected to include it in their work.
Appropriate technical terms and new vocabulary should be used
to enhance meaning or engage the reader; for example, a
student might include new words about our atmosphere when
writing an explanatory piece about meteors.

Parts of Speech
10.4 Appropriately and selectively
use parts of speech to add detail
and to communicate meaning
clearly with a focus on the use of:
proper nouns, possessive
pronouns, action verbs in the
present and simple past tenses,
adjectives and adverbs, question
words, and simple subject-verb
agreement.

10.4 Students are to use parts of speech selectively to add detail
and communicate meaning.
The focus for Year 4 includes: proper nouns for titles, possessive
pronouns (my, mine, your, yours, his, her, hers, its), action verbs
in the present and simple past tenses, adjectives and adverbs,
question words, and simple subject-verb agreement.

Identify words associated with
reason, persuasion, argument,
explanation, instruction and
description
10.5 Utilise text type vocabulary
and/or language features when
appropriate.

10.5 For example, students use powerful verbs (word choice) in
their narrative text (e.g., rushed instead of went) to create a
sense of urgency. Students use a bulleted list in their
instructional manual to indicate the required steps for building a
simple object.

Conventions (AFs 6 & 8)
11. Learn how punctuation helps
a reader to understand what is
written
Students are expected to:
Punctuation
11.1 Use a variety of end of
sentence punctuation
appropriately.

11.1 Students are to use a range of end-of-sentence punctuation
appropriately; for example, the use of full stops, exclamation
marks, and/or question marks at the end of sentences.
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11.2 Accurately use commas in
lists and begin to use commas to
separate clauses within sentences.

11.3 Recognise and attempt to use
quotation marks and related
punctuation correctly and
investigate how reported
(indirect) speech works differently
in text.

Capitalisation
11.4 Use capital letters
appropriately at the beginning of
sentences, for proper nouns, for
titles and for the pronoun “I.".

11.2 For example, commas in lists: The planets in our solar
system are: Mercury, Venus, Earth, Mars, Jupiter, Saturn,
Uranus, and Neptune.
An example of a comma being used to separate clauses: Venus is
the hottest planet in the solar system, even though Mercury is
closer to the sun.
11.3 Students are to begin to experiment with dialogue in text
by recognizing how quotation marks are used in texts to signal
dialogue. They are to also understand that direct speech
(sometimes called quoted speech) utilises quotation marks,
while indirect (sometimes called reported speech), doesn't use
quotation marks to enclose what the person said and doesn't
have to be word for word.

11.4 For example, when entering the titles of books they have
read into their reading logs, students use capital letters
appropriately.
When referencing an individual or a specific city, the student
effectively uses a capital.

12. Students develop an
understanding and gain
competence in spelling
Students are expected to:
Spelling Familiar Words
12.1 Extend sight vocabulary to
include predictable phrases and
words related to language use,
and use known words with
common roots to spell other
familiar words.

12.1 Students are to spell familiar words correctly (e.g., words
from their oral vocabulary, anchor charts, the class word wall,
and shared, guided, and independent-reading texts).

Spelling Unfamiliar Words
12.2 Spell unfamiliar mono and
polysyllabic words using a variety
of strategies that involve
understanding
phoneme/grapheme
correspondences, visual memory,

12.2 Students are to spell unfamiliar words using a variety of
strategies that involve understanding sound-symbol
relationships, word structures, word meanings, and
generalisations about spelling; for example: pronounce a word
as it is spelled: Wed-nes-day; make analogies to rhyming words;
apply knowledge of short-vowel and long-vowel patterns;
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word families, word meanings,
and generalizations about spelling
in own writing.

cluster words by visual similarities; follow rules for changing
base words when adding common endings: hope/hoping,
slam/slammed; use memory aids such as visualisation.

12.3 Understand how to use
knowledge of letter patterns
including double letters, spelling
generalisations, and common
prefixes and suffixes to spell more
complex words.

12.3 It is important that students understand how to use
knowledge of letter patterns including double letters, spelling
generalisations, and common prefixes and suffixes to spell more
complex words. For example, when applying generalisations for
adding affixes, students should notice how words are modified:
“hope” and “hoping”, “begin” and “beginning”, “country” and
“countries.” When using knowledge of common prefixes and
suffixes, students should explore the word’s meaning. For
example, “friendly”, “calmly,”“cleverly,” and “misfortune.” See
also the Words Their Way continuum to help support the
development of word patterns for the purposes of spelling.

12.4 Use print or electronic digital
junior dictionaries and spell-check
functions on electronic devices to
confirm spellings or locate the
meanings of unfamiliar words in
print and other media texts.

12.4 Students scan their writing and circle words they think are
misspelled. They use an electronic digital junior dictionary to
confirm spellings.

Presentation (AF 9)

Students use the spell-check function of a word processor and
then make an appropriate choice from the list of possible
spellings provided. At this point, they may choose to use an
electronic dictionary to confirm the meaning of the desired
word.

13. Writing legibly in both joined
and printed styles with increasing
fluency and speed
Students are expected to:
13.1 Increase the legibility,
consistency, and quality of their
handwriting (E) and work towards
consistency of alignment, shape,
slant, and spaces in sentences on a
line and page.

13.1 Students in Year 4 are to write with increasing legibility; for
example, by ensuring that the down strokes of letters are
parallel and an equal distance and that lines of writing are
spaced sufficiently so that the ascenders and descenders of
letters do not touch.

14. Use features of layout and
presentation effectively to
prepare a neat, correct and clear
final copy/published text
Students are expected to:
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Proofread draft for spelling and
punctuation errors, omissions and
repetitions
14.1 Edit and correct their writing
using guidelines/success criteria
developed with peers and the
teacher.

Word Processing
14.2 Use software including word
processing programs to construct,
edit, and publish print and media
text and select, edit, and place
visual, print, and audio elements
into final multimodal texts.

14.1 Students are to edit and correct their writing using
guidelines developed with peers and the teacher. For example:
ASP Writing rubrics, a checklist modified in a teacher-student
conference to support individual writing strengths and indicate
next steps; a posted class writing guideline, an anchor chart, or a
“bump it up” wall.
14.2 With the direction of the teacher, students are to use
appropriate software programmes to construct text print and
media texts. Word processing programmes like Word and
presentation software like PowerPoint should be utilised by
students to create multimodal texts.

Evaluate and utilise different
formats, layouts and
presentational devices (for
example, tables, bullet points,
icons)

14.3 Produce pieces of published
work to meet identified criteria
based on the expectations related
to text type, content, organisation,
style, use of conventions, and use
of presentation strategies.

14.3 Based on established criteria, students are to use a variety
of presentation features to meet the needs of a particular
writing task. Presentation features should be aligned to text
type, content, organisation, style, use of conventions, and
presentation strategies.
For example, to add interest and highlight important points of
the presentation that relate to identified criteria and the task,
students would use a combination of features such as titles, text
boxes, pictures, illustrations, headings, labels, and diagrams, and
use proper paragraph form including spacing and margins. See
Writing Exemplars and Guidance of Effective Writing: KS2 for
additional examples.

15. Develop an understanding
and appreciation of fiction, nonfiction and poetry
By the end of Year 4, students will
write texts using several text types
and forms:
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15.1 Recount text: Create an
autobiography. The recount text
should include key features of the
text type in accordance with year
level expectations.

15.1 Key features of a recount text are outlined in the ASP text
type rubrics.

15.2 Procedural text: Create a
procedural text that includes
instructions for creating a simple
object. The procedural text should
include key features of the text
type in accordance with year level
expectations.

15.2 Key features of a procedural text are outlined in the ASP
text type rubrics.

15.3 Narrative text/Drama:
Create narrative texts, placing
emphasis upon historical fiction
and fantasy. Ensure that key
features of the text type are
included in accordance with year
level expectations.

15.3 Key features of a narrative text are outlined in the ASP text
type rubrics.

15.4 Persuasive text: Create a
persuasive position piece that
responds to a relevant local issue.
The persuasive piece should
include key features of the text
type in accordance with year level
expectations.

15.4 Key features of a persuasive text are outlined in the ASP
text type rubrics.

15.5 Explanatory: Create an
informational article that explains
why something is the way it
currently is. The piece should
include key features of the text
type in accordance with year level
expectations.

15.5 Key features of a report are outlined in the ASP text type
rubrics.

15.6 Response: Demonstrate the
ability to respond to text through
a critical book review of a nonfiction text.

15.6 In accordance to year level expectations, responses should
include the student’s opinion or feelings about the text,
supported text details or facts, personal connections, and
pictures to support the reader.

15.7 Poetry: Create and respond
to the following poetic forms:
Biographical poem, alliteration
poem, shape, acrostic, kenning,
and rap.

15.7 A biographical poem (bio poem) is a predictable, patterned
poem written about a person. This poem can be
autobiographical or biographical, and tends not to rhyme. An
alliteration poem repeats similar words in a sequence. Usually,
alliteration in a poem uses the same initial consonant sound
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(e.g., Peter Piper picked a peck of pickled peppers). A shape
poem describes an object and is arranged into the same shape
as the object the poem is describing. An acrostic poem is when
the first, last, or other letters in a line spell out a particular word
related to a central theme. A kenning poem is a riddle made up
of several lines to describe something or someone, using two
word phrases and often a metaphor. A rap poem is a
combination literary poems and music. Rap tends to rely on
rhyme, homonyms, and puns which are combined with tonal
quality and vocal inflection.
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Year 5: Writing Programme of Study
Learning Objectives

Elaboration

Attitudes & Behaviours
1. Students will work with the
teacher and others in order to learn
how to write for a variety of
purposes across a range of forms.
Students are expected to:
1.1 Take responsibility by
collaborating with others through
shared, interactive, guided, and
independent writing experiences; by
asking for and providing relevant
information and assistance as
appropriate for developing
understanding and completing the
group or individual task.

1.1 Students are expected to take responsibility for their own
learning through collaboration with peers during partner
talk, small group discussions, and whole group interactive
teaching time. Students are to respond and contribute to
writing experiences through multiple pedagogies. During
shared, interactive, and guided writing, students should
contribute to the writing experience of others through
sharing ideas, deepening understanding with dialogue,
sharing relevant information, asking and responding to
questions, and/or participating across the writing phases that
extend the ideas already presented. Common group
collaborative activities include shared and interactive writing,
partner talk after a model writing session, guided writing,
and writing conferences. In addition, students are to
participate in activities like brainstorming, formulating and
asking questions to identify personal experiences, activating
prior knowledge, and gathering information. Often, group
experiences will result in the creation of exemplar writing
samples, anchor charts, procedures, and mentor texts and/or
success criteria. Students should be able to transfer the
learning from collaborative lessons into their own
independent writing, while also staying on topic for
appropriate amounts of time.

1.2 Use portfolios to select pieces of
writing that reflect growth and
competence as writers and explain
the reasons for their choice against
success criteria which includes
considerations for the audience.

1.2 In year five, after the first term, a student’s writing
portfolio will have a variety of pieces from which to choose.
Students are expected to be able to reflect on their growth
and competence as a writer, discuss their preferences, and
explain how their work has met pre-established criteria for a
variety of audiences. Students can share their work with the
whole class, in a small group, with a partner, or during
teacher conferences. Students should discuss where they
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were and what growth has taken place. It is recommended
that writing rubrics be used for the Assessment-as-Learning
activity.
Teacher: Please go through your portfolio and select your
best piece for our parent/teacher conference coming up next
week. Be prepared to explain why the piece you selected is
your best and what you did to make sure it meets the class
criteria.
Student 1: I liked the ‘How to Survive a Hurricane’ procedure
because I used presentation features like captions, which I
didn’t do during the first draft. I also liked it because I was
able to include pictures I got off Google image. I used the
class success criteria and the rubric to make sure that I
included everything I needed to.”
1.3 Evaluate ideas based on
established criteria and appreciate
that responses to some oral, print, or
other media texts may be different
from their own.

1.3 An example might include having students write a
personal response based on established and modelled
criteria or a mentor text read aloud to the class (e.g., Dear
Mrs. LaRue: Letters from Obedience School), then pairing
students together so they can share and discuss their
responses.
Students brainstorm questions, based on Q chart or Bloom’s
Taxonomy, to ask a guest speaker who is coming to talk
about recycling and the changes to George Town dump.
Students notice that some questions are more specific and
higher order because some students’ families already recycle
materials and thus have more prior knowledge. A respectful
class discussion follows about the kinds of questions that will
be answered that reflect the understanding of a variety of
students.

Metacognition
1.4 Identify what strategies they
found most helpful before, during,
and after writing and what steps they
can take to improve as writers.

1.4 During regular writing conferences, peer discussions, or
in the students' writer’s notebooks, students are to record or
discuss strategies they used before and during the writing
process.
During the generating idea phase, students might discuss any
one of the following ideas and how they helped: activating
background knowledge through brainstorms on the topic,
partner talk, rapid write activity, visualisation, or using
mentor texts to generate an idea.
During the planning phase, students may discuss how they
used the graphic organiser to structure their ideas, how the
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questions in the R.A.N chart helped, or how talking with
partners helped them plan their writing.
During the drafting phase, students might discuss how they
used linking words or connectives, how they created some
long and short sentences, or how they used punctuation to
improve fluency.
During the revising phase, students might discuss how an
anchor chart, checklist, rubric, exemplar, checkbric, or peer
editor help them to revise their work.
During the editing phase, students might discuss how they
spelled words correctly by using sound/symbol relationships,
word walls, theme word displays, or personal dictionaries.
Teacher prompt: “Explain how you used the class anchor
chart to help with your revisions.”
1.5 Identify and celebrate what they
and their peers do well and set
specific goals based on writing traits
and their subskills.

1.5 Following the publication of a written piece, other
students say things like:
 I really liked how you went back to your writing and
selected wow words!
 I liked reading your poem aloud, because the
sentences flowed because you used some short and
some long sentences!
 I like the way you persevered through the writing
process, your effort paid off in these great
presentation features.
During a writing conference, the teacher and the student
review the student’s work and set a learning goal using the
writing rubric or class-developed success criteria. Teacher
may consider implementing the two stars and a wish
approach.

Key Understandings
2. Write extended texts
Students are expected to:
2.1 Students write longer pieces while
demonstrating increasing writing
endurance. Longer pieces may move
beyond making bare assertions and
take account of differing perspectives
and points of view.

2.1 Students are expected to create increasingly longer

texts while recognising and taking account of differing
perspectives and points of view by identifying that a bare
assertion (for example, 'It's the best book this year') often
needs to be tempered and that there are different types of
assertions that vary in degree of accuracy; for example, using

MINISTRY OF EDUCATION |Writing Guidance Key : Stage 2

40

the 'impersonal it' to distance oneself from the
generalization: 'It could be that it is the best book this year.'

3. Choose form and content to suit a
particular purpose

An assertion that uses recruiting anonymous support (e.g., ‘It
is generally agreed that it is the best book this year’) can be
tempered by indicating a general source of the opinion (e.g.,
'Most critics agree that it is the best film this year’) or
specifying the source of the opinion (e.g., 'Teshawn and
Antwan both agree that it is the best book this year').

Students are expected to:
3.1 Plan, draft, and publish nonfiction and imaginative fictional print
and media text for specific purposes
and audiences using a variety of
developmentally appropriate text
types/forms.

3.2 Identify the topic, purpose, and
audience for a variety of writing
forms and how their writing varies in
purpose, structure, and topic as well
as the degree of formality.

3.1 Students are expected to become familiar with typical
organisational, language, and text features of various text
types; for example, recounts, narratives, procedures, reports,
as well as persuasive, explanatory, and response pieces (for
an outline of the typical features of each text type, refer to
the text type section in the Guidance on Writing: Key Stage 2
document). Students should then begin to apply appropriate
features with greater consistency (although it is critical that
students work within their developmental level).
Teacher: I noticed that you have bulleted lists in your
narrative texts. Look at the organisation of ideas in the
mentor text, what do you notice?
Student 1: I notice that the ideas are in sentences and
paragraphs
Teacher: Do you notice any bulleted lists? In what text type
do we normally find lists?
Student 1: Procedural. I’ll change my lists into paragraphs.

3.2 Teachers are to work with students to identify topics and
the purpose for writing.
Teacher prompt: “How will you identify your topic?” “What
is the purpose of your writing?” “What text type and form
will best suit the purpose?” “Who will your audience be?”
“Does the audience require you to be formal or informal?”
“Does your written text meet the needs of your audience?”

Ideas (AF1)
4. Note initial ideas on paper and
screen and develop into structured
written text

4.1 Students are expected to generate an assortment of
ideas for a variety of text types. It is expected that teachers
will model strategies to support student learning. Students
can generate ideas as a class, in small groups, or
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Students are expected to:

4.1 Generate ideas about potential
topics using a variety of strategies,
experiences, and/or other texts that
develop into published pieces across
multiple text types.

independently. Strategies for generating ideas may include
but are not limited to: formulating and asking questions to
identify personal experiences (for example: answering who,
what, when, where, why); using prior knowledge about a
topic or an experience; and/or brainstorming ideas with a
partner). Another strategy: before writing a story, students
record initial ideas about characters, setting, events and
timelines in an organiser such as a web, chart, or story map.
Students may also jot down ideas for writing from their
reading, listening, viewing, and personal experiences.
Similarly students may also want to utilize a writer’s
notebook that is personalized with photographs of important
occasions and pictures of interest.
Teacher prompt: Most of you are at the 'generating ideas'
phase of the writing process. I demonstrated how I generated
my ideas for my story during our shared reading using this
organisational web. With your partner, I want you to
brainstorm all the ideas that come to your mind when you
think about stories from other cultures. Quickly write your
ideas down as they come into your mind. We’ll identify which
ideas we want to develop next class.

4.2 With limited support, record
relevant ideas and information.
Determine if the information
gathered meets the purpose for
writing and gather new material
before publication if necessary.

4.2 It is important that students begin to discern and select
information based on their writing task. An activity for this
could be the use of a graphic organizer that students
complete based on the material they have collected.
Students are to then explain the material they collected to a
classmate and ask for feedback to identify gaps (which
should be evident based on the text type specific graphic
organiser).

4.3 Generate and create imaginative
ideas in print and other media texts.

4.3 Students are to create an imaginative text by generating
relevant characters, settings, and events to develop a
culturally relevant story.
Through the use of mentor texts, teachers should provide a
variety of modeled reading and shared reading opportunities
to provide students with exemplars for emulation. It is
important that students have an opportunity to share ideas
with their peers.
While listening to Boy: Tales of Childhood, students relate
similar experiences about growing up (e.g., trouble at
school).

MINISTRY OF EDUCATION |Writing Guidance Key : Stage 2

42

4.4 Transfer and integrate the
processes learned in Year 5 English
into texts from other content areas.

4.4 The process skills learned during English need to be
transferable to other subject areas, particularly for
performance tasks. For example, a student can use their
knowledge of procedures from writing lessons to draft a
scientific experience in a unit of inquiry.

Voice (AFs 1 &2)
5. Recognise and use phrases and
sentences that convey a personal,
formal, and/or impersonal tone
Students are expected to:
5.1 Establish and identify their voice
and determine whether their
sentence fluency, word choice,
conventions and presentation
features sufficiently support their
own view(s).

5.1 Through the use of conventions (exclamation and
quotation marks), presentation features (interesting use of
text, layout, font), interesting words (carefully selected
adjectives, nouns, adverbs, and verbs), and some basic
literacy devices (simple simile, expression or irony), students
should show their attitude, feelings or mood towards the
subject or audience. For example, a student might
demonstrate voice by using simple irony to poke fun at
themselves: “Lucky me. I got to do the dishes.”
Teacher prompt: “Have you included expression through
conventions and your word choice to support your voice?
What presentation features could you use that would show
your voice?”

Use language and style appropriate
to the reader.
5.2 Show awareness of the audience
by adjusting or adopting an
appropriate voice in print and media
texts, to achieve the needs and/or
purposes of the reader.

5.3 Write from own point of view
and accurately identify one or more
possible alternative points of view
about a topic that is relevant to
audience, purpose or genre.

5.2 Each text type requires a different voice (see text type
rubrics for examples). When preparing a presentation for
the Year 4 class about life and work in Year 5, students
identify what would be important for Year 4 students to
know and identify ways to make the presentation
informative and entertaining (e.g., through the use of digital
media).
5.3 When planning a narrative the student carefully selects
an appropriate setting for the genre (e.g., when writing
science fiction story, the students place characters in Jurassic
period for the narrative.) When writing a persuasive text, the
student represents his point of view in the text, but also can
identify an opposing view (e.g., when arguing for cell phone
use in school, the students anticipate the kinds of arguments
that a teacher might give for not having them in school).
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Organisation (AFs 2,3, &4)
6. Students are to use the structural
and organisational features of
different types of text
Students are expected to:
6.1 Write using the organisational
patterns of nonfiction and fiction
texts and begins to self-select
appropriate form for the task.

6.1 Students use organizational patterns found in the text
types to develop ideas and information for writing tasks.
When doing group research on the effects of immigration
and settlement in the Cayman Islands, students use the
categories to make a list of the different groups of
immigrants. Students then read personal stories of these
groups to find details about which they can write.
As research for a written report, students use maps and
legends, summaries, photographs, questions in text, visual
organisers, and personal stories to answer the question:
“What are the major resources of the Cayman Islands?”
Students then decide which way to organise information
regarding changes to the environment in the Caribbean: by
geographic regions or natural resources and select the
appropriate form to write with.

6.2 Organise ideas into clear
paragraphs/sections (which are well
structured paragraphs when
required) with an appropriate
opening and closing that relate to and
develop/summarize the topic.

6.2 Students are expected to group ideas or content into
simple paragraphs, including topic sentence, details, and a
closing sentence.
For a presentation on the historical figure, Nelson Mandela, a
student organizes the information in sections: introduction,
where and when Nelson Mandela lived, what he did,
conclusion.
Students categorise items for a class party into four food
groups (e.g., breads and cereals, meat, dairy, and fruits and
vegetables) and develop an introductory and closing
paragraph to explain the categories.

6.3 Change paragraphs according to a
few rules and experiment with the
order of sections/paragraphs to
achieve different effects.

6.3 Student change paragraphs in narrative writing using a
few rules (e.g., a long time passes, speaker changes, setting
changes, etc.).
For example, student moves argument one in a persuasive
text to be the final argument because it is his/her strongest
most convincing point. This will have a greater persuasive
effect on the reader.
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7. Plan, research, draft and revise
texts and discuss and evaluate their
own and others' writing throughout
these stages
Students are expected to:
Plan and Research
7.1 Use a range of organisational
devices like graphic organisers as a
means to outline main and supporting
information prior to writing a draft.

7.1 Students may map out paragraphs, sections, and/or
chapters through the use of a Venn diagram, a paragraph
frame, and/or organisational patterns such as generalisations
with supporting information or cause and effect organisers.

7.2 Through research, gather
information from a variety of sources,
and evaluate if information/ideas is
sufficient to fulfill the purpose of
writing.

7.2 After collecting information and pictures for a poster
about the four families of an orchestra, students realize that
they need more examples of brass instruments. They find a
picture of a saxophone and decide where it should be placed
on the poster.
Students may also discuss material with a peer or adult using
a KWHLW organizer: What do I know? What do I want to
learn? How will I find out? What have I learned? What do I
still want to know? Or compare their material to the content
of similar texts.
A student decides to gather information on settlers in
Cayman from a textbook rather than from fiction because
the textbook contains information on different groups of
settlers.
Students discuss ways in which resources, such as Looking at
Insects and the National Geographic insect website, are
helpful in adding to their knowledge about insects.
Other research may include a variety of sources to answer
research questions such as maps, atlases, charts,
dictionaries, school libraries, websites, webcasts, blogs,
experts from the community, and field trips.

7.3 Record information by making
notes of key words, phrases, and
images by subtopics and paraphrasing
information; make a list of
titles/sources.

7.3 Students are to make notes for different purposes and
paraphrase information from oral, print, and other media
sources in their own words.
After listening to a guest speaker or watching an online video
about the fishing industry in Cayman, students write key
ideas on an idea web.
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After watching an online video about Panama, students
make jot notes on the lifestyle of the Panamanians under
such headings as food, dress, holidays, sports, recreation,
and spoken language.
Revising - changing and improving
the draft
7.4 Prior to revision identify trait
features and/or text type features
that require improvement based on
identified success criteria for own or
others work.

7.4 Students are to reflect independently and critically on
their own writing based on pre-established criteria, and
revise work for improvement through the use of enhanced
word choice, sentence structure, consideration of the
audience, and purpose for writing.
When providing feedback to others, students should use two
“I like” statements and one “I wonder” statement.
 I like how your voice was clear in the piece.
 I like how you used a powerful hook in your
introduction.
 I wonder if you could add more compound
sentences.
Students provide feedback on fictional work, using such
sentence stems as:
 I think the main character …
 It would be nice to know more about …
 I was wondering why you …

7.5 Revise writing based on identified
areas for improvement, in order to
ensure an understandable
progression of ideas and information,
and improve clarity and interest of
work through the use of several types
of strategies.

7.5 Students use several strategies to ensure the
understandable progression of ideas and information in their
written work (content, clarity, and interest): reordering
sentences; removing repetition or unnecessary information;
changing the sequence of ideas and information and adding
material if appropriate; adding transition words and phrases
to link sentences and/or paragraphs and improve the flow of
writing; adding or substituting words from other subject
areas, word lists, and a variety of sources, such as a digital
dictionary or thesaurus to clarify meaning or add interest;
checking for and removing negative stereotypes, as
appropriate; and identify and reduce fragments and run-on
sentences. Students can be exposed to typical revising marks
(e.g., crossing out a word and writing a stronger word above,
using the following symbol “^” to insert a word or phrase,
using an arrow to move to show moving a paragraph.)
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Sentence Fluency (AF 5)
8. Identify different ways of
constructing sentences and their
effects
Students are expected to:
8.1 Write different sentence types
using connectives, and compose
some complex sentences with a
subordinate clause to develop a
variety of properly structured
sentences of varying lengths.

8.1 Students are encouraged to read their writing aloud to
monitor the trait of sentence fluency, for example when
editing a story with a peer, students discuss the variety of
sentences and those that could be combined to ensure flow.
Explore ways of combining simple sentences and re-ordering
clauses to make compound and complex sentences within
paragraphs.
Students know that there are different types of complex
sentences that make connections between ideas, such as: to
provide a reason, for example “He jumped up because the
bell rang.”; to state a purpose, for example “She raced home
to confront her brother.”; to express a condition, for example
“It will break if you push it.”; to make a concession, for
example “She went to work even though she was not feeling
well.”; to link two ideas in terms of various time relations, for
example “Nero fiddled while Rome burned.”

Use linking words between ideas and
sentences in chronological and nonchronological writing.
8.2 Attempt to use more complex
linking words/phrases within and/or
between paragraphs to give order
and help with flow.

8.2 Students use some developmentally appropriate linking
words or phrases such as, but not limited to,:
 Narrative: suddenly, as soon as, the following day, at
supper time
 Persuasive: in addition to, another reason, after all,
to close.
 Procedural: to start with, secondly, continue, you are
now ready to, at last.
 Report: another thing, you might also want to know,
in addition
 Recount: to start with, secondly, continue, you are
now ready to, at last
 Explanatory: to start with, secondly, at last, and/or a
variety of causal words/phrases: because, as a result,
for this reason, this led to, due to, etc.).
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8.3 Consistently write in an
appropriate tense in alignment with
topic/task and make some attempt to
change tenses when appropriate.

8.3 Depending on the purpose and task, each text uses a
varied tense. For example, recount and narrative are most
often written in the past tense, persuasive and procedural
are usually written in the present tense, and the tense for
report and explanatory are task-specific. When necessary
students may also switch tenses within a piece of writing
(e.g., when adding dialogue in a narrative.)

8.4 Consistently and correctly uses
appropriate subject-verb agreement.

8.4 It is important students become increasing competent at
ensuring subject-verb agreement. Teachers are encouraged
to reread work aloud as a strategy for students to catch
errors. Students should be able to correct such errors as:
“They goes to the store.”

9. Learn the connections between
punctuation and sentence structure,
intonation and emphasis
Students are expected to:
9.1 Use sentence variety in writing to
create a desired emotional response
from the audience.

9.1 Students carefully craft a variety of sentences to convey
feeling and atmosphere or intended impression (e.g., a one
word sentence to create suspense).

Word Choice (AF 7)
10. Broaden their vocabulary and
use it in inventive ways
Students are expected to:
10.1 Make adventurous word choices,
use adventurous vocabulary,
language patterns and/or figurative
language (e.g., including simile,
metaphor, personification, alliteration
and hyperbole) to add detail and
create desired mood and effects in
print and other media texts.

10.1 For example, students use a simile to show the
character’s emotion rather than directly stating the word of
the emotion.
When writing a journal about weekend activities, students
refer to a class chart of words associated with particular
hobbies, collections, or sports to add interest and detail.
Use imagery and figurative language to evoke imaginative
response. For example, discuss how figurative language
including similes and metaphors can make a comparison
between different things (e.g.,“My anger is like a burning
fire”) and how by appealing to the imagination, and how it
engages the reader.
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10.2 Extend word choice and word
meanings using different types of
resources appropriate to purpose.

10.2 Students are to locate words in online and print
thesaurus, classroom index card flip books, anchor charts,
dictionary of idioms or homonyms.

Identify the use and effect of
specialist vocabulary
10.3 Understand and use new
vocabulary and subject specific
vocabulary when appropriate, to
express greater precision of meaning
in writing, and show understanding
that words can have different
meanings in different contexts.

10.3 Students move from general, “all-purpose” words (e.g,
“cut”) to more specific words (e.g., “slice”, “dice”, “fillet”,
“segment”).
From their reading and viewing, students compose a list of
words about light and shadow, such as transparent, opaque,
reflect, prism, shadow. They then use these subject specific
words in their own writing.
Students identify and discuss key cross curricular
words/concepts and add them to webs/maps as
themes/topics are developed.

Parts of Speech
10.4 Use parts of speech
appropriately to communicate
meaning clearly, with a focus on the
use of: common and proper nouns;
verbs in the simple present, past, and
future tenses; expanding range of
adjectives and adverbs; subject/verb
agreement; prepositions; and
conjunctions.

10.4 Students are to identify correct noun–pronoun
agreement and use in own writing.
Spell and make correct use of possessive pronouns and to
whom they refer (e.g., their, theirs, my, mine). Extend
understanding of the use of adverbs to qualify verbs (e.g., in
dialogue). Understand how noun groups/phrases and
groups/phrases can be expanded in a variety of ways to
provide a fuller description of the person, place, thing or
idea. For example, in narrative texts, “their very old Siamese
cat;” in reports, “its extremely high mountain ranges.”

Identify words associated with
reason, persuasion, argument,
explanation, instruction and
description
10.5 Utilise text type vocabulary and
or language features when
appropriate.

10.5 For example, students use rhetorical questions and
convincing words in persuasive writing.
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Conventions (AFs 6 & 8)
11. Learn how punctuation helps a
reader to understand what is written
Students are expected to:
Punctuation
11.1 Use end of sentence punctuation
appropriately to help communicate
intended meaning with a focus on
learning the use of the apostrophe to
indicate possession.

11.1 Punctuate sentences accurately, with a focus on
apostrophes for possession.

11.2 Continue to accurately use
commas in lists and using commas to
separate clauses within sentences
and work towards using commas to
clarify meaning in complex sentences.

11.2 See specific learning outcome.

11.3 Use quotation marks and related
punctuation with increasing
consistency and also experiment with
using indirect speech.

11.3 See specific learning outcome.

Capitalisation
11.4 Consistently and accurately use
capital letters at the beginning of
sentences, for proper nouns, for
titles, for the pronoun “I," to
designate organizations, and to
indicate the beginning of quotations
in own writing.

11.4 See specific learning outcome.

12. Students develop an
understanding and gain competence
in spelling
Students are expected to:
Spelling Familiar Words
12.1 Utilize extended sight vocabulary
to include predictable phrases and
words related to language and use in
an effort to increase fluency in
writing.

12.1 Student don’t pause as frequently to interrupt the flow
of writing to think about spelling as commonly used words
and phrases are included in their expanded sight vocabulary.
For example, words used regularly in instruction across the
curriculum, from: oral vocabulary, anchor charts, and shared, guided-, and independent reading texts.
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Spelling Unfamiliar Words
12.2 Spell unfamiliar words using a
variety of strategies that involve
understanding sound-symbol
relationships, word structures, word
meanings, and generalizations about
spelling.

12.2 Use known spellings to work out the spelling of related
words and identifying word roots and derivations to support
spelling and vocabulary, e.g. sign, signal, signature.
Students use such strategies as mnemonic devices, rhymes
or visualization to remember how to spell problem words.
 The principal is your pal.
 A piece of pie.

Students use helpful routines, individually or with a partner,
for studying spelling words, such as looking at the word,
saying and visualizing the word, writing the word, checking
the spelling, correcting errors, and repeating the process
(e.g., ‘Look, copy, cover, write and check’).
Using knowledge of word origins and roots and related
words to interpret and spell unfamiliar words, and learning
about how these roots impact on plurals, for example
“cactus” and “cacti”, “louse” and “lice.”

12.3 Explore less common plurals,
and understand how a suffix changes
the meaning or grammatical form of a
word.

12.3 Students use their knowledge of the meaning of
prefixes, such as re- (again), pre- (before), un- (not), bi- (two),
and suffixes, such as -less (without), to read and understand
the meaning of words like: replacement, unhappy, painless,
bilingual.
As students find words with common prefixes and/or suffixes
in their reading, they add them to a class anchor chart to be
used in their writing.

12.4 Consistently use print or electric
dictionaries or spell-check functions
on electronic devices to confirm the
spellings or locate the meanings of
unfamiliar words in print and other
media texts.

12.4 See specific learning outcome.

Presentation (AF 9)
13. Writing legibly in both joined and
printed styles with increasing fluency
and speed
Students are expected to:
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13.1 Write legibly, using a style that
demonstrates awareness of
alignment, shape, slant, and space
between words and sentences.

13.1 Students look through pieces of final draft handwriting
and point out some examples of well-formed letters and
words and self-assess for areas of improvement.

14. Use features of layout and
presentation effectively to prepare a
neat, correct, and clear final
copy/published text
Proofread the draft for spelling and
punctuation errors, omissions and
repetitions
14.1 Edit and correct writing using
guidelines/success criteria developed
with peers and the teacher.

14.1 For example, students use an editing checklist specific
to the writing task or an anchor chart developed by the class
and use typical revising marks when appropriate.

Word Processing
14.2 Fluently use a range of software,
including word processing programs,
to construct, edit, and publish written
text and select, edit, and place visual,
print, and audio elements into final
multimodal text.

14.2 Writing letters in print and by email, composing with
increasing fluency, accuracy and legibility and demonstrating
understanding of what the audience may want to read/hear.
When writing with word processing software, students use
such features as cut and paste, spell check, format, fonts,
indent.
A student clips a picture, video, and/or piece of audio in a
multimedia presentation.

Evaluate and utilise different
formats, layouts, and presentational
devices (for example, tables, bullet
points, icons)
14.3 Produce pieces of published
work to meet identified criteria based
on the expectations related to text
type, content, organisation, style, use
of conventions, and use of
presentation strategies.

14.3 Students download a chosen image and write a caption,
videos that are not copyrighted, from computer sources to
include in their reports.
Students create a topographical relief map of Cayman for a
presentation on the physical regions of the Caribbean.
Students select visuals, print, and/or other media to add
interest and engage the audience.
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Use some appropriate elements of effective presentation in
the finished product, including print, script, different fonts,
graphics, and layout (e.g., use legible printing and cursive
writing; include a labelled diagram, photographs, and a
beginning glossary of terms in a read-aloud information book
for younger children; use a formal letter layout for a letter to
a public official).
Identify conventions and techniques appropriate to the form
chosen for a media text they plan to create (e.g., a board
game related to a unit of study from a curriculum subject
area could include a list of game rules; a board showing the
game name, movement path, obstacles, and finish line; and
visual details that will appeal to the intended audience).
15. Develop an understanding and
appreciation of fiction, non-fiction
and poetry
By the end of Year 5, students will
write texts using several text types
and forms across a range of subjects
and purposes that must include but
are not limited to:
15.1 Recount text: Create a
biography. The recount text should
include key features of the text type
in accordance with year level
expectations.

15.1 Key features of a recount text are outlined in the ASP
text type rubrics.

15.2 Procedural text: Create a
survival guide (e.g., How to Survive a
Hurricane). The procedural text
should include key features of the
text type in accordance with year
level expectations.

15.2 Key features of a procedural text are outlined in the ASP
text type rubrics.

15.3 Narrative text/Drama: Create
narrative texts, placing emphasis
upon media scripts and stories about
other cultures. Ensure that key
features of the text type are included
in accordance with year level
expectations.

15.3 Key features of a narrative text are outlined in the ASP
text type rubrics.

MINISTRY OF EDUCATION |Writing Guidance Key : Stage 2

53

15.4 Persuasive text: Create a written
argument addressed to a newspaper
editor. This persuasive piece should
include key features of the text type
in accordance with year level
expectations.

15.4 Key features of a persuasive text are outlined in the ASP
text type rubrics.

15.5 Explanatory text: Create an
explanatory article on a national site.
The piece should include key features
of the text type in accordance with
year level expectations.

15.5 Key features of a report are outlined in the ASP text
type rubrics.

15.6 Response text: Demonstrate the
ability to respond to texts (e.g.,
responds to the writings of a selfselected author).

15.6 In accordance to year level expectations, responses
should include the student’s opinion or feelings about the
text, supported text details or facts, personal connections,
and pictures to support the reader.

15.7 Poetry text: Create and respond
to narrative poems.

15.7 A Narrative poem has a clear plot and tells a story.
Sometimes the poem's lines have a rhyming pattern and
sometimes they don’t. Very often, the voice of the narrator
and characters are used to tell the story.
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Year 6: Writing Programme of Study

Learning Objectives

Elaboration

Attitudes & Behaviours
1. Students will work with the
teacher and others in order to
learn how to engage with
challenging and demanding
subject matter
Students are expected to:
1.1 Take responsibility through
being an active and contributing
member of one’s class through
engaged participation in shared,
interactive, guided, and
independent writing experiences.
Students are to ask and answer
relevant questions, contribute
ideas, politely listen and respond
to peers in order to constructively
solve problems while also
developing understanding in order
to complete group or individual
task.

1.1 Students are expected to take responsibility for their own
learning through active collaboration with peers during
partner talk, small group discussions, and whole group
interactive teaching time. In Year 6, students should
understand the class routines and the roles they need to take
to be a contributing member of a learning community.
Limited prompting should be necessary to get students to
respond and contribute to writing experiences through
multiple pedagogies. During shared, interactive, and guided
writing, students should contribute to the writing experience
of others by: asking and answering relevant questions,
contributing ideas that deepen understanding, engage in
respectful dialogue which includes listening politely, and the
showing of appreciation for the contributions of others (even
when ideas may differ from one’s own), seeking to
constructively solve problems posed by the teacher or
classmates by providing thoughtful feedback, sharing relevant
information, and/or participating across the writing phases
that extend the ideas already presented. Common group
collaborative activities include shared and interactive writing,
partner talk after a model writing session, guided writing, and
writing conferences. In addition, students are to participate in
activities like brainstorming, formulating and asking questions
to identify personal experiences, activating prior knowledge,
and gathering information. Often, group experiences will
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result in the creation of exemplar writing samples, anchor
charts, procedures, and mentor texts and/or success criteria.
Students should be able to transfer the learning from
collaborative lessons into their own independent writing,
while also staying on topic for appropriate amounts of time.
1.2 Use portfolios to select pieces
of writing that reflect growth and
their competence as writers.
Explain the reasons for their
choices against success criteria
related to content, organisation,
style, use of conventions, use of
presentation features, and also
considerations for the audience.

1.2 After the first term, a Year 6 student’s writing portfolio
will have a variety of pieces from which to choose. Students
are expected to be able to reflect on their growth and
competence as writer, discuss their preferences, and explain
how their work has met pre-established criteria related to
content, organisation, style, use of conventions, use of
presentation features (traits of writing), and how aspects of
the content has an impact on their desired audience. Students
should have opportunities to share their work with the whole
class, in a small group, with a partner, or during teacher
conferences. Students should also be able to identify where
they started from and what growth has taken place. It is
recommended that the writing rubrics criteria be used for the
Assessment-as-Learning activity.

1.3 Evaluate the effectiveness of
ideas based on established criteria
and provide some evidence to
support thinking; while also
appreciating that other oral, print,
or media texts may differ in their
effectiveness when compared to
their own.

1.3 An example might include having students make T-charts
to list and discuss the advantages of one persuasive mentor
text over another, using pre-established criteria. This activity
would be done during the planning stage of the writing
process and would allow students to position and evaluate
effective ideas prior to formulating and writing their own.
Students should then use the information they have gathered
to compare their own thinking to the positions outlined in the
mentor texts. This specific outcome is particularly important
when exploring controversial issues.
Using pre-establish criteria, students compare the
effectiveness of a text form they have selected with
alternative form on the same subject. Students evaluate the
effectiveness of how the various forms have impacted the
author’s ability to express their ideas. The knowledge gained
from this process will help students select the most impactful
text form.
Teacher prompt: “How has exploring different authors’
perspectives on an issue helped you prepare for writing?”

Metacognition
1.4 Identify what strategies they
found most helpful before, during,
and after writing and what steps

1.4 Writing journals are a great way for students to reflect on
the effectiveness of the writing strategies they are using, as
well as those that require improvement. An example of how
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they can take to improve as
writers, as well as how best to
meet their improvement goals.

journals could be used is; During writing class, students are
given regular time to use a three-column reflective journal to
monitor the writing process. Three questions you may want
to include are: What strategies did I use? How do I feel about
it? What did I learn? Regular opportunities for reflection
should be provided to students to encourage this habit of
mind. It is important to note that student goals should be
based on the writing traits and their subskills.
In addition to identifying the strategies they currently use and
the ones they need to work on, students also need to
determine how they are going to meet their goals. For
example, a student might choose to work with a partner or a
small group over working independently to help revise his/her
work.

1.5 Celebrate own and peers’
writing accomplishments using
specific feedback on the effective
use of writing traits and their
subskills.

1.5 It is important that students have opportunities to
regularly celebrate their own and their peers’ writing
accomplishments. Following the publication of a piece,
students should provide specific feedback using trait language
to communicate their appreciation (e.g., “I really liked how
you used the exclamation marks in your piece, it showed me
that the main character was really excited when…”). It is
important that students celebrate their work as a whole class,
in small groups and during writing conferences with the
teacher.

Key Understandings
2. Write extended texts
Students are expected to:
2.1 Write longer and more
complex texts while
demonstrating increasing writing
endurance. In longer pieces,
students should move beyond
making bare assertions and take
account of differing perspectives,
points of view, purpose and
audience.

2.1 Students are expected to create increasing longer texts
while recognising and taking account of differing perspectives,
points of view, purpose and audience. Students are not to rely
on “bare assertions,” which are claims of fact without
supporting evidence.
An activity that teacher may want to consider includes:
students being asked to create an informational text on the
same topic for two different audiences, such as a visiting
expert as compared to a text for a Year 3 class. This activity
will reinforce the need to write for various perspectives,
points of view, purpose and audiences.
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3. Choose form and content to
suit a particular purpose
Students are expected to:
3.1 Plan, draft, and publish nonfiction and imaginative fictional
print and media text to suit
specific audiences and purposes
using an increasing range of
developmentally appropriate text
types/forms.

3.2 Identify and describe a specific
topic and select an appropriate
form to suit the specific purpose
and the audience, across an
increasing range of writing.

3.1 Students are expected to produce and publish print and
media texts to meet identified criteria based on the
expectations related to content, organization, style, use of
conventions, and use of presentation strategies as outlined in
the NCL writing rubrics. Students should be encouraged to
experiment with the traits of writing to meet the needs of a
variety of purposes and audiences. By Year six, students are
expected to become familiar with typical organisational,
language, and text features of an increasing range of text
types; for example, recounts, narratives, procedures, reports,
as well as persuasive, explanatory, and response pieces (for
an outline of the typical features of each text type, refer to
the text type section in the Guidance on Writing: Key Stage 2
document).
3.2 In Year 6, students should identify specific topics to write
about and select the appropriate text type to suit the specific
purpose and audience. Students should also be able to explain
why their selection is an appropriate choice. For example, a
student might want to encourage his peers to help raise funds
for a basketball tournament and they decide a digital
advertising campaign would best meet their purpose and also
be effective at reaching their select audience.
Teacher prompt: “What do you want to say? Who is your
audience? How do you want to influence your audience?”
“Does your written text meet the needs of your audience?”
Teacher prompt: “Why would a digital campaign be better
than a poster to communicate your desired message?”

Ideas (AF1)
4. Note and develop initial ideas
on paper and on screen into
structured written text
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Students are expected to:
4.1 Generate ideas about a
potential topic and use prior
learning to identify which ideas
are most appropriate for text
type/form and purpose.

4.1 Students are expected to generate an increasing range of
ideas for a variety of text types that suit the purpose for
writing. It is expected that teachers will revisit strategies
introduced in the lower grades and model strategies to
support student learning. Students can generate ideas as a
class, in small groups, or independently. Strategies for
generating ideas may include but are not limited to:
formulating and asking questions to identify personal
experiences (e.g.,: answering who, what, when, where, and
why); using prior knowledge about a topic or an experience;
and/or brainstorming ideas with a partner). Another strategy
teachers may consider includes students recording initial
ideas about characters, setting, events and timelines in an
organiser such as a web, chart, or story map prior to writing a
story. Students may also jot down ideas for writing from their
reading, listening, viewing, and personal experiences.
Similarly students may also want to utilize a writer’s journal
that is personalized with reflections, photographs of
important occasions, and pictures of interest.
Teacher prompt: “We have been spending a little time
generating ideas in our writing journal about potential topics
you might want to write about for your news report. We have
discussed the purpose for your writing and I would like you
now to go back through your list of ideas and select the three
best ideas that will suit our purpose. I would then like you to
turn and talk to your partner about the three topics you
selected. Make a decision about which idea best meets the
purpose for writing after your discussion.”

4.2 Record relevant ideas and
information and determine
whether the ideas and
information gathered is relevant,
appropriate, and adequate for the
writing purpose. Do more
research if necessary prior to
publication.

4.2 In Year 6, it is important that students discern and select
information based on their writing task/purpose. An activity
for this could be the review of material with a partner using a
mind map or a timeline. Students are to then explain the
material they collected to a classmate and ask for feedback to
identify gaps. Students will require criteria and exemplars to
help scaffold the discussion and student learning. Graphic
organisers are also an excellent learning tool for scaffolding
student learning.
4.3 In Year 6, students should develop original and
imaginative texts by developing relevant characters, settings,
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4.3 Generate and create
imaginative and original ideas in
print and other media texts.

and events to develop a story. It is encouraged that students
use their own experiences as a starting point and source of
information for fictional print and other media texts.
Students can be encouraged to look through their writing
journals or portfolios, which should include events from their
own lives. They may wish to expand one of those entries into
a short story, through drama, diorama, or a media
presentation.

4.4 The process skills learned during English need to be
transferable to other subject areas, particularly for
4.4 Transfer and integrate the
performance tasks. For example, a student can use their
processes learned in Year 6 English knowledge of persuasive writing from writing lessons to draft
into texts from other content
a pro/con debate that they are participating in as part of their
areas.
social studies unit on the United Nations.

Voice (AFs 1 &2)
5. Recognise and use phrases and
sentences that convey a personal,
formal, and/or impersonal tone
Students are expected to:
5.1 Establish and maintain their
voice (point of view) and
determine whether their sentence
fluency, word choice, and
presentation features, sufficiently
support their own view(s) with
increasing confidence.

5.1 Through the use of conventions (exclamation and
quotation marks), presentation features (interesting use of
text, layout, font), interesting words (carefully selected
adjectives, nouns, adverbs, and verbs), and some literacy
devices (simple simile, expression or irony), students should
show their attitude, feelings or mood towards the subject or
audience. For example, a student might demonstrate voice by
using simple simile to compare two different things in an
interesting way or in an effort to try and elicit humor.
Teachers may also want to question students directly about
their ability to maintain their voice throughout the text.
Teacher prompt: “Is the character’s point of view being
maintained throughout your text? Is there consistency? Are
the sentences, your word choice, and your presentation
reflecting the ideas you want to get across to your audience?”
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5.2 Establish an appropriate voice
in their print and media text, with
a focus on modifying language and
tone to suit different
circumstances, purposes or
audiences.

5.2 The audience, circumstance, purpose and text type are
important influences that need to be taken into consideration
when a student establishes a voice in their writing (see NC
text type rubrics for examples). In Year 6, it is essential that
students adopt an appropriate voice for the context they are
working by modifying the language and/or tone. For example,
a student may want to use a serious tone in an email to the
editor of the Cayman Compass, as opposed to a humorous
tone they may use in text to a friend.

5.3 Identify and write effectively
from own point of view and
identify other possible points of
view, while determining, when
appropriate, if their own view is
balanced and supported by
evidence and genre expectations.

5.3 As a student writes, they need to take into consideration
the expectations of the genre they are working. A student
needs to show coherence between the setting, the
characters, and the personalities of the characters when
writing a fictional narrative. Teachers may want to consider
exploring the perspective of the minor characters in a
narrative and examine the consistency of the character’s
actions. The teacher should also encourage students to
express an alternative point of view based on their
understanding of the characters thinking.
Teacher prompts: “How would the content of this text change
if it were presented from a different character’s point of
view?” “How would the language the author uses need to
change to reflect a different point of view?” “What other
voices do you think should be heard in this story?" "How has
exploring different perspectives in this narrative helped you
prepare for writing?”
In non-fiction texts, students need to determine other points
of view and demonstrate that the arguments they have
presented meet the obvious challenges that alternative
viewpoints will pose. Student need to use evidence to support
their thinking.
Teacher prompt: “Identify a point of view other than your own
and list the arguments that would support it. Have you
included evidence in your work that would answer these
arguments? Do you need to modify your point of view in light
of these challenges? Do you need to find more evidence to
support your current point of view?”
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Organisation (AFs 2,3, &4)
6. Understand the structural and
organisational features of
different types of text
Students are expected to:
6.1 Write using clear
organizational patterns of
nonfiction and fictional text types
and self-select appropriate forms
for the task.

6.2 Organise writing to include a
clear opening and closing, well
structured section/paragraphs
(when appropriate), that relate to
and develop the topic in a way
that attracts and sustains the
reader’s or audience’s interest.

6.1 Students use organisational patterns found in the text
types to develop ideas and information for their writing tasks.
Examples include but shouldn't be limited to use of
chronological order, cause and effect, comparisons, and
appropriately following graphic organisers in order to link
ideas and information that will assist in the audience’s
understanding. Students should be able to identify and order
main ideas, group ideas, and organize supporting details into
units that could be used to develop several linked paragraphs.
See NC text type rubrics for text type specific examples.
6.2 Students are to use effective openings and closings that
attract and sustain reader or audience interest through the
use of text type appropriate hooking strategies (e.g., students
choose to open a text with a poem, humorous statement, or
provocative comment to attract, immediately, the attention
of the audience).
When organising paragraphs and information, students are
required to use well structured sections and developmentally
appropriate paragraphs. Students should be encouraged to
use graphic organisers, such as a webs, charts, diagrams or
illustration, to present information. For example, when
reporting on an experiment done in class, a student should
record the materials used, their predictions, the effects of
different strategies; e.g., crushing, stirring, varying the heat of
water, and a summary of their findings.

6.3 Use varied structures to shape
and organise text paragraphs
coherently in order to achieve
different effects in different text
types.

6.3 When appropriate, students are required to use
paragraphs and sections to organise their content and
support the purpose of writing using the expectations of the
various text types. Students may shape the structure of a text
by organising paragraphs around a theme. For example, in a
narrative text students may create or shape their stories’
organisation around setting, characters, and/or plot. In nonnarrative texts, student may use simple organisational devices
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(e.g., headings and sub-headings.) See NCL text type rubrics
for specific text type examples.
7. Plan, research, draft and revise
texts and discuss and evaluate
their own and others' writing
throughout these stages.
Students are expected to:
Plan and Research
7.1 Use a range of organisational
devices like graphic organisers as a
means to outline opening, closing,
main, and supporting information
prior to writing a draft.
7.2 Use a variety of sources to
locate and gather information in
order to answer research
questions, while also determining
if the information gathered is
useful and relevant for the
research purpose and focus, using
pre-established criteria.

7.1 Prior to writing, teachers should scaffold student learning
by supplying and modeling the effective use of text type
specific graphic organisers. Organisers can include but not be
limited to, paragraph frames, mind maps, story webs, cause
and effect organizers, lists, etc.
7.2 Students are expected to find a variety of information
through the use of text and media based sources (e.g., webbased or print newspapers, research text from the school
libraries, web resources, series by the same writer, scripts,
diaries, autobiographies, interviews, blogs, expert information
from the community, field trips, and oral traditions). A
teacher may wish to scaffold student learning by listing
possible sources of information and how to locate the right
kind of information for a specific task.
In addition to the gathering of information, students also
need to determine if the information collected answers the
research question based on pre-established criteria. For
example, after gathering information about thunder and
lightning from How the Weather Works website, a student
decides if the information he has jotted down answers the
original questions he was exploring: What causes lightning?
When does lightning occur? How does lightning travel? What
causes thunder? How do you determine where the storm is?
In summary, students need to be able to gather and evaluate
the information they collect.

7.3 Summarise passages, chapter
or text in a given number of words
and record information in own
words; cite titles and authors
alphabetically, and provide
publication dates of sources.

7.3 When reading for information, students jot down key
words, important points and interesting ideas in notes, lists,
webs and charts. It is important that students begin to
summarise the ideas read in their own words.
Students also need to begin to cite sources used in a project
or report, using a simple format such as:
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Title:________________,
Author:______________,
Publication Date:______,
7.4 Prior to revision, identify and
evaluate trait features and/or text
type features that require
improvement based on identified
success criteria for their own and
others’ work, and suggest
improvements.

7.4 Students are to reflect independently and critically on
their own writing based on pre-established criteria. They are
to evaluate their own and others’ work and provide
constructive feedback related to the traits of writing. The
teacher should model how to provide constructive feedback
and may want to teach students how to use "wondering"
statements. Teachers should also support students in using
class-developed success criteria to evaluate their own
research skills. Success criteria may look like the following:
Response Yes / No
1. I used more than one source.
2. I answered all my research questions.
3. I answered my research questions in my own words.
4. I wrote down the author and title of my sources for my
bibliography.
5. My ideas flow from one idea to the next.
6. I start my sentences in a variety of ways.

7.5 Make revisions based on
identified areas for improvement,
to improve the content, clarity,
and interest of their written work,
using a variety of strategies, in
order to communicate more
effectively with the reader.

7.5 It is important that the teacher models how to effectively
revise one's work and provides students with opportunities to
revise in partnerships and independently. Revision strategies
can include using word processing programmes, the use of
coloured pens and/or cutting and pasting to identify and
move chunks of text that need to be reordered; add or
substitute words and phrases, including vocabulary from
other subjects and figurative language such as similes and
personification, to achieve particular effects; adjust sentence
length and complexity to suit the audience and purpose;
check that language is inclusive and non-discriminatory. It is
also important that students continue to use typical revising
marks introduced in previous years (e.g., crossing out a word
and writing a stronger word above, using the following
symbol "^" to insert a word or phrase, using an arrow to
indicate the movement of a paragraph or a sentence.
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Sentence Fluency (AF 5)
8. Identify different ways of
constructing sentences and their
effects
Students are expected to:
8.1 Write using properly
structured sentences that include
variation in order to contribute to
the effectiveness of the writing.
Writing should include
connectives, complex sentences
with subordinate clauses, simple
sentences, and sentences of
various lengths

8.1 Teachers are encouraged to reread sentences aloud in
order to model how to identify fluency errors while writing.
Students are also encouraged to include read alouds as a
method to identify when sentence revisions will improve the
flow. Model the use of subordinate clauses in writing to add
relevant detail to complex sentences and impact. Revise
simple sentences, “Mom was angry.” to “Mom stormed into
the room, grabbed the telephone off the desk and dialed the
number.” to add emphasis, action and effect.

Use linking words between ideas
and sentences in chronological
and non-chronological writing
8.2 Use complex linking
words/phrases within and/or
between paragraphs to give order
and help with flow.

8.3 Consistently write in an
appropriate tense in alignment
with topic/task and change tenses
with increasing accuracy.

8.4 Students consistently and
correctly use subject-verb
agreement and can self-correct
errors when identified

8.2 Students are to accurately use developmentally
appropriate complex linking words or phrases to connect
paragraphs throughout the text (e.g, The handle was stiff, and
the boy struggled to open the door. Finally, with much effort,
he forced it open.)

8.3 It is important that students are able to change verb
tenses with increasing accuracy and use them in sentences.
A student, writing about his football team, makes sure he has
used the past, present and future verb tenses appropriately
(e.g., Yesterday Cooper played goalie. Cooper plays on my
football team. Tomorrow Cooper will play defence.) When
appropriate, students may also switch tenses within a piece of
writing (e.g., when using dialogue in a narrative text.)
8.4 It is import students become increasingly competent at
ensuring subject-verb agreement. Teachers are encouraged to
reread work aloud as a strategy for students to catch errors.
Students should be able to correct such errors as: They goes
to the store.
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9. Learn the connections between
punctuation and sentence
structure, intonation and
emphasis
Students are expected to:
9.1 Express subtle distinctions of
meaning, including hypothesis,
speculation and supposition, by
constructing sentences in varied
ways in order to create a desired
emotional response from an
audience

9.1 Students carefully craft a variety of sentences to convey
feeling and atmosphere or intended impression. Students are
to be conscious of their audience and modify their word
choice or word order to elicit a desired emotion. For example,
speculation or exaggeration in a persuasive piece of writing in
an attempt to lure the reader to their position.

Word Choice (AF 7)
10. Broaden their vocabulary and
use it in inventive ways
Students are expected to:
10.1 Use adventurous word
choices, text structures and
figurative language features (and
their effects) in creating literary
and media texts (e.g., using
imagery, similes, personification,
comparative adverbs [e.g., more
slowly] sentence variation,
rhetorical devices such as
exaggeration and metaphor to add
interest.
10.2 Extend word choice through
knowledge of synonyms,
antonyms and homonyms and the
use of a thesaurus and digital
thesaurus.

10.1 It is important that students begin to use adventurous
word choices, text structures and figurative language to
convey a vivid picture of places, feelings, and events in their
text and media texts. Students are to use language to plan
and create texts that entertain, inform, inspire and/or
emotionally engage familiar and less-familiar audiences. It is
important that teachers model the effective use of these
features during modeled and shared reading. It is also
important that the learning is contextualised so students can
transfer learning.

10.2 Students are to create personal or class lists of
alternative words encountered in their reading that could
replace frequently used words in their writing. Students are
encouraged to use online and print thesaurus to develop
classroom charts of words to replace overused words in their
writing. Teacher may also encourage students to develop
personal word lists that may or may not be related to the
word work being done in class (e.g., Words Their Way).
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Identify the use and effect of
specialist vocabulary
10.3 Understand and use new
vocabulary and subject specific
vocabulary when appropriate, in
order to: express greater precision
of meaning in writing and begin to
use objective as opposed to
subjective language.

10.3 As a student’s writing ability increases, it is important
that more precise subject specific language is used to reflect
the nuances of the subject being written about (e.g., the use
of word bicep instead of arm when writing about human
systems). It is also important that students begin to identify
their own bias (e.g., the promotion of one perspective,
favouring one side in an argument, often accompanied by a
refusal to consider possible merits of alternative points of
view) by indentifying objective as opposed to subjective
language use (e.g., language which reflects the perspective,
opinions, interpretations, points of view, emotions and
judgment of the writer or speaker).
Teachers may want to explore a range of everyday,
community, literary and informative mentor texts to analyse
and model how a given author uses text structure, language
features, and vocabulary for objective and subjective
purposes. Teachers may also want to take the opportunity to
use samples created in the class. Although it is important that
students’ names are removed prior to sharing with the class.

Parts of Speech
10.4 Use parts of speech correctly
to communicate their intended
meaning clearly, with a focus on
the use of: common, proper, and
abstract nouns; collective nouns;
adjectives, including comparative
adjectives; the helping verb have;
adverbs modifying verbs; and
comparative adverbs. (ON)

10.4 Students are to identify correct common, proper, and
abstract nouns (e.g., courage, hope); Collective nouns (e.g.,
flock of birds); adjectives, including comparative adjectives
(e.g., bigger, more expensive); the helping verb have; adverbs
modifying verbs (e.g., when, where, how); comparative
adverbs (e.g., faster, slower).
Anchor charts designed by the class or by the teacher to list
reference items like the parts of speech described, would be a
very helpful strategy for teachers to utilise. It is also important
to note that the parts of speech can be taught in mini lessons
with focused practice, but once the skill has been
demonstrated in isolation, the skill needs to be embedded in
an authentic writing experience so that students can transfer
their learning.

Identify words associated with
reason, persuasion, argument,
explanation, instruction and
description
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10.5 Utilise text type vocabulary
and or language features that are
appropriate to the task and genre.

10.5 For example, when students are writing a fictional
narrative piece, they deliberately attempt to choose the best
word instead of the first word that comes to their mind; or in
a persuasive piece, the students emphasise the use of facts,
statistics in order to that support their opinion, or perhaps
they use rhetorical questions, exaggeration, and/or counter
arguments which are all characteristic of a persuasive text.

Conventions (AFs 6 & 8)
11. Learn how punctuation helps
a reader to understand what is
written
Students are expected to:
Punctuation
11.1 Use punctuation
appropriately to help
communicate their intended
meaning, with a focus on the use
of: quotation marks for direct
speech and exclamation marks
inside quotation marks in direct
speech.

11.1 By Year 6, it is important that students accurately
punctuate sentences that include quotation marks and
exclamation marks. This includes the use of quotation and
exclamation marks both inside and outside of speech.

11.2 See specific learning outcome.
11.2 Continue to accurately use
commas in lists, to separate
clauses within sentences, and to
clarify meaning in complex
sentences. Also use commas
before and or but in compound
sentences to join principal clauses;
and proper placement inside
speech marks.
11.3 Use quotation marks
accurately, specifically to separate
paragraphs to indicate passages of
dialogue in own writing

11.3 It is recommended that students refer to mentor texts or
novels they have read to find models for the correct use of
quotation marks in dialogue. The teacher may also want to
place a passage from a familiar text on the interactive board
to show effective use of quotation marks. It is recommended
that conversation between two characters be highlighted and
then rewritten without any quotation marks or paragraphing.
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Students discuss how hard it is to identify the speakers, and
after teacher modeling, they paragraph and insert quotation
marks into the passage to indicate the conversation between
the two speakers. It is important that students understand
why quotation marks are an important aspect of written text.
Capitalisation
11.4 Consistently and accurately
use capital letters at the beginning
of sentences, for proper nouns,
for titles, in bibliographies, for the
pronoun "I," to designate
organisation, acronyms, and to
indicate the beginning of
quotations in own writing.

11.4 See specific learning outcome.

12. Students develop an
understanding and gain
competence in spelling
Students are expected to:
Spell Familiar Words
12.1 Continue to spell familiar
words correctly applying patterns
that improve accuracy in spelling.

Spell Unfamiliar Words
12.2 Continue to spell unfamiliar
words with increasing accuracy
using a variety of strategies that
involve understanding soundsymbol relationships, word
structures, word meanings, and
generalizations about spelling.

12.1 Students are to spell familiar words correctly (e.g. words
from their oral vocabulary, anchor charts, and shared-,
guided-, and independent reading texts; words used regularly
in instruction across the curriculum and/or the word work
programme they are working (e.g., Words Their Way).
Students are also encouraged to continue to use phonic
knowledge and skills, visual memory, the meaning and
function of words in context, and spelling generalizations to
spell with accuracy in own writing.

12.2 Some common strategies that students should be
encouraged to use include strategies like pronouncing the
silent letters in words: p-neumonia; divide polysyllabic words
into syllables; visualize irregular plurals; apply rules for adding
-ed, -ing and -er,-est to base words; use memory tricks to
memorize the letter order of irregular spellings; use the
meaning of common prefixes and suffixes to understand and
spell new words; learning word endings with different
spellings but the same pronunciation (e.g. -tion, -cian, -sion, ssion; -ance, -ence); develop knowledge of word roots,
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prefixes and suffixes, including recognising variations, (e.g. im,
in, ir, il; ad, ap, af, al and knowing when to use double
consonants).
12.3 Know how to transform the
spelling and meaning of common
words when applying prefixes and
suffixes.

12.3 Common words refer to words ending in –able and –ible
and words ending in –ably and –ibly. It is also important that
students add suffixes beginning with vowel letters and ending
in –fer. It is important to note that the r is doubled if the –fer
is still stressed when the ending is added. The r is not doubled
if the –fer is no longer stressed. It is also important to note
that most prefixes are added to the beginning of root words
without any changes in spelling. Although there are
exceptions: (1) If the root word ends in –y with a consonant
letter before it, the y is changed to i, but only if the root word
has more than one syllable. (2) If the root word ends with –le,
the –le is changed to –ly. (3) If the root word ends with –ic, ally is added rather than just –ly, except in the word publicly.
(4) The words truly, duly, wholly. In regards to suffixes, The –
able/–ably endings are far more common than the –ible/–ibly
endings. As with –ant and –ance/–ancy, the – able ending is
used if there is a related word ending in –ation. Transforming
common words through the use of prefixes and suffixes
should be introduced when students are developmentally
ready. Teachers may want to consult developmental writing
continuums (e.g., like the ones found in Words Their Way) to
determine if students are ready to work on this outcome.

12.4 Consistently use print or
electronic references/dictionaries
to find word meanings (including
homographs and homophones), as
well as spell-check functions on
electronic devices to confirm the
spellings or locate the meanings of
unknown words. (A and ON mod)

12.4 In addition to using electronic devices to support
understanding of spelling and meaning, students should also
be able to access dictionaries and thesauruses to reference
pronunciation, different pronunciations, idioms, and
homographs, homophones and alternative word choices.

Presentation (AF 9)
13. Writing legibly in both joined
and printed styles with increasing
fluency and speed
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Students are expected to:
13.1 Write legibly, using a style
that is consistent in alignment,
shape, slant and spaces between
words and sentences. (A mod)

13.1 Students should be able to visualize letters and use
models from mentor text to assist in writing legibly. Students
should review and correct written work, if necessary, using a
guiding question, such as: “Is my handwriting neatly done and
easy to read?” The use of both hand written texts and
electronic texts using word processers are encouraged.

14. Use features of layout and
presentation effectively to
prepare a neat, correct and clear
final copy/published text
Proofreading-checking the draft
for spelling and punctuation
errors, omissions and repetitions
Students are expected to:
14.1 Re-read and edit students’
own and others’ work using
agreed criteria and explaining
editing choices.

Word Processing
14.2 Apply word processing skills
and publishing programs to
organize information using a range
of software, while also learning
new functions as required
to create final multimodal texts
that meet established criteria.

14.1 Students are expected to proofread and correct their
writing using guidelines developed with peers and the teacher
and also be able to explain and justify their editing choices. It
is recommended that the teacher takes the time to co-create
or independently develop an editing checklist specific to the
specific writing tasks assigned.

14.2 Students are expected to use a range of technology to
develop final written pieces or multimedia text that meet preestablished criteria. Students should be encouraged to select
and combine software functions as needed to create texts.
When students are unfamiliar with appropriate programmes,
apps, and the functions within the programmes, it is essential
that the teacher models or facilitates the required learning.
Technological integration is vital to student success.

Evaluate and utilise different
formats, layouts, and
presentational devices (for
example, tables, bullet points,
icons)
14.3 Produce effective pieces of
published work that has been
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revised from draft pieces of
writing to meet identified criteria
based on the expectations related
to text type, content, organization,
style, use of conventions and use
of presentation strategies that
inform and engage the
reader/audience.

14.3 Students are to use a range of presentation features in
final published work that is aligned to expectations and will
effectively engage the reader/audience. Some appropriate
elements of effective presentation may include: variety of
print, maps, tables of contents font, magazine pictures,
photographs, graphics, student generated video, and layout
features.

It is important that students organize their published pieces in
an informed way that maintains a clear focus and engages the
audience, while also meeting the needs of the text type and
the purpose for writing. For example, a student who is
creating a PYP IB exhibition project can include a variety of
presentation features. They may choose to organise the
majority of their work under headings; include images to
make the project visually appealing; have a multimedia
infomercial linked to the project that shares essential
15. To develop understanding and information; a map linked to the topic; and info graphics
appreciation of, fictional and non- showing statistics in an engaging way.
fictional texts,
By the end of Year 6, students will
write texts using several text types
and forms:
15.1 Recount text: Create a third
person factual recount (e.g., radio
broadcast script). The recount text
should include key features of the
text type in accordance with year
level expectations.

15.1 Key features of a recount text are outlined in the ASP
text type rubrics.

15.2 Procedural text: Create
guidelines on how to use a piece
of equipment (e.g., how to
operate a motor boat). The
procedural text should include key
features of the text type in
accordance with year level
expectations.

15.2 Key features of a procedural text are outlined in the ASP
text type rubrics.

15.3 Narrative text/Drama: Create
a variety of short stories from a
range of genres. Ensure that key

15.3 Key features of a narrative text are outlined in the ASP
text type rubrics.
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features of the text type are
included in accordance with year
level expectations.
15.4 Persuasive text: Create a
pro/con argument (e.g., moving
the Georgetown dump to Bodden
Town). The persuasive piece
should include key features of the
text type in accordance with year
level expectations.

15.4 Key features of a persuasive text are outlined in the ASP
text type rubrics.

15.5 Explanatory: Create a
detailed explanatory text on a
topic of choice (e.g., the
circulatory system in the human
body. The piece should include
key features of the text type in
accordance with year level
expectations.

15.5 Key features of a report are outlined in the ASP text type
rubrics.

15.6 Response: Demonstrate the
ability to respond to text through
an analytical response to a novel
(e.g., responds to the writings of a
self-selected author).

15.6 In accordance to year level expectations, responses
should include the student’s opinion or feelings about the
text, supported text details or facts, personal connections,
and descriptions support the reader’s understanding.

15.7 Poetry: Create and respond
to poems that create surprising or
amusing imagery.

15.7 After being immersed in mentor poems that surprise or
amuse, students are to engage in their own responses.
Students will want to read a given poem multiple times
before reflecting. They should then reflect on the literal
meaning; reflect on the connotative meaning; and stop and
ask “What is the author trying to say?” “What is surprising
about this poem?” “What techniques or themes were
amusing?” Students are to present their response in a manner
in accordance with the success criteria developed by the
teacher or co-constructed with the class.
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Trait-Based Teaching Possibilities: Key Stage 2
The trait-based teaching possibilities you will find in this section are mini lessons/activities that can be
used to teach specific trait skills. The activities are organised by trait and are designed for students in
key stage two. The teaching possibilities are a compilation of engaging activities that have been sourced
from expert teachers around the world. The list below is by no means comprehensive, and will be
expanded upon as new ideas are created. It is also important to note that the teaching possibilities are
not mandatory; rather, they are a resource for teachers to draw upon when the need to teach a specific
trait skill arises. The activities are not necessarily designed to stand alone as full lessons, nor are they
designed to fill a literacy block. The trait-based teaching possibilities are a resource meant to enhance
the effectiveness of the system’s writing programmes through explicit teaching of the particular writing
skills outlined in the junior level programmes of study and the text type rubrics.

Ideas (AF 1)
Topic Pocket - Provide each student with a large envelope. The envelope is their “pocket” for tucking
away good topics to use for writing. In their “pockets,” students can collect drawings, jot notes, or
photographs (from newspapers, magazines, home photos, or school photos). Students can have one
“topic pocket” per text type or one “topic pocket” for all. Some ideas for topics include: favourite
foods/places, field trips, walks around the school, favourite story characters, things they like to cook,
insects, animals, habitats, ecosystems, healthy food choices, local attractions, post-cards, notes, etc.
During writing time, students can look through their “pockets” for ideas to write about.
Personal Timeline - Request that students bring in five pictures from their childhood. Have students
arrange the pictures into a timeline and then add labels and/or descriptions for each picture. Students
can use the timeline to write a recount text (e.g., personal narrative, autobiography).

Autobiography Generation with Photos - Ask students to bring in five personal photographs depicting
various stages or important events in their lives. Engage students in “partner talk” to discuss the events,
feelings, and significance of their photographs. After sharing with a partner, students share their events
and memories with the class while the teacher records student ideas on chart paper to create an anchor
chart detailing the types of events found in an autobiography. Display the completed anchor chart on
the classroom wall so students can reference it during independent writing time as they write their own
autobiographies.
Biography/Autobiography Idea Generation - Ask students to bring in or research 5 photographs either
about themselves (autobiography) or selected person (biography). Engage students in partner talk to
discuss the significance of the events of a few of the photographs. After sharing with a partner, ask
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students to share with the class. Students then move on to placing their pictures on a timeline to
reference when composing their draft biographies/autobiographies.

Decorated Writer’s Journal - To create a source of inspiration when choosing a writing topic, students
bring home their writing journals to decorate with photographs, pictures from magazines, newspaper
headlines, advertisements, favourite movie/television characters, and illustrations.
What Is Everyone Else Doing? - If a student is having difficulty choosing a topic, allow the student to
create a list of what others are writing about. Have the student take this list back to his/her seat, read it
over, and see if one of the topics inspires him/her to choose one of his/her own.
Memory Boxes - Students create a memory box at home that includes 5 to 7 items (or pictures or
drawings) that are meaningful and important to their lives. These items will trigger memories of their
childhood to include in their autobiographies and can also be used as starting points for partner talk
opportunities.
Identifying the Who, What, Where, When, Why and How - Have students complete the chart with
picture details and key words to answer the: who, what, where, when, why and how questions. Students
can then use this pre-writing tool to help generate a narrative or recount text (third person factual
recount).
WHO

WHAT

WHEN

WHERE

WHY

HOW

PICTURE
KEY
WORDS
How-To (Procedural) Topic Selection - As a class, generate a list
of things the students know how to do, how to make, how to
build, and how to operate. Some examples might be how to
make a cheese sandwich, how to tie a pair of shoes, how to walk
to school, how to plant a seed, how to make popcorn, how to
wash one's hands, etc. The teacher can record the students’
suggestions on the anchor chart in a four-square graphic
organiser, as illustrated below. Extend the idea generation
lesson by examining topics from the class-created list and use a
“think aloud” strategy to narrow down a single writing topic.
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Express feelings and reasons for selecting the topic. For example, “I see the topic of operating an X-Box
360 on our idea list that we made yesterday. My friend Nathan added that to our list. But I don’t even
have an X-Box 360 and I don’t know how to work one so that’s definitely not a good topic choice for me.
I do know how to make Milo though, so I will pick that topic for my procedure today.”
Persuasive Heart - In writing journals, students draw a heart and list issues that are
important to them inside the graphic. Teachers can prompt students with the
question, “What is happening in the community or world that you wish you could
change?” Providing students with the opportunity to browse through newspapers
can help them identify issues of importance. Students can then refer to this graphic
when looking for persuasive topics to write about.
Strong Point Check - When re-reading their persuasive work, students or peer-editors place a
checkmark beside strong points of their writing and then try to build on them by adding additional
details and information. Students star (*) weaker points, and try to make them stronger by changing
words and/or sentences.
Newspaper Articles - Share several newspaper editorials with students. Ask students to choose one
editorial to support or oppose. Students share their writing with others who have the same or opposing
opinions.
Class Surveys - Complete a class survey to collect data on a topic (e.g., should there be zoos, should
students wear uniforms, should schools serve only healthy lunches, should there be homework, how
much television should students watch, should we allow for more hotels on 7 Mile Beach, should there
be conservation laws for mangroves, fishing seasons, blue iguanas, etc). Students can then meet with
other students with similar answers. As a group, they can make a list of all the reasons why they chose
their answer. Groups then share their ideas with the class.
Fact vs. Opinion - Have students identify statements that are facts and statements that are opinions.
After modeled examples, students can work in small groups to sort statements into two columns – one
for facts and one for opinions (e.g., Cruise ships arrive regularly in Grand Cayman vs. A cruise ship dock
should not be built in George Town). This can be extended by choosing one topic (e.g., recycling) and
providing students with a T-Chart sheet with opinions labeled on one side and facts labeled on the
other. Students add a specified number of opinions and facts to each side, and once complete, the
sheets are compiled into a class book.
Generating Questions - Read a variety of non-fiction books in Question and Answer format. Have
students think of a topic they would like to know more about (e.g., type of insect, animal, habitats). As a
class, generate a list of questions about the topic (e.g., Where do sharks live? What do sharks eat? How
do sharks breathe?). Students can use these questions to guide their research and even work towards
compiling a class book on the topic.
Researching and Taking Notes - Using a mentor text from the text-type you’re working with, choose a
think aloud strategy and model how to use jot notes instead of full sentences to record important
information. An example of a think aloud could be: One of the tricks that writers use when researching is
limiting the number of words they use when taking notes. When you find a great fact, the secret is to jot
down a phrase, NOT a full sentence, and only use the words that will help you remember the fact. Watch
as I simplify the sentence…
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Non-Fiction Topic List - Writers often gain ideas for their writing from texts they read, media they
watch, or things they see in the environment. Have students keep a non-fiction topic list and add to it
throughout the year with ideas gained from texts read in whole class lessons, guided lessons, or
independently. Students should break larger topics down into smaller sub-topics and then identify what
text-type and form the topic is appropriate for.
Non-Fiction Topic List
Possible Topics

Subtopic
Cricket:
Brian Lara, Vivian Richards
Rules of the Game (How to Play)
Cricket World Cup





Sports
Football
World Cup
Lionel Messi, Cristiano Ronaldo
School Football League

Mangroves

Why Should We Protect the
Mangroves?
Types of Mangroves

Ideas for Writing
(text-type, form, format, etc.)
Biography of Great Players
(collection of biographies in a
book)
Procedural text – How to Play
Cricket
Report/information – History of
the World Cup



Recount/Personal Narrative – A
Saturday Football Match



Persuasive poster to protect the
mangroves
Report/information – Types of
Mangroves



Biographical Poem - Using poetry to present biographical information will help students see and
understand that information can be presented in different formats. Biographical poems are a tribute to
the life of a person. They don’t need to contain complete sentences and they don’t need to rhyme. They
do need to emphasise a person’s contributions to a particular time in history. They do need to be
factually accurate. Begin by brainstorming a list of the most important characteristics, traits, and
contributions of a person familiar to the class (this may be a person whose biography was a text used in
Shared Reading). After, model and demonstrate using the brainstormed ideas to create a biographical
poem.
Interviewing Figures from the Past - In groups, students can choose several famous people from history.
Some students will be in role as one of the famous people (they will need to read information on the
famous person), while other group members act as reporters. Students role play a press conference
during which the reporters ask questions of each famous character (about life events and influences on
the community, for example). Students can write articles based on the interviews.
That’s Amazing! (Fact Book) - Each day, students use non-fiction texts, computers,
or provided fact cards to find one interesting fact to add to their own personal
mini-books. Students can share their
fact books with peers. Encourage
students to give their books catchy
titles. Teachers may want to start this
as a whole class book and eventually
progress to students creating their own
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individual books . Suggested website: www.greatfacts.com.

Videos - Watch online videos depicting a series of steps in a procedure (explicit steps or implicit steps).
After watching the video, have students talk with partners about the main ideas reflected in the video.
Students may also take jot notes while watching the video.
Wordless Books - Wordless books can help students generate ideas by examining the illustrations and
making inferences about the characters, setting, problem, plot and solution.
Experiences - Before writing a procedure, the teacher can model the steps or the students can complete
a task (e.g., build a model catboat, make a cheese sandwich, have a mock fire drill, get lunch from the
canteen, etc.).
Anticipating Reader Questions - One of the keys to success in non-fiction writing is that it anticipates
and answers the reader’s questions. Anticipating the questions of a reader also encourages students to
broaden the base of their ideas. Before writing a specific procedural text, report, or explanatory topic,
have students work in small groups or with partners to generate questions readers would need or might
want to know as they read the text. Have students work with another small group or partnership to
share the questions and work together to formulate answers. The information contained in these
answers will need to be included in the students' drafts.
Story Mapping Pyramid - Before writing, have students complete a story mapping pyramid. This will
help students consider specific details about the characters and their attributes, the setting, and the
events in a scaffolded way.

Change the Genres - Using familiar stories, like The Three Little Pigs, have students re-write the story in
a different genre. Assign each small group of students a different genre (e.g., mystery, adventure,
science fiction, historical fiction, etc.) to tell the same story. Have each small group share their complete
narrative with the class and identify similarities and differences.
Call it Out - Select a category (e.g., habitats), call out questions and encourage students to chime in with
different answers to those questions. Go from general questions to narrow ones, such as “What is the
name of a type of habitat?”, “Who/what lives in that habitat?”, “What is the weather like?”, “What food
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is available?”, etc. Keep asking questions until the category has been examined from many possible
views. Record some of the narrow topics on the board and have students complete a Quick Write (e.g.,
about 5 minutes) on one of the topics.

Voice (AF 1, AF 2)
Author Study - Over a period of time, read a variety of books by the same author that demonstrate
strong "voice." Talk to the students about what you think makes this author's work special, or what gives
this author's texts "voice." Discuss with the class how they would describe the author’s writing (e.g.,
illustrations, type of font, one word sentences, noisy words, punctuation, vocabulary). Reinforce the
idea that “voice” in writing includes writing something you care about and helps the reader know that
YOU wrote the story. “Voice is like your fingerprint – it is unique to who you are.” Some examples of
authors with strong voices include Joy Masoff (Oh, Yikes! History’s Grossest, Wackiest, Moments, Oh,
Yuck! The Encyclopedia of Everything Nasty), the Geronimo Stilton and Thea Stilton series, Robert
Munsch (Paper Bag Princess, Mud Puddle), Patricia Polacco (My Rotten Red-Headed Older Brother),
Doreen Cronin (Diary of a Worm, Diary of a Spider, Diary of a Fly), Mem Fox (Wilfrid Gordon McDonald
Partridge), Judith Viorst (Alexander and the Terrible, Horrible, No Good, Very Bad Day, Alexander, Who
Used to be Rich Last Sunday), and Melanie Watt (Scaredy Squirrel, Scaredy Squirrel at the Beach).
Colourful Moods -Students participate in making a list of all the moods they can experience throughout
the day. Discuss what colour they would pair with each mood. For example, “Yesterday I had the blues. I
felt disappointed. Yesterday I had the greens. I felt anxious. Yesterday I had the reds. I felt frustrated.”
Students can be challenged to include a reason to explain why they felt a certain way. Encourage
students to include connectives like “because,” “however,” etc. For example, “Yesterday I had the blues.
I felt disappointed because I couldn’t go to the movies; however, my mom put on a movie at home.”
Students can then work towards writing their own versions (see examples below). Suggested mentor
text: Yesterday I Had the Blues by Jeron Ashford Frame.
Yesterday I had the blues
Sad as raindrops falling softly from the gray clouds hanging above
Lonely like the last of the litter waiting for a loving home
Disappointment drips down
Yesterday I felt blue
Emotion & Voice - On the board, list several topics and corresponding emotions (e.g., getting student of
the month award (pride), racing 800m on Sports Day (exhaustion), making a poor choice during play
time(shame), seeing someone’s new toy and wanting it (jealousy), winning a grand prize (surprised),
losing your pet dog (devastation), etc.). Have students complete a quick write or journal entry for each
topic, showing the indicated emotion in writing through ideas, word choices, conventions, and
presentation.
Focus on the Audience - Write the first sentence of a letter to three different audiences, maintaining the
same topic. For example:
Topic: Don’t smoke
Audience 1: Friend – Do you think that if you smoke, you’re going to look cool?
Audience 2: Government – There are far too many young people that decide to take up the unhealthy,
disgusting habit of smoking. We need to do something.
Audience 3: Restaurant Owner - I enjoy eating your delicious food, but may I ask, why do you allow
people to smoke in your establishment?
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Discuss with students the different tone and purpose each sentence has and why. Have students choose
one letter to finish, focusing on maintaining the appropriate tone and purpose for the audience.
Moods in Music - Listen to songs/instrumentals that have been remade by several artists. Discuss the
underlying mood/voice (happy, sad, suspenseful, joyful, relaxing) of each version and how the singer
communicates this mood/voice.
Autobiography of Things - Collect an assortment of “things” (e.g., a shoe, a piece of fruit, a pencil).
Instruct students to imagine the life story of each of these “things.” Students take on the role of the
“thing” and describe their journey from the store to their new home, personifying the “thing” and telling
its story like an autobiography (e.g., Shoe – I sat in a box, then someone tried me on with their smelly
feet that were too big. I went back in the box. Then someone else came and I fit just right!).
Student Exemplars - Collect pieces of student work that demonstrate exemplary voice. Read the texts
with students and discuss how the author demonstrates the use of voice in their writing.

Add Humour - Adding a sense of humour adds voice to a piece of writing. Humour can be added to both
fiction and non-fiction texts. Using a text already written (either through a modeled or shared writing
experience or a text prepared/selected prior to the lesson), model and demonstrate for students how to
revise the text and add a humourous/interesting fact (non-fiction) or humourous dialogue (narrative).
For example, it’s a fact that butterflies have taste buds on
Did you know that butterflies taste with their feet? It’s true!
their feet. This is a fact that is interesting and humorous.
The feet, or tarsi, of a butterfly are made up of taste buds
After informing the reader of this fact, humour can be
that allow it to taste things in its environment. In other
words, the unfortunate butterfly has to taste everything it
added by reminding the reader that a butterfly tastes
lands on! So the next time you see a butterfly floating by,
everything it lands on. After humour has been added, as a
just be glad that your feet are located as far as possible from
class, re-read the text and have students discuss if and
your organ of taste.
how the text is better than the first version.
Use a Repeating Refrain - Another way to enhance voice is through the use of a repeating refrain. Using
mentor texts like When I Was Young by Cynthia Rylant or If You’re Not from the Prairie by David
Bouchard, examine the use and discuss the purpose of the repeating refrain. After examining the
mentor texts, the teacher can model revising a pre-written text (either written in Modeled or Shared
Writing or a text selected before the lesson) to add a repeating refrain (example: When you are a young
emperor penguin…).
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Show, Don’t Tell (Make the Reader Infer) - Instead of explicitly stating
something, writers often give the reader enough information to infer,
which also adds voice to the text. Begin by selecting an emotion to
portray in the narrative or recount. For example, "disappointment":
have a few students dramatise the emotion and then have all students
turn and talk to partners about what someone’s face looks like when
they’re disappointed, what their body does when they’re
disappointed, and how they move when they're disappointed. Using
jot notes, record ideas on a graphic organiser. Finally, model using the
ideas to write sentences that show it instead of tell it.
I was disappointed.
My drooping eyes stared at the cold floor and I dragged my feet. With
hunched shoulders and a frown, I handed my mom my assessment.

Organization (AF 2, AF 3, and AF 4)
Title Generation - Using photographs from students or given by the teacher, as a class brainstorm
possible titles for each picture. As an extension activity, facilitate a modeled or shared lesson to
demonstrate and then have students work in small groups to match the title with the appropriate
picture. This activity can be adapted for each text type.
Title Sort - Examine a variety of titles from related texts (i.e. autobiographies, news headlines, nonfiction books). Have students sort titles to identify which ones catch their attention and which ones do
not. Create an anchor chart for students to refer to when writing their own titles for their texts. This
activity can be adapted for each text type.
Great Openings - Examine the opening of a mentor text with a particularly catchy hook. Work together
as a class to examine what the author did to make the introduction catch the reader’s attention. Have
students then attempt to write their own versions around a particular topic. Students can work in small
groups, with a partner, or independently if they are ready. Suggested mentoring text: select an article
from Oh Yuck! The Encyclopedia of Everything Nasty byJoy Masoff. This activity can be adapted for each
text type (see appendix for list of mentor texts for each text type).
Bait the Hook - Write a simple opening that lacks a hook, such as, “Brushing your teeth is very
important.” Through modeled writing, introduce students to a hooking strategy that can be written at
the start of the opening to make it more interesting/catch the reader's attention. The teacher can
complete this over several days by introducing a new hooking strategy each day. Hooking strategies,
depending on text type, may include: a question; a noisy word; a list of adjectives; words in capitals,
bold or italics; dialogue; relevant facts; vivid descriptions; figurative language (e.g., simile, alliteration,
personification, etc.).
A Variety of Closings - Read a variety of texts (with a focus on a particular text type) to your students
and have them analyse how the author ended the text. Depending on the text type, a text may end by:
 Telling how the author felt about the event
 Telling what the author learned from the episode
 Telling what was accomplished
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 Using a universal word (such as all, everyone, every day, always, the world, etc.)
 Making a comparison
 Circling back to the hook (opening) and using the same form to close the text
 Asking the reader, a question
 Inviting the reader to learn more
 Offering the reader advice
 Reminding the reader of the main points
Together with the class, make an on-going anchor chart of techniques for closings that students can
refer back to. Refer to the anchor chart when reviewing students' work in guided writing, conferences,
or author’s chair activities. This activity can be adapted for each text type.
Text Deconstruct - Students read a teacher-created anchor text or a mentor text that includes a variety
of linking phrases related to a specific text type (e.g., “in the morning,” “as the hours passed,”
“meanwhile,” “later that day,” “once we reached the beach”). After reading, students highlight the
linking phrases they can identify. Generate an on-going anchor chart that students can refer to when
writing.
Text Reconstruct - Students work in small groups to put together the pieces of a specific type of text.
Students use their knowledge of the organisation of the text type and the contextual clues to
reconstruct the full text.
Pocket Research Folder - Teachers prepare tri-fold research folders with 3 pockets inside. On the front
of the folder, students record their selected topics (e.g., Biography of William Conolly). Inside the folder,
students label each pocket with the sub-topics they will research (e.g., early life, career, historical impact
and importance). During non-fiction reading, students identify important pieces of information, record
important facts in their own words (on strips of paper), and add them to the appropriate topic pockets.
The notes in each pocket serve as the ideas/content for each paragraph of the text.
Colour-Coded Index Cards - As students research their topics, have them organise the information on
different coloured index cards or in different coloured envelopes. For example, when writing a
biography, information about where the person lived can be on a green card, information about a
person’s career on a yellow card, the time period in which they lived on a blue card, etc. Students can
then use the different coloured cards to make paragraphs when composing their first drafts.
Create a Timeline - Select a few video mini-bios to view or read as a class. As students are watching the
biographies, have them record (in jot notes) important pieces of information. Discuss how the
information was presented and introduce students to the term “chronological order.” Students can then
select their favourite person from the videos/texts and create a timeline of that person's major life
events. Suggested website: www.biography.com
Life Map and Checklist - Create a checklist of criteria for things students should include in a life map for
themselves (autobiography) or a selected person (biography). Some items to include might be: where
they were born, where they first lived, what schools they attended, major accomplishments, etc.
Students can first gather this information then present it visually by creating a life map (see example).
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Advertisement Sort - Analyse local ads or company logos to determine what persuasive devices they use
to appeal to the reader (e.g., Papa John’s uses repetition, Dolphin Discovery uses a rhetorical question,
Ritz Carlton uses a statistic, Maybelline uses exaggeration).

Opinion-Reason-Example Web - Select an opinion on a topic (e.g. We need to take care of our
environment). Draw a circle and put one reason to support this opinion in the middle (e.g., pollution is
hurting the animals). Then, expand on that circle with examples related to that particular fact (e.g.,
when people dump waste, fish and sea life become too toxic to eat). Once three examples are provided
for each reason, students can work on composing a structured paragraph to support the opinion.
Example

OPINION: __________________

Example

Example
REASON

Product Reviews - Share a variety of product reviews (e.g. games, apps, electronics, equipment) with
students. Note features of text such as headings, transition words and phrases, opinion statement (may
need to be inferred based on information from the text), reasons, etc. In subsequent sessions, invite
students to choose a game or toy to review. Have students make a list of the different aspects of the
game to comment on for their reviews. Encourage students to add as much real information as possible
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to make their reviews credible. If possible, send the review to the manufacturer so students’ work has
an authentic audience.
Linking Words - After reading an autobiography, create a timeline of the information that’s included in
the text. The purpose of this activity is to get students to realise that information in an autobiography is
usually presented in chronological order. Make an anchor chart of the phrases that show when events
occurred and the linking words/phrases presented (e.g., “When I was 6 …”, “In 2002…”, “The next year
…”).
Linking Words vs. Connectives - Using examples, explain the difference between linking words
(time/order sequence) and connectives (connect ideas and show relationships). Look for examples of
each in a variety of mentor texts and create a class list. Discuss the locations of sequence and transition
words in sentences and how the words can be embedded into a sentence rather than just placed at the
beginning.
Persuasive Trifold Planner - A trifold persuasive planner allows space for
three ingredients – 20% to state opinion; 70% to present reasons and
examples, and 10% for the conclusion. Students fold their papers to
reflect the three sections and percentages, and use it as a tool to help
organise their persuasive text.

Prove it! - Begin by writing a few declarative sentences on the board or
chart paper. Read one sentence and then say “Prove it!” For example, one sentence could be: “Bears are
mammals.” Students can then “prove” that bears are mammals by offering supporting details such as
bears are warm-blooded. After several examples, students can work in pairs and take turns writing
declarative sentences and “proving” the statements.
Openings and Closings (Part 1) - Choose a few mentor texts that have connecting openings and closings.
Print the openings of each text on green paper and the closings on blue paper. Give each student one
strip of paper (green or blue). Instruct students to find their “partners,” the person with whom either
their opening or closing matches. When students find their partners, they stand together and hold their
strips in the air until everyone has found a partner. Invite each pair to share their opening and closing
with the class. Post a few examples on a classroom chart to revisit later. Some examples include:
Mentor Text
Click, Clack,
Moo: Cows
That Type

Opening
Farmer Brown had a problem. His cows liked to type. All
day long he hears “click, clack, moo, clickety clack, moo.”

Rotten Ralph

Ralph is Sarah’s rotten cat, but Sarah loves him anyway.

Alexander
and the
Terrible,
Horrible, No
Good, Very
Bad Day

I went to sleep with gum in my mouth and now there’s
gum in my hair and when I got out of bed this morning I
tripped on the skateboard and by mistake I dropped my
sweater in the sink while the water was running and I
could tell it was going to be a terrible, horrible, no good,
very bad day.

Closing
The next morning, he got a note: “Dear
Farmer Brown, The pond is quite boring.
We’d like a diving board. Sincerely, The
Ducks.” Clickity clack quack.
Ralph decided never to be rotten
again...except for sometimes when
Mother cooked lobster for dinner.
It has been a terrible, horrible, no good,
very bad day. My mom says some days are
like that. Even in Australia.
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Goose Moon
Jessica

Winter is coming.
Ruthie Simms didn’t have a dog. She didn’t have a cat, or a
brother, or a sister. But Jessica was the next best thing.

The Pot That
Juan Built
The Great
Kapok Tree
The Relatives
Came

This is the pot that Juan built.
Two men walked into the rainforest.
It was in the summer of the year when the relatives came.
They came up from Virginia.

Summer is coming.
Ruthie Simms didn’t have a dog. She didn’t
have a cat, or a brother, or a sister. But
Jessica was even better.
The beautiful pot that Juan built.
Then he dropped the ax and walked out of
the rainforest.
When they were finally home in Virginia,
they crawled into their silent, soft beds
and dreamed about the next summer.

Openings and Closings (Part 2) - Revisit the openings and closings posted from the previous activity.
Look at the examples and discuss key words the author used from the lead sentences to make the
closing. Highlight the fact that authors pick two or three important words from the opening and use
them in the closing. Follow up by reading an opening of a mentor text and then ask students to
determine what important words to pull from the opening sentence for the closing. Together, compose
a closing to the text that connects with the opening.
Making Comparisons - As a class, complete a Venn Diagram on a particular subject. Then, model
sentences and short paragraphs using comparison words (e.g. like, similarly, as with, just as, both,
however, on the other hand, but). Highlight the use of comparison words within sentences and
paragraphs. Once students are ready, they can attempt the activity with a partner or independently with
a different topic.
Apples and oranges are both fruit, but they are
different colours.
Similar to apples, oranges are found on trees and
grow after a white flower blooms.

Using Headings to Group Information - Headings are necessary in non-fiction writing to help writers
organise their writing. Display a group of facts on a topic. For example:
Facts About Green Iguanas




Swing tails to defend themselves from
predators
Herbivores
Go to the same foraging site each day





Third “eye” on top of head for detection of
predators from above
Eat fruit, leaves, flowers
Part of the tail can break to escape from
predators

Using a think aloud strategy, model for students how to group facts under specific headings that can be
represented with a word, a phrase, a declarative sentence, or a question. Provide small groups of
students with a variety of facts relating to another topic and have them work together to sort the
information into a designated number of sub-topics. Small groups can then write a heading that
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represents the information contained in that section. To extend the lesson, the teacher can model using
the facts grouped under each heading to write a well-structured paragraph.
Heading: Danger!
Swing tails to defend themselves
from predators
Part of tail can break to escape from
enemies
Third “eye” on top of head for
detect of predators from above

Danger!
The green iguana has several ways to protect itself from danger
and predators. It uses its tail as its primary defense mechanism
by swinging it at enemies. Also, part of the tail can break off so
that the green iguana can escape from predators if captured. A
third eye on the top of its head with light detection capabilities
helps the green iguana detect predators attacking from above.

Run-On Paragraphs - Find a text that is approximately one page long. Type the text and run the
paragraphs together. Ask students to form small groups and give each group a copy of the run-on text.
The students read the text, decide where the paragraphs should be, cut the text to make paragraphs
and tape them to a piece of paper. When finished, groups can share and compare their work.

Sentence Fluency (AF 5)
Bump It Up - During a shared writing lesson, the teacher and students edit and revise a passage that has
many short, simple sentences that all start with the same pattern. The students are asked to revise and
edit the passage and to identify the strategies used (e.g., combine sentences, use connectives, change
sentence starters, change word order). Re-write sentences as a class to “bump up” the quality. “Bump it
Up” activities can be adapted for each of the traits of writing.
Present and Past Tense Verbs - Create an anchor chart in a t-chart format that shows present tense
verbs and their past tense correlation. Read a mentor text and have students place verbs in appropriate
columns.
Time Warp - In a guided setting or shared setting, write three sentences in the present tense. Working
with the students, identify the verbs within each sentence (one sentence at a time) and have students
change the sentences into the past tense.
Extra! Extra! Read All About It! - Distribute sections of a newspaper to small groups and instruct them
to find examples of different sentence types in the articles (e.g., declarative, exclamatory, interrogative,
imperative, compound, short, or long). Ask students to circle an example from their section of the
newspaper. Share examples with the class. Discuss what types of sentences are used most often, and
what types of sentences they use when writing in different text-types and forms.
Product Descriptions - Share with students a variety of product descriptions (e.g., popular toys, games,
video games, and/or electronics). Note the features in the text, such as itemization, bulleted lists,
sentence types and lengths, and/or fragmented sentences. Challenge students to write up similar
product descriptions for a favourite game or product (real or make believe) that show a range of
sentence types.
In Other Words - Show students examples of sentences that could be improved. Students work in pairs
or in groups to brainstorm ways to say the same thing, but in a more interesting manner. For example,
“It was late in the night” (narrative) could be changed to, “The dark sky surrounded the twinkling stars.”
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“I don’t like the cafeteria food” (persuasive) could be changed to, “You could not pay me enough money
to eat the food in the cafeteria.”
Sentence Stretching - Identify a topic for which everyone can develop a single sentence (e.g., weather,
play time, rainforest, summer vacation, etc.). Roll a single game dice and have students work in pairs to
come up with an oral sentence about the assigned topic with that number of words. For example, if a
student rolls a 4 and the topic is the weather, partners have to come up with a 4-word sentence about
the weather (e.g., It is hot today). Continue this process by calling on different pairs to share their
different sentences. Eventually add in a second dice so that each sentence may be as short as 2 words or
as long as 12 words. Highlight the use of adjectives and a prepositional phrase in order to create longer
sentences. This is a great way to review adjectives, comparisons, compound sentences, etc.
Sentences of Varying Length - This lesson can be used when students write several sentences but the
sentences are either short and choppy or long and rambling (run-on sentences). Display a short section
of writing, like below, or select a short sample of a student’s writing, and model counting the words in
the sentence and recording in the chart. After a modeled example, students can apply this to their own
writing to identify sentences that are too short and need to be combined or are too long and need to be
broken into more sentences.
The Blue Iguana is an endangered species
in Cayman. It has a blue hue. It can grow
up to 5 feet long. There’s a breeding
programme to help the Blue Iguanas
survive.

Sentence #
1
2
3

Number of
Words
9
5
8

Two-Word Sentences - Writing should contain short, long, and medium length sentences so it’s a joy to
read aloud. By stripping sentences down to their core components, two-word sentences can add variety
to writing. Introduce students to the concept of Two-Word Sentences by showing them examples (like
those below) and have them use the examples to determine the rule of Two-Word Sentences – a subject
followed by a verb. In modeled writing, insert examples of Two-Word Sentences.
 Night fades.
 Dawn breaks.
 Thunder rumbled.
 She winced.
 Trees grew.
 Raindrops fall.
 Winds swirl.
 Lightning cracks.
 Skies darken.
The Magic of Three - A series of three parallel phrases or clauses is known as a tricolon (the magic of
three). Display the following samples of tricolons from famous texts:
 “Tell me and I forget, teach me and I remember, involve me and I learn.”
 “Life, liberty, and the pursuit of happiness.”
 “Peace, order, and good government.”
 “A happy life is one spent in learning, earning and yearning.”
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 “Government of the people, by the people, for the people.”
Explain that each of these quotes is an
example of the “magic of three.” As a
class, point out to students that the
pattern in the first example consists of
three complete sentences, but that they
all have the same structure (each
component in the magic of three should
be of the same length and structure). As a
class, discuss the other examples and
how the writer uses threes. Through
shared or interactive writing,
collaboratively compose the Magic of
Three sentences using sentence frames.
Encourage students to try the words and
phrases in different sequences and listen for the most rhythmical pattern.

In addition to using three adjectives or verbs within a sentence, the Magic of Three can also be applied
to revise writing that is choppy and loaded with short sentences. Through modeled writing, the teacher
can demonstrate how to change three short, choppy sentences into one longer sentence. For example:
Display three short sentences on the Smartboard or write them on the whiteboard.
The shark quickly swims towards its prey. He opens his massive jaw, loaded with hundreds of sharp,
deadly teeth. He aggressively chomps down on the seal.
After reading the choppy text together as a class and discussing through partner talks whether it sounds
good, use a think-aloud strategy: “Watch as I use something called The Magic of Three to improve the
fluency of the sentences. First, I need to highlight all the verbs in the sentences – “swims,” “opens,” and
“chomps.” The trick is to put them all into one sentence! Watch as I take out the word “he” from
sentence two and three and turn the fullstops into commas.”
The shark quickly swims towards its prey, opens his massive jaw, loaded with hundreds of sharp, deadly
teeth, and aggressively chomps down on the seal.
After reading the revised text, have students discuss their opinion on the new sentence and how The
Magic of Three has improved the sentence fluency of the text.
Sentence Starters - Using a mentor text that clearly shows a variety of sentence beginnings, have
students record the first word of each sentence while the teacher reads the text aloud. Discuss the
variety of words used by the author. In a subsequent session, provide students with copies of two pages
copied from the text that clearly show a variety of sentence lengths. Working in partners or small
groups, students count the number of words in each sentence. Discuss the variety of sentence lengths in
the text and how it has an effect on the reader. Suggested mentor text: Owl Moon by Jane Yolen.
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Conventions (AF 6, AF 8)
Every Day Edit - Every Day Edits found in the following online
resource provide students with a great opportunity to practice
their editing skills and apply previously taught spelling, grammar,
and convention concepts.
http://www.educationworld.com/a_lesson/archives/edit.shtml
After editing codes have been established and the teacher has
modeled completing an Every Day Edit, students can work in
small groups, with a partner, or independently to identify and
code the specified number of mistakes in the passage. As the majority of passages are non-fiction, the
task can be extended and students can complete a response. Example Response: 3, 2, 1 – 3 facts you
learned in the text, 2 questions you have about the text, 1 main idea of the text.
Pass It Back - Have students sit in lines of 3. The first student is responsible for finding the missing
capital letters, the second student is responsible for fixing the spelling mistake(s) (high frequency words,
spelling words, etc.), and the third student is responsible for adding punctuation. Prior to the lesson,
prepare a variety of sentences – declarative, interrogative, exclamatory – on sentence strips with the
above mentioned mistakes. Give the first student a marker and the sentence strip. Have the student
make their corrections and pass it back to the next student in their line. Have one student in each line
present the changes they made to the sentence. Have students change roles after each round.
Words on the Word Wall - During modelled writing, the teacher uses a think aloud strategy to
demonstrate how to use the word wall when writing a tricky word or a subject-specific word. For
example, “My writing topic is mangroves so I know I need to include subject-specific vocabulary. I don’t
remember how to spell ‘propagules’ so I'll look at our word wall for help.”
Take It Out! - Provide small groups of students with a re-written text (story, article, recipe, etc.) in which
the punctuation has been purposefully omitted. Have students work in their groups and ask them to put
all the conventions (e.g., punctuation marks, capital letters) back in. Have students write on overhead
sheets or chart paper so that after they have completed their task, they can share with the class. Have
students compare where they inserted the conventions and where other groups used conventions.
Suggested mentor text: Punctuation Takes a Vacation by Robin Pulver.
Convention Jigsaw - Have students work in five groups organised by colour, with each colour
representing a different convention (e.g.: paragraphing/red, punctuation/yellow, spelling/orange,
capitalisation/green, and grammar/blue). In their home group, students work together to correct the
text on the given convention. Students leave their home group and form new groups that have one
representative from each group. In the new “rainbow” groups, students present the changes they made
to the text based on their given convention. Students should be encouraged to ask questions during
others’ presentations and ask why the group made a change or tell if they disagree. Together, the group
creates a text that puts all the convention corrections together.
Celebrity Grammar Mistakes - Gather some age-appropriate “tweets” or online posts from sources you
trust. Identify grammar problems, solve them together, and then write back.
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Character Clash - After a brief review of paragraphing conventions in dialogue, students select a piece of
their own writing that contains dialogue. They go through the piece, highlighting the speech of each
character in a different color. They then go through the piece again looking for and correcting "character
clashes" that occur when two speakers are highlighted in the same paragraph.
Editing and Revising - Students can be introduced to the
skills of editing and revising through modelled lessons in
which the teacher introduces how to use the strategy of
editing and revising. After modelled lessons, students can
practice editing and revising skills through shared
experiences using a text which contains several errors
and opportunities for revision (e.g., word choice, addition
of adverbs, adjectives, etc.). Teachers can use anchor
charts (see examples) to help students remember areas
of their text to edit and revise.
Where do I begin? - Copy a piece of text that is familiar to
students. Do not include capital letters or any form of
punctuation. Students, on their own or with a partner,
read the text and then write it as they think it originally
appeared. When everyone has finished, they can
compare their work with the original text.
Story Recordings and Sentence Structure -Select a text
for which you have the audio recording and copy of the book (alternatively, the text could be read
aloud). Prepare a copy of the text with no punctuation marks, and give one copy to each student. Have
students listen to the story. As they listen, they punctuate the text.
Mixed Up and Missing - Write down sentences on strips of paper. Cut out the words, mix them up, and
then ask a student to unscramble the strips to make a sentence. Vary the length of the sentences
according to ability, year level, and skills targeted.

Word Choice (AF 7)
Word Exchange - Read an exemplar text and replace common words with stronger word choices (e.g.,
“My mom said to be careful,” replaced with, “My mom reminded me to be careful.”).
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Tired Words - Label a poster with a “tired word” like “good.” Have
students brainstorm words they can use instead of the word “good.”
List these words on the poster and display it in the classroom so that
students can use it as a referencing tool when writing. Continue the
process in subsequent lessons for other “tired words” like bad, mad,
sad, said, or any word that students overuse in their writing.
Alternatives to posters include adventurous word index cards attached
by a key ring or in a pocket (students can bring the ring or pocket to
their desks to flip through to decide which word fits their writing best).

Fill-in-the-Adjective/Verb/Noun/etc. - Have prepared sentence strips
include a blank where the adjective belongs. Have students discuss what adjective could be used to fill in
the blank.
Stretch It - Give pairs of students a sentence strip with a basic sentence (e.g., The dog was hungry). Have
students discuss ideas on how to make the sentence more colourful (e.g., The angry dog was very
hungry for his tasty bone). Allow students the opportunity to make their changes on the sentence strip
by using revising marks (e.g., word insertion ^).
Guess the Word - Use a big book filled with excellent word choices. Cover up the colourful words with
sticky notes and as you read the book to the class, have the students guess what the covered word
might be. Write those words down and then reveal the covered word. See appendix with suggested
mentor texts.
Science Journals - Keep a journal near a science object in the room (e.g., plant, class pet, etc.). Spend
five minutes during the day adding observations about the science object to a class chart. Date each
entry and enter student observations. Targeted skills could include using adverbs (e.g., The hamster is
running rapidly on the orange wheel), making comparisons using a simile (e.g., The hamster is as soft as
a cotton ball/The hamster is sleeping like a baby), or include subject-specific vocabulary (e.g., The
hamster is a mammal.)
Personal Word Exchange Chart - After finding examples of “tired words” and
changing them into “million dollar words,” “powerful words,” or “sparkly words,”
provide students with a reference sheet for their writer’s notebook/writing
folders. Keeping this resource close by will encourage students to actively think
about their word choices while writing.
Menu Re-Write - Using the daily lunch menu, describe the offerings in a way that
would appeal to the most reluctant eater (e.g., chicken soup = A delectable,
delicious soup made from local chicken and the freshest vegetables available on Island. A meal that will
satisfy your appetite and is perfect for a cool, breezy day).
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Vivid Imagery - Select a text that has particularly powerful word choices to read aloud to the students.
Ask students to listen carefully to what the author has done to create powerful images (adjectives,
adverbs, figurative language). After reading the text aloud, ask students which images are the most
powerful and why. Read sections of the text again while students visualise. Students then choose a
particular passage to create their own illustration for the text.
Shades of Meaning - Write sets of opposites on the board with a long line between the two words. For
example:
Hot ------------------------------------------------------------- Cold
Have students discuss and brainstorm all the words that fit on the continuum, and where to place them
(e.g., Is broiling hotter than boiling?). Encourage students to create their own continuum. Leave this
information for students to reference during their writing so they will be able to choose the exact word
they need for their writing.
AlphaBoxes - Alphaboxes can be used as a way to organise content vocabulary as a class or individually.
Students add words to their AlphaBoxes as they learn more about their topic and aim to include this
subject-specific vocabulary in their texts.

Describe a Scene - Provide a variety of photographs from magazines or newspapers on a particular
topic. Have students choose a photograph and make a list of all the verbs that apply to the picture. Once
the student has generated a list, s/he will compose a description of the picture. This activity can be
modified to focus on adjectives, adverbs, nouns, dialogue, feelings, similes and/or other literary devices.
List of Verbs
-

Playing

-

Pitching

-

Yelling

-

Cheering

-

Throwing

-

Waiting

-

Watching

-

Sweating

The boy waits anxiously for the
pitcher to throw the ball. He breathes
deeply as sweat starts to drip down his
face. The crowd yells to the pitcher to
throw the ball….
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Descriptive Attributes - Provide students with clipboards
and a list of descriptive attributes (habitat, direction,
orientation, state, temperature, weight, composition, size,
shape, colour, number, movement/action, texture, smell,
weight). Read through the list together and discuss. Model
one or two sentences on your clipboard using descriptive
attributes. For example, “I will describe my desk using the
attributes of shape, color, and state - my desk is solid,
rectangular, and dark grey.” After modelling, take a “trip”
around the classroom, school halls, or school yard. Using
words or phrases from the list, have students write
descriptions of what they observe. After the “trip,” gather
back together and share some words or phrases,
organised by attribute. For example:
Texture – spiky fence, rough pavement
Movement – slithering iguana, flapping bird

DESCRIPTIVE ATTRIBUTES
Size – measurements, larger, as big as, as small as, …
Shape – round, square, triangular, …
Movement – fast, slow, gliding, hopping, …
Texture - smooth, rough, bumpy, soft, slippery, …
Number – many, some, several, …
Smell – smoky, fresh, floral, …
Taste – sweet, sour, salty, fruity, …
Habitat – underground, water, ocean, ..
Direction – left, right, up, down, forward, …
Orientation – horizontal, vertical, …

Pick the Postcard - Find a set of postcards with a similar
theme (e.g., beaches, buildings, cities, forests, etc.).
State – solid, liquid, gas
Distribute postcards to students. Ask them to write a
Weight – heavy as, light as, the lightest, …
descriptive paragraph about the image on the postcard,
focusing on using strong, vivid adjectives and figurative
language. Once students have finished writing, collect and display all the postcards. Have students take
turns reading their paragraphs aloud and see if classmates can determine which postcard they wrote
about.

Presentation (AF 9)
Procedural Presentation Features - Examine a procedural mentor text with the class for features such as
subtitles (e.g, materials, steps), numbered or bulleted steps, diagrams with labels, or illustrations.
Students label each feature with a sticky note. Display labeled mentor text so students can refer to it
when composing their own procedural texts. Suggested mentor text: teacher-created text. This activity
can be adapted for other text types.
Presentation Evaluation - Students browse through a number of texts of a specific text type. Texts can
be books, articles and/or student exemplars. Students identify the different presentation features used
within the text and highlight the most effective use of the features by giving the text an award (e.g., Best
Labeled Diagram) or “2 Stars and a Wish.” Students share their choices with the class and explain why
they chose that text as a winner.
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Creative Text Features - Present a text that has creative features (e.g., brochure,
book, poster, website). Have students examine the text to identify the unique and
creative use of text features such as styling words in the shape they describe,
different types of font, colourful headings, etc. Students can try to apply these
creative features to a shared text and then to their own writing.
Examining Candy Wrappers - Collect a variety of candy wrappers and examine
them for presentation, layout, font, colour, information, use of persuasive
devices, etc. Packaging from other products (e.g., toothpaste) can also be
examined. In groups or as a class, create a chart outlining the features and
intended audience. Students can refer to this chart when designing their own
advertisements.
Adding Illustrations and Visuals (including Graphs and Diagrams) - A picture or
visual is worth a thousand words, especially in a non-fiction text for which visuals
provide additional information. Working with a partner, have one student share
and read his/her written text. The listening partner is responsible for identifying
portions of the text where there could be a visual (e.g., picture, diagram, graph,
etc.) that would be helpful for understanding the text and concepts presented.
Students change roles and complete the process.
Writing Captions - Captions are an important feature of non-fiction texts. Have students examine
captions in a variety of non-fiction texts to determine their purpose and how they support the visual and
often highlight the most important information or main idea of that section of text. Then, collect a
variety of photographs, graphs, and diagrams on a specific and familiar topic. Have students work in
small groups, with a partner, or individually to write an appropriate caption for the visual. After,
students can examine their own writing and insert a visual and caption.
Adding Diagrams with Labels - Prepare two diagrams related to the same topic (e.g., parts of a plant).
Over-label one diagram (e.g., label non-essential features such as soil, sun, sky, green, yellow) and label
the other diagram appropriately (e.g., stem, roots, leaves, flower, fruit). Examine and discuss the two
diagrams to determine which diagram is most effective. A follow-up learning task may include having
small groups of students label a provided picture related to a familiar and well-known concept. Have
students determine the essential parts of the picture that require labels.
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The Literacy Block
The following section examines the required components of the literacy block and some sample
configurations. It is important to note that there is not one “best” way to arrange a block. Planning time,
student needs, management style, and school schedule all have an impact on how literacy blocks are
formed. With that said, there are a few critical conditions that need to be maintained: a balance of
direct instruction, guided instruction, and independent practice; an uninterrupted block of time; and a
logical flow between the three strands of English to ensure lesson authenticity. It is important to note
that activities such as literature circles, book clubs, readers theater, and word walls have not been
included in the sample literacy blocks. Teachers are encouraged to include these practices; however this
is at each teacher’s discretion.
Within the daily literacy block, teachers need to provide whole-class instruction in both reading and
writing, as well as daily small group instruction. Thus, students are able to engage in a wide range of
independent and collaborative learning activities that are directly connected to their academic growth.
When building a literacy block, one needs to begin with a solid foundation and subsequently add new
layers throughout the year to add complexity and sophistication. When students are ready, new
components should be added to maintain a high level of student interest and engagement. A sample of
a 90 minute balanced literacy block framework is provided below. Teachers are encouraged to use the
framework or to modify it to best fit their needs, whilst still fulfilling the critical conditions and
expectations of a balanced literacy approach. At times, alterations to the literacy block may be made to
suit student needs; however, a sound pedagogical rationale is required. As well, certain components
contained in the recommended 90 minute literacy block framework may not be required every day of
the week. For example, word study for junior students may only need to occur on Monday, Wednesday
and Friday; thus, the time allotted for word study would then be applied to independent writing time to
lengthen student practice. A second example of altering the 90 minute literacy block framework may
occur if using a mentor text to evaluate the author’s voice. In this scenario, independent/guided practice
may be shortened in order to allow for a longer mini-lesson and close examination of the mentor text.
However, teachers should always aim to include all components of balanced literacy each day to provide
students with ample opportunities to develop their literacy skills. Every effort should be made to
facilitate small group lessons each day (e.g., guided reading and/or guided writing).
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90 Minute Literacy Block Framework: Reading Workshop & Writing Workshop
Modeled Reading or Shared Reading Mini-Lesson


Whole Class


The teacher facilitates a read-aloud mini-lesson, whilst
incorporating a think aloud strategy, demonstrating the thinking
processes of a proficient reader. The instructional focus is a
reading comprehension strategy or other skill (e.g., word solving,
self-correcting, etc.) necessary to develop a proficient reading
process system OR
The teacher facilitates a shared reading mini-lesson, in which
he/she and the students collaborate together to read and
understand a text that is slightly above the average reading level
of the class. The instructional focus is a reading comprehension
strategy of other skill (e.g., word solving, self-correcting, etc.)
necessary to develop a proficient reading system.

15 minutes

Small Group Instruction




Small
Groups


During this time, the teacher facilitates small group guided
instruction (reading or writing), whilst the remainder of the class
participates in meaningful and purposeful independent literacy
tasks.
Meaningful and purposeful literacy tasks may include, but are not
limited to: independent reading and responding, independent
writing, cloze passages, newspaper/magazine investigating,
inquiry and online researching, book clubs, fluency and rate
practice, readers theatre, etc. All independent tasks should be
connected to prior learning so that students can successfully
complete the task on their own. Tasks should not include new
concepts. Teachers may want to use a classroom task board to
indicate to students their daily independent tasks or after wellestablished routines and expectations have been built, teachers
may want to give students choice for daily independent literacy
activities.
Throughout the allotted 30 to 40 minutes, the teacher should
facilitate 2 short (15 to 18 minutes) guided lessons. During this
time, assessment of reading and/or writing behaviours can be
completed through anecdotal notes, running records, checklists,
etc.
Whole Class
Students participate in
meaningful and purposeful
literacy tasks related to past
learning

30 minutes

Small Groups
Group 1 – Guided Reading
Group 2 – Guided Reading OR
Teacher conducts individual
reading conferences

Optional Reflection
Whole Class



During this time, students and the teacher reflect on the learning
that occurred and the reading/writing skills that were practiced

5 minutes
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during guided instruction or independent activities. Students can
share their successes and/or their challenges with a partner,
small group or the whole class. Students should be prompted to
reflect on their growth as a reader and/or writer.

Modeled Writing or Shared Writing Mini-Lesson


Whole Class



The teacher facilitates a modeled writing mini-lesson, whilst
incorporating a think aloud strategy, explaining the thinking
processes of a proficient writer. The instructional focus is a trait
of writing, a part of the writing process, a specific objective from
the PoS, etc. OR
The teacher facilitates shared or interactive writing wherein the
teacher and the class collaborate on a writing piece by jointly
contributing their thoughts and ideas to the writing process in a
structured and supportive environment. The instructional focus is
a trait of writing, a part of the writing process, a specific objective
from the PoS, etc.

10 minutes

Independent and Guided Writing Practice

Independent
& Small

Group


Students apply writing skills and strategies independently or with
a partner, depending on student readiness and the lesson
objective.
During this time, the teacher can also pull 4 to 6 students with an
identified similar need for a short guided writing lesson (e.g.,
adding dialogue to a narrative).
The teacher may also engage in individual writing conferences
with students at this time.

15 minutes

Sharing, Presenting, Reflecting

Whole Class



During this time, students and the teacher reflect on the learning
that occurred and the writing skills that were practiced.
Some reflective activities appropriate for this portion of the
literacy block include, but are not limited to: Author’s Chair,
Museum or Gallery Walk, self-assessment, peer-assessment, exit
ticket, etc.

5 minutes

Word Work

Whole Class

Key Stage 2 (Word Study) – Instruction using Words Their Way,
Sitton spelling resource or other instructional designs that focus
on students’ active learning of spelling skills, word pattern
recognition, vocabulary and word related concepts.

10 - 15
minutes
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Key Stage 2 Sample Lesson Plan
Modelled Writing
Instructional Setting:

Whole class instruction (Modeled Writing), Year 4

Programe of Study Learning Objectives:
- 7.5 Revise writing based on identified areas for improvement, make revisions to improve the
content, clarity, and interest of their written work, using several types of strategies.
Lesson Objective: Students will observe as the teacher models how to revise a piece of writing for
strong word choices, noting his/her expressed thoughts and the actions a proficient writer takes to
revise.
Time: 12 to 17 minutes
Materials and Resources:
o Previously written text (visible to all students – on chart paper or projected on Interactive
Whiteboard)
o Markers
o Revising and Editing Marks anchor chart (see sample in Introduction section)
Prerequisite Knowledge and Skills: In previous lessons, students have been introduced to the standard
revising and editing marks contained on the anchor chart. Students have also participated in modeled
and shared writing lessons within the text-type unit, have completed the early stages of the writing
process independently including pre-writing and drafting, and are now learning how to continue the
writing process through revision.

THE LESSON
Teacher Preparation:
o Before beginning the lesson, ensure the exemplar text is written in way that allows for all
students to clearly see (e.g., written on chart paper or digitized for the Interactive whiteboard).
The chosen exemplar text needs to allow for several opportunities to demonstrate revising for
stronger word choices. (A sample exemplar text is provided below; however, in order to keep
the mini-lesson time constraints, the entire text would not be used.) The selected anchor chart
displaying the standard revising and editing marks also needs to be visible to be referred to
throughout the lesson.
Before:
o Display the text so it’s clearly visible to all students. Read together as a class.
o After reading the text, engage students in a talk partner activity, asking them to identify two
stars. Have a few partnerships share their ideas with the whole class.
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o
o

Then, engage students in another talk partner activity, asking them to identify two wishes. Have
a few partnerships shares their ideas with the whole class.
If students state a wish of improving word choice, explicitly link it to the lesson objective. If not,
inform students of the objective.

During:
o Teacher explicitly states the lesson objective. “Today, I will be showing you how to revise our
writing, focusing on making stronger word choices. Revising means we are trying to make our
writing better. Your job today is to watch me revise the text by using the marks from the anchor
chart and to listen closely to my writing brain thoughts.”
o Using a think aloud strategy, the teacher begins revising for word choice. “I’m going to start
reading my text and I’m going to look carefully at the words I’ve chosen.” Teacher starts reading
text aloud, stopping at the end of the first sentence. “Nice. Hmmm…that’s one of our tired
words. I need to think of a WOW word and one that actually tells my reader what growing up in
George Town is like. Hmmm…enjoyable. That’s a stronger word. Let me read the sentence again
and try the word ‘enjoyable’.” Teacher re-reads sentence, replacing ‘nice’ with ‘enjoyable’. “I like
the way that sounds. That’s definitely a stronger word. Now, I need to use the revising marks to
show my change. From the chart, I can see I need to put a line through the old word and write
‘enjoyable’ above it.” Using the marker, the teacher makes the relevant revising marks and
changes the text.
o Teacher continues with the second sentence, reading it aloud and returning to the portion
‘going to tell you’. “’Going to tell you all about’, I think I can select a stronger phrase than that. I
remember from the Ruby Bridges book the author used the word ‘explain’. Let me see if that
word will work here.” Teacher re-reads sentence replacing ‘going to tell you all about’ with the
phrase ‘will explain’. “That definitely makes my writing sound more advanced. Now, just like
before, I need to use the revising marks to show my change. I need to put a line through the
words I don’t want and write ‘will explain’ above it.” Using the marker, the teacher makes the
relevant revising marks and changes the text.
o Teacher continues the same process, focusing on words that could be stronger, like: ‘small’,
‘getting big’, ‘turned’, ‘went’, ‘best’, ‘had’, etc.
o Teacher monitors lesson length and time, stopping within the time frames of the mini-lesson.
After:
o Talk partners: What did you notice I did as a writer that you will want to do as a writer too?
o Exit slip: Students write a quick response on a sticky note, answering the question: Why is it
important for writers to revise?
Future Lessons:
In future writing mini-lessons, objectives may include other aspects of revising and their respective
marks, such as revising to add details (ideas), revising for sentence fluency (e.g., starting sentences in
different ways, adding connectives to make two short sentences into a longer sentence) and revising
for organisation (e.g., paragraphing, catchy opening, closing).
Growing Up in George Town
Growing up in George Town has been nice! My name is Brian and I am going to tell you all about how I
grew up in George Town.
First, I was born at George Town Hospital and my mom said I was a small baby. That didn’t last long
though because by the time I was two I was getting big. When I turned three I went to Sunny Smiles preschool. That
is where I met my best friend, John. We are still best friends today! That is also when my mom had my baby
brother. His name is Mark. After preschool I started school at George Town Primary. I loved my first teacher. She
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was nice and smart and taught me how
to read. That
summer my family
and I went
to DisneyKey
World.
It was2nice!
Now I am in year 4. My best subjects are reading and music. I am good at running and my favourite colour is purple.
Now you know how it was great to grow up in George Town. I can’t wait to get even older and try many
new things, but I do love being a kid.

Suggested Mentor Texts: Text-Types
Recount Writing
Diary of a Wombat by Bruce Whatley
Someday by Alison Mc Ghee
Manfish: A Story of Jacque Cousteau by Jennifer Berne
Year of the Jungle: Memories From the Home Front by Suzanne Collins
Marshfield Dreams: When I was a Kid by Ralph Fletcher
George Bellows: Painter With a Punch! by Robert Burliegh
How I Spent My Summer Vacation by Mark Teague
Nutty News by Ron Barrett
The Egyptian News by Scott Steedman
26 Fairmont Avenue by Tomie DePaola
Grandpa Green by Lane Smith
Jangles: A Big Fish Story by David Shannon
Inside Out & Back Again by Thanhha Lai
The Best Part of Me by Wendy Ewald
Clemente! by Willie Perdomo
Voices in the Park by Anthony Browne
Noah Webster & His Words by Jeri Chase Ferris
On a Beam of Light: A Story of Albert Einstein by Jennifer Berne
Alex the Parrot: No Ordinary Bird by Stephanie Spinner
Through My Eyes by Ruby Bridges
Butterfly House by Eve Bunting
Chief by Chris Ganci
John Henry by Julius Lester
The Adventurous Chef: Alexis Soyer by Ann Arnold
How to Write your Life Story by Ralph Fletcher

Procedural Writing
Wombat Stew by Marcia Vaughn
Possum Magic by Mem Fox
Stone Soup by Alison Hawes
The Three Little Wolves and The Big Bad Pig by Eugene Trivizas
The Beginner’s Guide to Running Away from Home by Jennifer LaRue Huget
Dr. Amelia’s Boredom Survival Guide by Marissa Moss
Gross Grub by Cheryl Porter
Workshop by Andrew Clements
Junie B's Essential Survival Guide to School by Barbara Park
Boys Book of Survial by Guy Campbell
Desert Survial Guide by Rory Storm
How To Survive Almost Anything by Brooks Whitney
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M.O.M. (Mom Operating Manual) by Doreen Cronin
How to Write your Life Story by Ralph Fletcher

Persuasive Writing
The Buzz on Bees: Why Are They Disappearing? by Shelly Rotner
Oil Spill! by Melvin Berger
A Place for Butterflies by Melissa Stewart
Saving Manatees by Stephen Swinburne
A World Without Fish by Mark Kurlansky
Where the Forest Meets the Sea by Jeannie Baker
Should There Be Zoos? by Tony Stead and Judy Ballester
Should We Have Pets? by Pamela Jane
Animals Nobody Loves by Seymour Simon
The Secret Knowledge of Grown-Ups by David Wisniewski
The Great Kapok Tree by Lynne Cherry
One Word From Sophia by Jim Averbeck
Earrings by Judith Viorst
The Day the Crayons Quit by Drew Daywalt
Can I Bring My Pterodactyl to School, Ms. Johnson? By Lois G. Grambling
Dear Mrs. LaRue: Letters from Obedience School by Mark Teague
Letters from the Campaign Trail: LaRue for Mayor by Mark Teague
Detective LaRue: Letters from the Investigation by Mark Teague
It’s a Fine, Fine School by Sharon Creech
The True Story of the 3 Little Pigs by Jon Sciezka

Report and Explanatory Writing
What Do You Do With a Tail Like This? by Steve Jenkins
Oh My Gods! A Look-It-Up Guide to the Gods of Mythology by Megan E. Bryant
Ocean Sunlight: How Tiny Plants Feed the Seas by Molly Bang
Team Moon: How 400,000 People Landed Apollo 11 on the Moon by Catherine Thimmesh
Cave Detectives: Unraveling the Mystery of an Ice Age Cave by David L. Harrison
Lifetime: The Amazing Numbers in Animal Lives by Lola M. Schaefer
Poop: A Natural History of the Unmentionable by Nicole Davies
The Usborne Book of Juggling by Clive Gifford
Oh, Yuck! The Encyclopedia of Everything Nasty by Joy Masoff
Oh, Yikes! History’s Grossest, Wackiest Moments by Joy Masoff
Math Curse by Jon Scieszka
It's Disgusting and We Ate it: True Food Facts from Around the World and Throughout History
by James Solheim
Exploding Ants: Amazing Facts about How Animals Adapt by Joanne Settel
A Drop of Water by Walter Wick
Moonbird: A Year on the Wind With the Great Survivor by Phillip Hoose
Out of the Ocean by Debra Frasier
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Blood & Gore, Like You’ve Never Seen Before! by Vicki Cobb
Touchdown Mars! by Peggy Wethered & Ken Edgett
Locomotive by Brian Floca
Older Than the Stars by Karen C. Fox
M.O.M. (Mom Operating Manual) by Doreen Cronin
Girls Think of Everything: Stories of Ingenious Inventions by Women by Catherine Thimmesh
Rimshots by Charles R. Smith Jr.
The Secret Knowledge of Grown-Ups by David Wisniewski
What You Never Knew About Fingers, Forks & Chopsticks by Patricia Lauber
What you Never Knew About Beds, Bedrooms, & Pajamas by Patricia Lauber
The Forest in the Clouds by Sneed B. Collard
Throw Your Tooth on the Roof: Traditions from Around the World by Selby Beeler

Narrative Writing
Just a Dream by Chris Van Allsburg
The Tiger Who Came to Tea by Judith Kerr
Not Now Bernard by David McKee
Where the Wild Things Are by Maurice Sendak
Magic Beach by Alison Lester
The Swap by Jan Ormerod
Edward the Emu by Sheena Knowles
The Magic Hat by Mem Fox
Amazing Grace by Mary Hoffman
Willy the Wimp by Anthony Browne
Whoever You Are by Mem Fox
Wombat Divine by Mem Fox
The Jolly Postman by Janet and Allan Ahlberg
The True Story of the Three Little Pigs by Jon Scieszka
The Jolly Christmas Postman by Janet and Allan Ahlberg
Light Horse Boy by Dianne Wolfer
The Upstairs Room by Johanna Reiss
The Lorax by Dr Seuss
Stellaluna by Janell Cannon
The Stinky Cheese Man and Other Fairly Stupid Tales by Jon Scieszka
Charlotte’s Web by E.B. White
Lost Treasure of the Emerald Eye by Geronimo Stilton
The Sandwich Swap by Rania Al Abdullah and Kelly DiPucchio
A Day’s Work by Eve Bunting
Thank You, Mr. Falker by Patricia Polacco
Warp Speed by Lisa Yee
Gleam and Glow by Eve Bunting
Tuck Everlasting by Natalie Babbitt
Three Cheers for Catherine the Great! by Cari Best
The Promise by Nicola Davies
MINISTRY OF EDUCATION |Writing Guidance Key : Stage 2

102

Suggested Mentor Texts: Traits of Writing
In this section, a list of suggested trait-based mentor texts has been provided to assist teachers in their
planning. The books have been organised according to each modeled trait. It is important to note that a
text can often be used for multiple purposes and examination of several traits; therefore teachers are
encouraged to use their discretion when selecting a text from the following lists to ensure that they
align with the intended curricular objectives and preferably with the text-type of study. Please note that
some suggested mentor texts for KS2 are longer chapter books. As with any mentor text, even shorter
picture books, the text does not need to be read and examined in its entirety. Selecting a specific section
or passage of the text that exhibits the trait to examine and analyse constitutes as best practice.

Ideas
Written Anything Good Lately? by Susan Allen, Jane Lindaman
What Do You Do With an Idea? by Kobi Yamada
Nothing Ever Happens on 90th Street by Roni Schotter
Weslandia by Paul Fleischman
The Day the Crayons Quit by Drew Daywalt
The Best Part of Me by Wendy Ewald
How I Spent My Summer Vacation by Mark Teague
The Secret Knowledge of Grown-Ups by David Wisniewski

Voice
Warp Speed by Lisa Yee
Voices in the Park by Anthony Browne
Gleam and Glow by Eve Bunting
There’s a Hair in My Dirt! by Gary Larson
Oh, Yuck! The Encyclopedia of Everything Nasty by Joy Masoff
Oh, Yikes! History’s Grossest, Wackiest Moments by Joy Masoff
Creepy Carrots! by Aaron Reynolds
Dragons Love Tacos by Adam Rubin

Organisation
Old Henry by Joan W. Blos
Circle of Thanks Susi by Gregg Fowler
The Good Luck Cat by Joy Harjo
Plantzilla by Jerdine Nolen
Raising Dragons by Jerdine Nolen
A Drop of Water by Walter Wick
On a Beam of Light: A Story of Albert Einstein by Jennifer Berne
The Perfect Pet by Margie Palatini
Through My Eyes by Ruby Bridges
Three Cheers for Catherine the Great! by Cari Best
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Grandpa Never Lies by Ralph Fletcher
Raising Dragons by Jerdine Nolen
The Paperboy by Dav Pilkey

Sentence Fluency
Wonder by R.J. Palacio
Mirror Mirror: A Book of Reversible Verse by Marilyn Singer
Each Kindness by Jacqueline Woodson
The Elephant Road by Nicola Davies
Outfoxed by Mike Twohy
Behold the Trees by Sue Alexander
Lookin’ for Bird in the Big City by Robert Burleigh
Pandora by Robert Burleigh
Why Butterflies Go By On Silent Wings by Marguerite W. Davol
Harriet, You’ll Drive Me Wild! by Mem Fox
Twilight Comes Twice by Ralph Fletcher
Bad Dog by Nina Laden
Gauchada by C. Drew Lamm
John Henry by Julius Lester
Black Cat by Christopher Myers
Two Cool Cows by Toby Speed
Tough Cookie by David Wisniewski
The One and Only Ivan by Katherine Applegate

Word Choice
Black Cat by Christopher Myers
Older Than the Stars by Karen C. Fox
The One and Only Ivan by Katherine Applegate
The Word Collector by Sonja Wimmer
The Scarlet Stockings Spy by Trinka Hankes Noble
The Promise by Nicola Davies
Hello, Harvest Moon by Ralph Fletcher
Miss Alaineus: A Vocabulary Disaster by Debra Frasier
My Mama Had a Dancing Heart by Libba Moor Gray
A Story for Bear by Dennis Haseley
Under the Quilt of Night by Debroah Hopkinson
Roberto the Insect Architect by Nina Laden
Cloud Dance by Thomas Locker
Piggie Pie! by Margie Palatini
Lauren McGill’s Pickle Museum by Jerdine Nolen
Miz Berlin Walks by Jane Yolen
Who Ordered the Jumbo Shrimp and Other Oxymorons by Jon Agee
Dog Breath by Dav Pilkey
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Conventions
Each Kindness by Jacqueline Woodson
Dear Deer: A Book of Homophones by Gene Barretta
Eats, Shoots & Leaves: Why Commas Really Do Make a Difference! by Lynne Truss
Mockingbird by Kathryn Erskine
Let’s Do Nothing! by Tony Fucile
It’s Hard to Be a Verb! by Julia Cook
Down the Road by Alice Schertle
Beverly Billingsly Borrows a Book by Alexander Stadler
The Gardener by Sarah Stewart
Exclamation Mark by Amy Krouse Rosenthal
Pirates vs. Cowboys by Aaron Reynolds
It’s Hard to Be a Verb! by Julia Cook
Down the Road (Use of Dialogue) by Alice Schertle
Punctuation Takes a Vacation by Robin Pulver

Presentation
Girls Think of Everything: Stories of Ingenious Inventions by Women by Catherine Thimmesh
Duke by Kirby Larson
Night of the Gargoyles by Eve Bunting
Who’s Got Game? The Ant of the Grasshopper? by Toni Morrison & Slade Morrison
Rimshots by Charles R. Smith Jr.
The Secret Knowledge of Grown-Ups by David Wisniewski
What You Never Knew About Fingers, Forks & Chopsticks by Patricia Lauber
The Adventurous Chef: Alexis Soyer by Ann Arnold

Other Resources for Teaching Conventions
A Mink, A Fink, a Skating Rink: What is a Noun? by Brian P. Cleary
Hairy, Scary, Ordinary: What is an Adjective? by Brian P. Cleary
To Root, to Toot, to Parachute: What is a Verb? by Brian P. Cleary
Dearly, Nearly, Insincerely: What is an Adverb by Brian P. Cleary
I and You and Don’t Forget Who: What is a Pronoun? by Brian P. Cleary
Under, Over, By the Clover: What is a Preposition? by Brian P. Cleary
Behind the Mask: A Book About Prepositions by Ruth Heller
Up, Up and Away! A Book About Adverbs by Ruth Heller
Fantastic! Wow! And Unreal: A Book About Interjections and Conjunctions by Ruth Heller
A Cache of Jewels and Other Collective Nouns by Ruth Heller
Kites Sail High: A Book About Verbs by Ruth Heller
Many Luscious Lollipops: A Book About Adjectives by Ruth Heller
Merry-Go-Round: A Book About Nouns by Ruth Heller
Mine, All Mine: A Book About Pronouns by Ruth Heller
Punctuation Takes a Vacation by Robin Pulver
Chicken in the City (Grammar Tales) by Maria Fleming
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A Verb for Herb (Grammar Tales) by Maria Fleming
The Bug Book (Grammar Tales) by Maria Fleming
Tillie’s Tuba (Grammar Tales) by Maria Fleming
The Planet Without Pronouns (Grammar Tales) by Justin McCory Martin
The Mega-Deluxe Capitalization Machine (Grammar Tales) by Justin McCory Martin
When Comma Came to Town (Grammar Tales) by Liza Charlesworth
The Mystery of the Missing Socks (Grammar Tales) by Justin McCory Martin
The No-Good, Rotten, Run-On Sentence (Grammar Tales) by Liza Charlesworth
Francine Fribble, Proofreading Policewoman (Grammar Tales) by Justin McCory Martin
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Traits of Writing Rubric

AF 3 – Organisation

AF2 – Organisation & Voice

AF1– Ideas & Voice

Level 1
Usually with support,
AFs are evident in
some writing
Usually with support,
provides limited
elaboration for at least
3 ideas generally
related to the topic.

Level 2
AFs are evident in
some forms of writing

Level 3
AFs are evident in most
forms of writing

Level 4
AFs are evident across
a range of writing

Level 5
AFs are evident across
a wide range of writing

Provides some
elaboration and some
basic details for at least
3 ideas related to the
topic.

Provides elaboration
and key details for least
3 clear and coherent
ideas related to the
topic.

Developed ideas are
specific to the
topic/main idea and
elaborated on with
relevant, important
details.

Ideas are highly
specific/refined to the
topic/main idea and
elaborated on with
relevant, imaginative
details that are
embedded throughout
the text.

Usually with support,
includes unique
pictures with details
and/or labels.

Is beginning to sound
unique through
interesting choice of
words, use of
conventions, and/or
presentation.

Hints of unique voice
are evident (e.g.,
interesting use of word
choice, conventions,
and/or presentation)
and attempts to hold
the reader’s interest.

Unique voice is evident
(e.g., individuality is
present, the writing
sounds different from
the way others write,
connection with the
reader).

Unique voice is evident
and clearly established
(e.g., individuality is
present, personalized
style, purposeful
connection with the
reader). There is a
sense that the writer
“owns” the piece.

Usually with support,
writing has a similar
voice regardless of
audience or purpose.

Writing is beginning to
fit the audience or
purpose in some way
(e.g., the tone is
becoming relevant to
form/genre).

Writing fits the
audience or purpose
(e.g., the tone is
relevant to
form/genre).

Writes with an
understanding of a
specific audience or
purpose (e.g., the tone
is highly relevant to
form/genre).

Writes with a strong
sense of a specific
audience or purpose
(e.g., the tone is
accurate, identifiable,
and purposeful).

Usually with support,
the title is simple and
predictable.

The title states the
topic and is beginning
to catch the reader’s
attention. May be
closely related to the
topic/prompt.

The title is original and
effective, and catches
the reader’s attention.

The title is original and
effective. It catches the
reader’s attention, and
captures the central
theme of the piece.

The title is thoughtful,
original and effective. It
catches the reader’s
attention and cleverly
and creatively alludes to
the central theme of
the piece.

Usually with support,
the opening is a simple,
short statement related
to the topic.

The opening shows a
basic attempt to use a
simple “hooking
strategy” followed by a
sentence that provides
some more detail.

The opening has a
"hooking strategy”
followed by additional
details.

The opening paragraph
has a "hooking
strategy" that catches
the reader’s attention
followed by additional
details to set the
context.

The engaging opening
paragraph has a
creative “hooking
strategy” that
effectively catches the
reader’s attention and
is followed by
additional, relevant
details that give
direction to the text.

Usually with support,
the text has basic order
but may be choppy and
disconnected.

The text is in logical
order, but may have
several gaps.

The text follows a
logical, obvious
sequence without
noticeable gaps.

The easy-to-follow,
developed text flows
smoothly and details
effectively fit together.

The well-developed text
flows smoothly and
logically. Details
effectively fit together
and have been ordered
for specific effect.
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AF3-Organisation
AF4 - Organisation
AF5 – Sentence Fluency

Usually with support,
the closing is a short
sentence (e.g., may be
personal or similar to
opening sentence).

The closing has two
original
thoughts/details that
are related to the topic.

The closing has a linking
phrase followed by
additional details that
attempt close the text.

The closing paragraph
has a linking phrase
followed by additional
details that provide a
sense of closure to the
reader.

In the detailed closing
paragraph the author
sums up the writing in a
thoughtful and creative
way giving closure to
the reader.

Usually with support,
some generic linking
words are used when
appropriate.

A variety of generic
linking words are used
when appropriate.

The author attempts to
use more complex
linking words/phrases
and/or causal
words/phrases to
connect and/or
transition the text when
appropriate.

The author uses
complex linking
words/phrases and/or
causal words/phrases
that connect and/or
transition the text when
appropriate.

The author uses a
variety of complex and
unique linking
words/phrases and/or
causal words/phrases
that effectively support
cohesion and transition
the text.

Usually with support,
accurately uses return
sweep to organize
sentences.

Ideas are grouped into
an opening, middle, and
a closing (depending on
form and genre).

Attempts to use
paragraphs to group
ideas together and
sometimes changes
paragraphs
appropriately
(depending on form
and genre).

Uses (structured where
appropriate)
paragraphs to group
ideas and changes
paragraphs
appropriately
(depending on form
and genre).

Uses cohesive
(structured where
appropriate)
paragraphs and
confidently changes
paragraphs
appropriately.

Usually with support,
writes most thoughts in
sentences.

Writes in full sentences
that start in a few
different ways.

Attempts to write a
variety of sentences
(e.g., some simple and
some complex).

Writes a variety of
sentences (e.g., simple,
complex, long, and/or
short) that are
frequently structured
properly.

Writes a variety of
properly structured
sentences and
deliberately changes
word order, length, and
type to emphasise
meaning and affect the
reader.

Usually with support,
shows a basic
awareness of tense
(e.g., generally written
in the appropriate
tense although
inconsistencies may be
evident).

Most of the text is
written in the
appropriate tense.

Writes in the
appropriate tense
consistently throughout
the text.

Writes in the
appropriate tense
consistently throughout
the text and makes
some attempt to
change tenses when
appropriate.

Writes in the
appropriate tense
consistently throughout
the text and changes
tenses when
appropriate.

Usually with support,
uses at least one basic
connective such as and
to join ideas.

Uses at least two basic
connectives such as
and, but, and/or so to
join two independent
clauses and form a
compound sentence.

Uses more than two
connectives such as if,
when, and/or because.

Uses a variety of
complex connectives
such as therefore
and/or however.

Accurately uses a wide
variety of complex
connectives to show
relationships between
ideas.
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Uses full stops correctly
and attempts to use
exclamation or
question marks.

Uses full stops,
exclamation marks,
and/or question marks
consistently at the end
of sentences.

Punctuates the end of
sentences accurately
throughout the text
using a variety of end
marks.

Usually with support,
most sentences start
with capital letters.

Starts sentences with
capital letters and is
beginning to use capital
letters for the
beginning of names.

Uses capital letters
accurately for starting
sentences and proper
nouns.

Uses capital letters
accurately throughout
the text.

Beginning to use some
commas in lists.

Uses commas
accurately in lists.

Uses commas
accurately in lists and is
beginning to mark
clauses (e.g., at the end
of a linking phrase).

Uses commas in lists
and to mark clauses
accurately.

Attempts to use
quotation marks and
related punctuation
correctly.

Uses quotation marks
and related
punctuation accurately.

Uses quotation marks
and related punctuation
accurately while
showing an awareness
of quotation marks
used to cite researched
facts.

AF6 - Conventions

Usually with support,
full stops are used at
the end of most
sentences.

Usually with support,
uses simple vocabulary
and repeats key words.

Makes some
adventurous word
choices.

Attempts to make
powerful word choices
that energise the
writing.

Makes powerful word
choices that energise
the writing and have an
effect on the reader
(e.g., deliberate
attempt to choose the
best word instead of
the first word that
comes to mind, some
figurative language
used)

Demonstrates a wide
vocabulary when
making powerful word
choices that energise
the writing and allow
the reader to visualize,
whilst conveying
meaning, mood and
emotion (e.g., precisely
chosen words and
figurative language
suited to the topic)

Usually with support,
shows awareness of the
sounds formed by
different letters and
groups of letters (e.g.,
some high frequency
words are spelled
correctly and
phonetically plausible
attempts are made).

Simple, monosyllabic
words are usually
spelled correctly, and
where there are
inaccuracies, the
alternative is
phonetically plausible.

Simple mono and
polysyllabic words are
spelled correctly.

Polysyllabic words that
conform to regular
patterns are spelled
correctly.

Spelling is accurate
throughout the text.

Usually with support,
uses the word wall for
tricky words.

Uses the word wall for
tricky words.

With limited errors,
uses a spelling resource
for unknown words.

Uses a spelling resource
for unknown words.

AF7 – Word Choice
AF8 - Conventions

Uses the full range of
punctuation accurately
and ensures that there
is a variety of
punctuation throughout
the text.
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AF9- Presentation

Usually with support,
correctly places most
letters on the line and
use spaces between
words.

Correctly places letters
that are sized and
oriented accurately on
the line, and use spaces
between words.

Usually with support,
may include basic
presentation features
of the text type.

May include
presentation features
of the text type.

May include
presentation features
of the text type that
begin to enrich the text.

May include
presentation features
of the text type that
enrich the text.
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Explanatory Writing Rubric

AF 3 - Organisation

AF2 - Organisation

AF1– Ideas & Voice

Level 1
AFs are evident in
some writing, with
support
Usually with support,
the basic explanation is
generally related to the
topic with limited
elaboration.

Level 2
AFs are evident in
some forms of writing

Level 3
AFs are evident in
most forms of writing

Level 4
AFs are evident across
a range of writing

The explanation is
related to the topic
with some elaboration
and is beginning to
answer the how and
why questions.

The explanation is
related to the topic
and elaborated on with
facts and details that
answer the how and
why questions.

The explanation is
specific to the topic
and elaborated upon
with researched facts
and details that answer
the how and why
questions in detail.

Usually with support,
the piece of writing
includes unique
pictures with details
and/or labels.

The writing is
beginning to sound
unique through
interesting word
choices, use of
conventions, and/or
presentation.

Hints of unique voice
are evident throughout
the text (e.g.,
interesting word
choices, use of
conventions, and/or
presentation) attempts
to demonstrate an
interest in the topic.

Unique voice is
evident throughout
most of the text (e.g.,
individuality is present
and the writing sounds
different from the way
others write) and
demonstrates an
interest in the topic.

Unique voice is
evident throughout the
text (e.g., individuality
is present and personal
style is clearly
established) and
demonstrates a keen
interest in the topic.

Usually with support,
the writing has a
similar voice regardless
of audience or
purpose.

The writing is
beginning to fit the
audience or purpose in
some way (e.g., the
tone is becoming
objective and expert).

The writing fits the
audience or purpose
(e.g., the tone is
objective and expert).

Writes with an
understanding of a
specific audience or
purpose (e.g., the tone
is highly objective and
expert).

Writes with a strong
sense of a specific
audience or purpose
(e.g., the tone
accurately connects
with the audience and
the author appears
highly knowledgeable).

The title states the
topic and is beginning
to catch the reader’s
attention. May be
closely related to the
prompt or topic.

The title is original and
effective, and catches
the reader’s attention.

The title is original and
effective. It catches the
reader’s attention, and
captures the central
theme of the piece.

The title is thoughtful,
original and effective.
It catches the reader’s
attention and cleverly
and creatively alludes
to the central theme of
the piece.

The opening has a
basic attempt to use a
simple “hooking
strategy” followed by a
sentence that
introduces the topic
(e.g., Do you know
about the Water Cycle?
It is very interesting).

The opening has a
“hooking strategy”
followed by details
that introduce the
topic (e.g., What do
you know about the
Water Cycle? The
Water Cycle is an
important part of our
Earth and consists of
four main phases).

The opening paragraph
has a “hooking
strategy” that catches
the reader’s attention
as well as details that
introduce the topic.

The engaging opening
paragraph has a
creative “hooking
strategy” as well as a
detailed statement
that introduces the
topic whilst providing a
clear direction to the
text.

Usually with support,
the title is simple and
predictable.

Usually with support,
the opening is a simple
and short statement
that is related to the
topic to be explained
(e.g., The Water Cycle
has four parts).

Level 5
AFs are evident across
a wide range of
writing
The explanation is
highly specific to the
topic and provides
sufficient researched
information and details
to allow the reader to
have a deep
understanding of the
topic.
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AF3 - Organisation
AF4 - Organisation
AF 5 – Setence Fluency

Usually with support,
the basic explanation is
in a sequential/logical
order.

The explanation is in
sequential/logical
order with most
elements included.

The explanation is in
sequential/logical
order with all elements
included.

The detailed
explanation is in
sequential/logical
order with all elements
included and consists
of a series of
happenings, actions,
causes, or processes.

Usually with support,
the closing is a short
sentence that relates
to the explanation (
may be a personal
statement) (e.g., Water
is important).

The closing has two
supporting details that
relate to the
explanation.

The closing has a
linking phrase (e.g., In
conclusion…) and
attempts to restate
some main ideas while
also referring back to
the how and why
questions.

The closing paragraph
has a linking phrase
(e.g., In conclusion…)
and restates the main
ideas while also
referring back to the
how and why
questions.

Usually with support,
uses some generic
linking words (e.g.,
first, then, next, after,
finally).

Uses a variety of
generic linking words
(e.g., first, then, next,
after, finally) and/or
generic causal words
(e.g., so, but, so that,
for, since).

Attempts to use more
complex linking
words/phrases to
connect paragraphs
(e.g., to start with,
secondly, at last, etc.)
and/or a variety of
causal words/phrases
(e.g. because, as a
result, for this reason,
this led to, due to,
etc.).

Uses complex linking
words/phrases to
connect paragraphs
(e.g., initially, until,
eventually,
simultaneously, etc.)
and/or a variety of
causal words/phrases
(e.g. consequently,
subsequently, which
causes, nevertheless,
owing to, etc.).

Uses a variety of
complex and unique
linking and causal
words/phrases that
support cohesion of
the text and effectively
transition between
phases/ideas.

Usually with support,
accurately uses return
sweep to organise
sentences.

Groups ideas into an
opening, an
explanation, and a
closing.

Uses structured
paragraphs to group
content and changes
paragraphs
appropriately (e.g., a
new period in time, a
different stage of the
process, etc.).

Uses structured
paragraphs and
confidently change
paragraphs
appropriately. Within
paragraphs, a range of
devices are used to
support cohesion and
clearly show
relationships (e.g.,
connectives, linking
words).

Usually with support,
writes most of
thoughts in sentences.

Writes full sentences
that start in a few
different ways.

Writes a variety of
sentences (e.g., simple,
complex, long and/or
short) that are
frequently structured
properly.

Writes a variety of
properly structured
sentences and
deliberately changes
word order, length,
and/or type to
emphasise meaning
and/or affect the
reader.

Attempts to use
paragraphs to group
content and
sometimes changes
paragraphs
appropriately (e.g.,
new period of time, a
different stage of the
process, etc.).

Attempts to write a
variety of sentences
(e.g., some simple and
some complex).
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AF5 – Sentence Fluency

Most of the text is
written in the tense
that is appropriate to
the topic/task.

Consistently writes in
an appropriate tense
that aligns with the
topic/task.

Consistently writes in
an appropriate tense
that aligns with the
topic/task and makes
some attempt to
change tenses when
appropriate.

Consistently writes in
an appropriate tense
that is aligned with the
topic/task and changes
tenses when
appropriate.

Usually with support,
at least one basic
connective such as and
is used to join ideas.

At least two basic
connectives such as
and, but, and/or so are
used to join two
independent clauses to
form a compound
sentence.

Uses more than two
connectives such as if,
when, and/or because.

Uses a variety of
complex connectives,
such as therefore and
however.

Accurately uses a wide
variety of complex
connectives to show
relationships between
ideas.

Usually with support ,
uses full stops at the
end of most sentences.

Uses full stops
correctly and attempts
to use exclamation or
question marks.

Consistently uses full
stops, exclamation
marks, and/or question
marks at the end of
sentences.

Accurately punctuates
the end of sentences
throughout the text
using a variety of end
marks.

Usually with support,
most sentences start
with capital letters.

Starts sentences with
capital letters and is
beginning to use
capitals letters for the
beginning of names.

Accurately uses capital
letters to start
sentences and for
proper nouns.

Uses capital letters
accurately throughout
the text.

Uses the full range of
punctuation accurately
and ensures that there
is a variety of
punctuation
throughout the text.
(e.g., fullstops,
exclamation marks,
question marks,
quotation marks*,
apostrophes,
brackets).

Beginning to use some
commas in lists.

Uses commas
accurately in lists.

Uses commas
accurately in lists and
is beginning to use
them to mark clauses
(e.g., at the end of a
linking phrase).

Attempts to correctly
use quotation marks
and related
punctuation.*

Uses quotation marks
and related
punctuation
accurately.*

A variety of strong
adjectives and adverbs
throughout the text.

Descriptive language,
including adjectives
and adverbs, is used
throughout the text.

AF 7 – Word Choice

AF6 - Conventions

Usually with support,
shows a basic
awareness of tense
(e.g. generally written
in simple appropriate
tense although
inconsistencies may be
evident.)

Usually with support,
uses some basic
adjectives.

Uses a variety of basic
adjectives.

Uses commas in lists
and to mark clauses
accurately.

Uses quotation marks
and related
punctuation accurately
while showing an
awareness of
quotation marks used
to cite researched
facts.
Descriptive language
(and may also use
figurative language),
including a variety of
adjectives and adverbs,
to create strong, fresh,
and vivid images that
help to illustrate the
process, is used
throughout the text
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AF7 – Word Choice
AF8 - Conventions
AF9 – Handwriting & presentation

Usually with support,
uses some simple
words that are suitable
to the topic (e.g.,
cloud, water, rain,
sun).

Attempts to use a
variety of subject
specific terminology
related to the topic.
(e.g., evaporate,
condensation).

A variety of precise
and subject-specific
terminology is used
throughout the text
(e.g., hydrologic cycle,
transpiration,
integrated system).

Makes some
adventurous word
choices.

Attempts to make
powerful word choices
that energise the
writing.

Makes powerful word
choices that energise
the writing and affects
the reader (e.g.
deliberate attempt to
choose the best word
instead of the first
word that comes to
mind).

Usually with support,
shows an awareness of
the sounds formed by
different letters and
groups of letters (e.g.,
some high frequency
words are spelled
correctly and
phonetically plausible
attempts are made).

Simple, monosyllabic
words are usually
spelled correctly, and
where there are
inaccuracies, the
alternative is
phonetically plausible.

Simple mono and
polysyllabic words are
spelled correctly.

Polysyllabic words that
conform to regular
patterns are spelled
correctly

Usually with support,
uses the word wall for
tricky words.

Uses the word wall for
tricky words.

Uses a spelling
resource for unknown
words.

Usually with support,
most letters are placed
correctly on the line
and spaces are used
between words.

Letters are correctly
sized, orientated, and
placed on the line;and
spaces are used
between words

With limited errors,
uses a spelling
resource for unknown
words.
.

Usually with support,
includes basic
presentation features
(e.g. illustrations and
diagrams with labels) .

Includes presentation
features (e.g.,
illustrations, diagrams
with labels, text
boxes).

Includes presentation
features that attempt
to enrich/clarify the
text (e.g., diagrams
with labels,
illustrations, textboxes,
flowcharts, captions,
types of font, etc.)

Includes presentation
features of that
enrich/clarify the text
(e.g., diagrams with
labels, illustrations,
textboxes, flowcharts,
captions, types of font,
etc.)

Usually with support,
uses simple vocabulary
and repeats key words.

Uses a variety of basic
words that are suitable
to the topic (e.g., head,
sun rays, drops).
.

Confidently uses a
broad range of precise
subject-specific
terminology
throughout the text
that demonstrates
knowledge of the
topic.
Demonstrates a wide
vocabulary when
making powerful word
choices that energise
the writing and affects
the reader (e.g.,
precisely chosen words
suited to the topic).
Spelling is accurate
throughout the text.

Includes presentation
features that achieve a
particular effect and/or
enhance
understanding (e.g.,
diagrams with labels,
illustrations, textboxes,
flowcharts, captions,
types of font, etc.)
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AF2 – Organisation & Voice

AF1– Ideas & Voice

Narrative Writing Rubric
Level 1
Usually with support,
AFs are evident in
some writing
Usually with support,
the elements of the
story (characters,
setting, problem,
events, solution) are
generally related with
limited elaboration.

Level 2
AFs are evident in
some forms of writing

Level 3
AFs are evident in
most forms of writing

Level 4
AFs are evident across
a range of writing

The elements of the
story (characters,
setting, problem,
events, solution) are
related with some
elaboration through
simple details.

The elements of the
story (characters,
setting, problem, plot
with rising action,
solution) are related
and I elaborate on
ideas through details.

The elements of the
story (characters,
setting, problem, plot
with rising action,
climax, solution) are
specific and include
descriptive details.

Usually with support,
the piece of writing
includes unique
pictures with details
and/or labels.

The writing is
beginning to sound
unique through
interesting word
choices, use of
conventions, and/or
presentation.

Hints of unique voice
are evident throughout
the text (e.g.,
interesting use of word
choice, conventions,
and/or presentation)
and attempts to hold
the reader’s interest.

Unique voice is evident
throughout most of the
text (e.g., individuality
is present and the
writing is beginning to
sound different from
the way others write)
and holds the reader’s
interest.

Unique voice is evident
throughout the text
(e.g., individuality is
present and personal
style is clearly
established) and
effectively holds the
reader’s interest.

Usually with support,
the writing has a
similar voice regardless
of audience or
purpose.

The writing is
beginning to fit the
audience or purpose in
some way (e.g., the
tone is becoming
lively, humorous,
amusing, or animated
depending on genre).

The writing fits the
audience or purpose
(e.g., The tone is lively,
humorous, amusing or
animated depending
on genre).

Writes with an
understanding of a
specific audience or
purpose (e.g., the tone
is very lively,
humorous, amusing, or
animated depending
on genre).

Writes with a strong
sense of a specific
audience or purpose
(e.g., the tone
accurately portrays
true emotion).

The title states the
topic and is beginning
to catch the reader’s
attention. May be
closely related to the
prompt or topic.

The title is original and
effective, and catches
the reader’s attention.

The title is original and
effective. It catches the
reader’s attention, and
captures the central
theme of the piece.

The title is thoughtful,
original and effective.
It catches the reader’s
attention and cleverly
and creatively alludes
to the central theme of
the piece.

Usually with support,
the title is simple and
predictable.

Level 5
AFs are evident across
a wide range of
writing
The elements of the
story (characters,
setting, problem, plot
with rising action,
climax, solution) are
highly specific and
relevant and include
descriptive and
imaginative details.
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AF3 - Organisation

Usually with support,
the opening is a
simple, short
statement (e.g.,
Sammy felt sad).

The opening has a
basic attempt to use a
simple “hooking
strategy” followed by
some detail about
characters, setting,
and/or problem
depending on genre or
style.

The opening has a
"hooking strategy"
(e.g., dialogue: “You
won’t believe what I
found!” hollered
Detective Dave)
followed by additional
detail about
characters, setting,
and/or problem
depending on genre or
style.

Usually with support,
the basic events are in
logical order (e.g. may
be unconnected or
incomplete story
events).

Beginning to develop a
plot with events in
logical order (e.g.
beginning to be
connected and
complete story
events).

The plot has a series of
events in logical order
that end with a simple
resolution to the
problem.

AF4 - Organisation

Usually with support,
the closing is a short
sentence that may be
predictable (e.g., They
lived happily ever
after).

The closing is a short,
original sentence that
may be abrupt (e.g.,
Then they were best
friends forever).

The closing is after the
resolution and
attempts to give the
reader some detail
(e.g., lesson learned,
memory, hope/wish,
decision, etc.).

The opening paragraph
has a "hooking
strategy" that catches
the reader’s attention
(e.g., a flash forward of
the ending) followed
by additional detail
about characters,
setting, and/or
problem depending on
genre or style.

The engaging opening
paragraph has a
creative “hooking
strategy” that
effectively catches the
reader’s attention,
followed by additional,
relevant details that
give direction to the
text and information
about characters,
setting, and/or
problem depending on
genre or style.

The developed plot has
a series of events that
are in logical order,
comes to a climax, and
ends with a resolution
to the problem.

The well-developed
plot has a series of
connected events that
flow smoothly, comes
to an exciting climax,
and ends with a
satisfying resolution to
the problem.

The closing paragraph
is after the resolution
and gives the reader
detail and a sense of
closure (e.g., lesson
learned, memory,
hope/wish, decision).

The detailed closing
paragraph is after the
resolution and gives
the reader a satisfying
sense of closure while
also making a
connection to the
opening.

Usually with support,
uses some generic
linking words (e.g.,
first, then, next, after,
finally).

Uses a variety of
generic linking words
(e.g., first, then, next,
after, finally)

Attempts to use more
complex linking
words/phrases (e.g.,
suddenly, as soon as,
the following day, at
supper time) to show
the passing of time.

Uses complex linking
words/phrases that
transition the story
and/or effectively
show the passing of
time (e.g., Meanwhile,
back at the castle…).

Uses a variety of
complex and unique
linking words/phrases
that support cohesion
of the text and
effectively
transition/show the
passing of time.

Usually with support,
accurately uses return
sweep to organise
sentences

Groups ideas into an
opening, a middle, and
a closing.

Attempts to use
paragraphs to group
ideas and sometimes
change paragraphs
appropriately (e.g.,
beginning, ending,
change of setting,
when a long time
passes, when a new
person speaks).

Uses (structured,
where appropriate)
paragraphs to group
ideas and changes
paragraphs
appropriately (e.g.,
beginning, ending,
change of setting,
when a long time
passes, when a new
person speaks).

Uses (structured,
where appropriate)
paragraphs and
confidently changes
paragraphs
appropriately. Within
paragraphs, a range of
devices to support
cohesion (e.g.,
connectives, linking
words) are used.
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AF5 – Sentence Fluency

Usually with support,
writes most thoughts
in sentences.

Usually with support,
shows a basic
awareness of tense
(e.g., generally written
in simple past tense,
although
inconsistencies may be
evident).

AF6 - Conventions

Usually with support,
at least one basic
connective such as and
is used to join ideas

Writes full sentences
that start in a few
different ways (e.g.,
not always with then,
not always with a
pronoun)

Most of the text is
written in the simple
past tense.

At least two basic
connectives such as
and, but, and/or so are
used to join two
independent clauses
to form a compound
sentence.

Attempts to write a
variety of sentences
(e.g., some simple and
some complex).

Writes a variety of
sentences (e.g., simple,
complex, long and/or
short) that are
frequently structured
properly.

Writes a variety of
properly structured
sentences and
deliberately changes
word order, length,
and/or type to
emphasise meaning
and/or affect the
reader.

Writes in the past
tense throughout the
text.

Writes in the past
tense throughout the
text and makes some
attempts to change
tenses when
appropriate (e.g.,
dialogue).

Consistently writes in
the past tense
throughout the text
and change tenses
when appropriate (e.g.,
dialogue).

Uses more than two
connectives such as if,
when, and/or because.

Uses a variety of
complex connectives,
such as therefore and
however.

Accurately uses a wide
variety of complex
connectives to show
relationships between
ideas.

Uses the full range of
punctuation accurately
and ensure that there
is a variety of
punctuation
throughout the text.
(e.g., fullstops,
exclamation marks,
question marks,
quotation/speech
marks, apostrophes,
brackets).

Usually with support
uses full stops at the
end of most sentences.

Uses full stops
correctly and attempt
to use exclamation or
question marks.

Consistently uses full
stops, exclamation
marks, and/or question
marks at the end of
sentences.

Accurately punctuates
the end of sentences
throughout the text
using a variety of end
marks.

Usually with support,
most sentences start
with capital letters.

Starts sentences with
capital letters and is
beginning to use
capitals letters for the
beginning of names.

Accurately uses capital
letters to start
sentences and for
proper nouns.

Uses capital letters
accurately throughout
the text.

Beginning to use some
commas in lists.

Uses commas
accurately in lists.

Uses commas
accurately in lists and
is beginning to mark
clauses (e.g., at the
end of a linking
phrase).

Attempts to correctly
use quotation/speech
marks and related
punctuation.

Uses commas in lists
and to mark clauses
accurately.

Uses quotation/speech
marks and related
punctuation
accurately.
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AF7 – Word Choice

Usually with support,
uses some basic
adjectives (e.g., The
green dragon blew hot
fire).

Uses a variety of basic
adjectives (e.g., The
pretty princess had
long, red hair).

A variety of strong
adjectives are used
throughout the text
(e.g., daunting, dim,
shadowy, chilling).

Throughout the text,
uses descriptive and
figurative language
(e.g., similes) to
"show" rather than
"tell" the reader (e.g.,
His face was red like a
tomato and smoke
blew out of his nose).

Throughout the text,
uses descriptive and
figurative language to
create strong, fresh,
and vivid images that
allow the reader to
visualise.

Usually with support,
uses some simple
action verbs (e.g., saw,
went).

Uses a variety of
action verbs (e.g.,
played, watched,
used).

Attempts to use a
variety of interesting
action verbs and
adverbs (e.g., The
dragon quickly
whipped around).

Uses a broad range of
interesting action verbs
and adverbs
throughout the text.

Confidently uses a
broad range of
interesting action verbs
and adverbs
throughout the text to
describe meaning,
mood, or emotion.

Attempts to make
powerful word choices
that energise the
writing (e.g., The car
sped away leaving a
trail of dust instead of
The car went fast).

Makes powerful word
choices that energise
the writing and have
an effect on the reader
(e.g., deliberate
attempt to choose the
best word instead of
the first word that
comes to mind).

Demonstrates a wide
vocabulary when
making powerful word
choices that energise
the writing and have
an effect on the
reader (e.g., precisely
chosen words suited to
the topic).
Spelling is accurate
throughout the text.

AF8 - Conventions

Usually with support,
uses simple vocabulary
and repeats key words.

Makes some
adventurous word
choices.

Usually with support,
shows an awareness of
the sounds formed by
different letters and
groups of letters (e.g.,
some high frequency
words are spelled
correctly and
phonetically plausible
attempts are made).

Simple, monosyllabic
words are usually
spelled correctly, and
where there are
inaccuracies, the
alternative is
phonetically plausible.

Simple mono and
polysyllabic words are
spelled correctly.

Polysyllabic words that
conform to regular
patterns are spelled
correctly.

Usually with support,
uses the word wall for
tricky words.

Uses the word wall for
tricky words.

With limited errors,
uses a spelling
resource for unknown
words.

Uses a spelling
resource for unknown
words.
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AF9- Presentation

Usually with support,
most letters are placed
correctly on the line
and spaces are used
between words.

Letters are correctly
sized, orientated, and
placed on the line; and
spaces are used
between words

Usually with support,
includes basic
presentation features
(e.g., a simple
illustration or picture).

Includes presentation
features of the text
type (e.g., an
illustration or picture
related to the story).

Includes presentation
features that attempt
to enrich the text (e.g.,
illustrations, pictures,
changes in font type or
size, etc.)

Includes presentation
features that enrich
the text (e.g.,
illustrations, pictures,
changes in font type or
size, etc.).

Includes presentation
features that achieve a
particular effect and/or
enhance
understanding (e.g.,
illustrations, pictures,
changes in front type
or size, etc.)

Level 2
AFs are evident in
some forms of writing

Level 3
AFs are evident in
most forms of writing

Level 4
AFs are evident across
a range of writing

Provides at least 3
relevant personal
reasons with some
elaboration related to
the topic (e.g., I want a
dog to keep our family
safe. He can sleep in
my room).

Provides at least 3
relevant reasons and
elaborates with
supporting examples
and/or facts that are
specific to the topic.

Provides reasons that
are specific to the
topic, and elaborates
using relevant
examples and facts
that are specific to the
topic.

Level 5
AFs are evident across
a wide range of
writing
The reasons are highly
specific to the topic;
demonstrates an
understanding of the
topic and elaborates
using relevant and
inventive examples
and facts specific to
the topic.

The writing is
beginning to sound
unique through
interesting word
choice, conventions,
and/or presentation.

Hints of unique voice
are evident throughout
the text (e.g.,
interesting word
choice, conventions,
and/or presentation)
and attempts to
demonstrate a
commitment to the
topic.

AF1– Ideas & Voice

Persuasive Writing Rubric
Level 1
With support, AFs are
evident in some
writing
Usually with support,
provides at least 3
personal reasons with
limited elaboration
generally related to the
topic (e.g., I want a dog
because I am a good
student).

Usually with support,
the piece of writing
includes unique
pictures with details
and/or labels.

Unique voice is evident
throughout most of
the text (e.g.,
individuality is present
and the writing sounds
different from the way
others write) and
demonstrates a
commitment to the
topic.
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Unique voice is evident
throughout the text
(e.g., individuality is
present and personal
style is clearly
established) and
demonstrates a
passionate
commitment to the
topic.
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AF2 – Organisation & Voice

Usually with support,
the writing has a
similar voice regardless
of audience or
purpose.

Usually with support,
the title is simple and
predictable.

Usually with support,
shows awareness of
some basic persuasive
devices (e.g., pleading,
repetition of key
words) that may
appeal to the reader’s
emotion or values.

The writing is
beginning to fit the
audience or purpose in
some way (e.g., the
tone is becoming
objective and expert).

The writing fits the
audience or purpose
(e.g., the tone is
objective and expert).

Writes with an
understanding of a
specific audience or
purpose (e.g., the tone
is highly objective and
expert).

Writes with a strong
sense of a specific
audience or purpose
(e.g., the tone
accurately connects
with the audience and
topic in an
authoritative manner).

The title states the
topic and is beginning
to catch the reader’s
attention. May be
closely related to the
prompt or topic.

The title is original and
effective, and catches
the reader’s attention.

The title is original and
effective. It catches the
reader’s attention, and
captures the central
theme of the piece.

The title is thoughtful,
original and effective.
It catches the reader’s
attention and cleverly
and creatively alludes
to the central theme of
the piece.

Beginning to use basic
persuasive devices
(e.g., pleading,
repetition, rhetorical
questions,
exaggeration) that
appeal to the reader’s
emotions or values.

Uses persuasive
devices (e.g.,
examples, facts,
statistics that support
my opinion, rhetorical
questions,
exaggeration) where
they will be effective
to persuade the
audience and appeal to
the reader’s emotions,
values, and/or logic.

Appropriately uses
persuasive devices that
are based on research
(e.g., examples, facts,
statistics that support
my opinion, rhetorical
questions,
exaggeration, counter
arguments) and uses
them to effectively
persuade the
audience.

Confidently selects the
most effective
persuasive devices that
are based on research
(e.g., examples, facts,
statistics that support
my opinion, rhetorical
questions, counter
arguments) and uses
them to effectively
persuade the
audience.
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The opening has a
basic attempt to use a
simple “hooking
strategy” followed by
the opinion statement
(e.g., Have you ever
seen garbage at the
beach? People must
stop littering!).

AF 5 – Sentence Fluency

AF4 - Organisation

AF3 - Organisation

Usually with support,
the opening is a
simple, short
statement that states
the opinion (e.g., The
pigeon should not drive
the bus).

The opening has a
"hooking strategy”
(e.g., Imagine you walk
into a room that is
filled with thick, smelly
smoke) followed by
details to introduce the
topic and a clear
opinion statement.

The opening paragraph
has a "hooking
strategy" that catches
the reader’s attention,
briefly introduces the
arguments, and is
followed by a clear
opinion statement.

The engaging opening
paragraph has a
creative “hooking
strategy” followed by
an explanation of the
issue and a confidently
stated opinion that
also provides a clear
direction to the text.

Attempts to present
the reasons in logical
order (e.g., becoming
aware of presenting
strongest reason first
or last).

The developed reasons
are presented in a
logical order (e.g.,
strongest reason first
or last).

The well-developed
reasons are presented
in a specific and
thoughtful order that
will best convince the
audience.

The closing has a
linking phrase (e.g., In
conclusion…), restates
the opinion, and
presents a call to
action.

The closing paragraph
has a linking phrase
(e.g., In conclusion…)
and restates the
opinion, summarizes
the main reasons, and
presents a call to
action.

The well-developed
closing paragraph is
made powerful and
compelling by the
restatement of my
opinion, the reiteration
of my main points, and
the presentation of an
influential call to action
that connects with the
reader.

Usually with support,
the closing restates the
opinion in a short
sentence; the closing
may be similar to the
opening.

The closing restates
the opinion (in a
different way than the
opening) and has
another sentence of
additional detail.

Usually with support,
uses some generic
linking words (e.g.,
first, second, finally)
when appropriate.

Uses a variety of
generic linking words
(e.g., first, second,
finally, another) when
appropriate.

Attempts to use more
complex linking
words/phrases to
connect paragraphs
(e.g., in addition to,
another reason, after
all, to close).

Appropriately uses
complex linking words
or phrases to connect
paragraphs throughout
the text.

Uses a variety of
complex and unique
linking words/phrases
that support cohesion
of the text and
effectively connect
paragraphs.

Usually with support,
accurately uses return
sweep to organise
his/her sentences.

Groups ideas into an
opening, middle
(reasons), and a
closing.

Attempts to use
paragraphs to group
content together and
sometimes changes
paragraphs
appropriately (e.g.,
opening, closing,
change of reason, etc.).

Uses structured
paragraphs to group
content together and
changes paragraphs
appropriately (e.g.,
opening, closing,
change of reason, etc.).

Uses structured
paragraphs and
confidently changes
paragraphs
appropriately. Within
paragraphs, a range of
devices are used to
support cohesion (e.g.,
connectives, linking
words).

Usually with support,
writes most of
thoughts in sentences.

Writes full sentences
that start in a few
different ways (e.g.,
not always with I).

Attempts to write a
variety of sentences
(e.g., some simple and
some complex).

Writes a variety of
sentences (e.g., simple,
complex, long, and/or
short) that are
frequently structured
properly.

Writes a variety of
properly structured
sentences and
deliberately changes
word order, length,
and type to emphasise
meaning and affect the
reader.
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AF5 – Sentence Fluency
AF6 - Conventions

Usually with support,
shows a basic
awareness of tense
(e.g., generally written
in simple present
tense, although
inconsistencies may be
evident).

Most of the text is
written in the simple
present tense.

Writes in the present
tense throughout the
text.

Writes in the present
tense throughout the
text and makes some
attempt to change
tenses when
appropriate (e.g.,
predicting future
outcomes).

Writes in the present
tense throughout the
text and change tenses
when appropriate
(e.g., predicting future
outcomes).

Usually with support,
uses at least one basic
connective, such as
and, to join ideas.

Uses at least two basic
connectives, such as
and, but, and/or so to
join two independent
clauses and form a
compound sentence.

Uses more than two
connectives, such as if,
when, and/or because.

Uses a variety of
complex connectives,
such as therefore,
and/or however.

Accurately uses a wide
variety of complex
connectives to show
relationships between
ideas.

Usually with support,
uses full stops at the
end of most sentences.

Uses full stops
correctly and attempts
to use exclamation or
question marks.

Consistently uses full
stops, exclamation
marks, and/or question
marks at the end of
sentences.

Accurately punctuates
the end of sentences
throughout the text
using a variety of end
marks.

Usually with support,
most sentences start
with capital letters

Starts sentences with
capital letters and is
beginning to use
capitals letters for the
beginning of names.

Accurately uses capital
letters to start
sentences and for
proper nouns.

Uses capital letters
accurately throughout
the text.

Uses the full range of
punctuation accurately
and ensure that there
is a variety of
punctuation
throughout the text.
(e.g., fullstops,
exclamation marks,
question marks,
quotation/speech
marks*, apostrophes,
brackets).

Beginning to use some
commas in lists.

Uses commas
accurately in lists.

Uses commas
accurately in lists and
is beginning to mark
clauses (e.g., at the
end of a linking
phrase).

.

AF 7 – Word Choice

Attempts to correctly
use quotation/speech
marks and related
punctuation*.

Usually with support,
uses some
basic adjectives.

Uses a variety of basic
adjectives.

Uses a variety of strong
adjectives throughout
the text.

Uses commas in lists
and to mark clauses
accurately.

Uses quotation/speech
marks and related
punctuation
accurately*.

Throughout the text,
descriptive (and may
also use figurative)
language is used.
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Throughout the text,
descriptive (and may
also use figurative)
language is used to
create strong, fresh,
and vivid images to
emphasise the main
idea.
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AF9- Presentation

AF8 - Conventions

AF7 – Word Choice

Usually with support,
uses some generic
convincing words (e.g.,
want, need, never,
always).

Usually with support,
uses simple vocabulary
and repeats key words.

Uses a variety of
generic convincing
words (e.g., want,
need, never, always,
have to, should,
believe, surely).

Makes some
adventurous word
choices.

Attempts to use a
variety of convincing
words and phrases
(e.g., honestly, truly, in
my opinion, there is no
doubt, unquestionably,
without a doubt,
despite this).

Convincing words and
phrases are used
throughout the text.

Precisely selects from a
range of convincing
words and phrases
that demonstrate
clarity and confidence
in a clear opinion.

Attempts to make
powerful word choices
that energise the
writing (e.g., I would be
thankful instead of It
would make me
happy).

Makes powerful word
choices that energise
the writing and have
an effect on the reader
(e.g., deliberate
attempt to choose the
best word instead of
the first word that
comes to mind).

Demonstrates a wide
vocabulary when
making powerful word
choices that energises
the writing and have
an effect on the reader
(e.g., precisely chosen
words suited to the
topic).

Spelling is accurate
throughout the text.

Usually with support,
shows an awareness of
the sounds formed by
different letters and
groups of letters (e.g.,
some high frequency
words are spelled
correctly and
phonetically plausible
attempts are made).

Simple, monosyllabic
words are usually
spelled correctly, and
where there are
inaccuracies, the
alternative is
phonetically plausible.

Simple mono and
polysyllabic words are
spelled correctly.

Polysyllabic words that
conform to regular
patterns are spelled
correctly

Usually with support,
uses the word wall for
tricky words.

Uses the word wall for
tricky words.

With limited errors,
uses a spelling
resource for unknown
words.

Uses a spelling
resource for unknown
words.

Usually with support,
most letters are placed
correctly on the line
and spaces are used
between words.

Letters are correctly
sized, orientated, and
placed on the line; and
spaces are used
between words

Usually with support,
includes basic
presentation features
(e.g., a basic
illustration or picture).

Includes presentation
features (e.g.,
illustrations, diagrams
with labels, and/or text
boxes).

Includes presentation
features that attempt
to enrich/clarify the
text (e.g., subtitles,
illustrations, diagrams
with labels, textboxes,
and/or captions).

Includes presentation
features that
enrich/clarify the text
(e.g., subtitles,
illustrations, diagrams
with labels, textboxes,
and/or captions).

Includes presentation
features that achieve a
particular effect and/or
enhance
understanding (e.g.,
subtitles, illustrations,
diagrams, textboxes,
charts, graphs, and/or
captions)
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AF 3 - Organisation

AF2 - Organisation

AF1– Ideas & Voice

Procedural Writing Rubric
Level 1
AFs are evident in
some writing, with
support

Level 2
AFs are evident in
some forms of writing

Level 3
AFs are evident in
most forms of writing

Level 4
AFs are evident across
a range of writing

Level 5
AFs are evident across
a wide range of
writing

Usually with support,
the basic steps are
generally related to the
process/outcome with
limited elaboration
(e.g., First you get
some bread).

The basic steps are
related to the
process/outcome with
some elaboration (e.g.,
Take two pieces of
bread out of the bag).

The steps are related
to the
process/outcome with
elaboration (e.g.,
Slowly pour two cups
of cold water and two
drops of lime juice into
the large pot).

The steps are specific
to the process and are
elaborated upon with
detail (e.g., Secondly,
while the sugar is
boiling, pour two cups
of cold water into the
large jug).

The steps are highly
specific to the process
and provide sufficient
detail to allow the
reader to accurately
complete the process.

Usually with support,
the piece of writing
includes unique
pictures with details
and/or labels.

The piece of writing is
beginning to sound
unique through
interesting word
choices, use of
conventions, and/or
presentation.

Unique voice is evident
throughout the text
(e.g., my individuality is
present and my writing
sounds different from
the way others write).

Unique voice is evident
throughout the text
(e.g., individuality is
present and personal
style is clearly
established).

Usually with support,
the writing has a
similar voice regardless
of audience or
purpose, and
frequently refers to the
audience.
(e.g., First you drop
some paint).

The writing is
beginning to fit the
audience or purpose in
some way and usually
avoids referring to the
audience (e.g., the
tone is becoming
commanding,
authoritative, and
expert).

The writing fits the
audience or purpose
and generally avoids
personalization/referri
ng to the audience
(e.g., the tone is
commanding,
authoritative, and
expert).

Writes with an
understanding of a
specific audience or
purpose and avoids
personalization/referri
ng to the audience
(e.g., the tone is highly
commanding,
authoritative and
expert).

Writes with a strong
sense of a specific
audience or purpose
(e.g., the tone
accurately connects
with the audience and
the author appears
highly knowledgeable).

The title states the
topic and is beginning
to catch the reader’s
attention. May be
closely related to the
prompt or topic.

The title is original and
effective, and catches
the reader’s attention.

The title is original and
effective. It catches the
reader’s attention, and
captures the central
theme of the piece.

The title is thoughtful,
original and effective.
It catches the reader’s
attention and cleverly
and creatively alludes
to the central theme of
the piece.

The opening has a
basic attempt to use a
simple “hooking
strategy” followed by a
sentence that briefly
tells something about
the product/outcome
(e.g., Have you ever
tried chocolate milk? It
is delicious!).

The opening has a
"hooking strategy"
followed by additional
details to introduce the
product/outcome.

The opening paragraph
has a "hooking
strategy" that catches
the reader’s attention,
followed by a detailed
description of the
product/outcome.

The engaging opening
paragraph has a
creative “hooking
strategy,” followed by
additional information
relevant to the process
that also provides a
clear direction to the
text.

Usually with support,
the title is simple and
predictable.

Usually with support,
the opening is a simple,
short statement
related to the
product/process (e.g.,
Chocolate milk is
good.)

Hints of unique voice
are evident throughout
most of the text (e.g.,
interesting word
choices, use of
conventions, and/or
presentation).
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AF3 - Organisation
AF4 - Organisation

Usually with support,
basic steps are in
sequential order and
basic materials are
listed.

The steps are in
sequential order and
materials are listed.

The steps are in
sequential order and
all steps and materials
necessary to generally
complete the
product/process are
included (may require
some inferring by the
reader).

The steps are in
sequential order and
all steps and materials
necessary to accurately
complete the
product/process are
included (limited
inferring by the reader)

Includes detailed
descriptions of all
steps and materials
(e.g., size, amount,
colour) necessary to to
accurately complete
the product/process
with ease.

Usually with support,
the closing is a short
sentence that relates
to the product (e.g.,
enjoyment sentence,
warning sentence,
etc.).

The closing has two
supporting details that
relate to the product
(e.g., enjoyment
sentence, warning
sentence, etc.).

The closing has a
description of the
finished
product/outcome
followed by some
additional details
related to the
product/process (e.g.,
enjoyment sentence,
warning sentence,
etc.).

The closing paragraph
has a description of the
finished
product/outcome,
followed by additional
details related to the
product/process.

The well-developed
closing paragraph has
a detailed description
of the finished
outcome/product,
followed by additional
relevant and unique
details that connect to
the opening.

Usually with support,
uses some generic
linking words (e.g.,
first, then, next, after,
finally).

Uses a variety of
generic linking words
(e.g., first, then, next,
after, finally).

When appropriate,
attempts to use more
complex linking words
or phrases (e.g., to
start with, secondly,
continue, you are now
ready to, at last).

When appropriate,
uses complex linking
words or phrases to
connect steps (e.g.,
After dropping the mix
into the mug, slowly
pour…).

Uses a variety of
complex and unique
linking words/phrases
that support cohesion
of the text and
effectively transition
between steps.

Usually with support,
accurately uses return
sweep to organise
sentences.

Groups ideas into an
opening, materials,
steps, and a closing.

When appropriate,
attempts to group text
features together with
or without paragraphs
(e.g., materials are
grouped together).

When appropriate,
groups text features
together, with or
without structured
paragraphs (e.g.,
materials are grouped
together).
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Effectively groups text
features together
when appropriate,
with or without
structured paragraphs,
and uses a range of
devices to support
cohesion (e.g.,
connectives, linking
words).
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AF 5 – Sentence Fluency
AF5 – Sentence Fluency
AF6 - Conventions

Usually with support,
writes most thoughts in
sentences.

Writes full sentences
that start in a few
different ways (e.g.,
avoids: First put, Then
put).

Attempts to write a
variety of sentences
(e.g., some simple and
some complex).

Writes a variety of
sentences (e.g., simple,
complex, long and/or
short) that are
frequently structured
properly.

Writes a variety of
properly structured
sentences and
deliberately changes
word order, length,
and type to emphasise
meaning and affect the
reader.

Usually with support,
shows a basic
awareness of tense
(e.g., generally written
in simple present
tense, although
inconsistencies may be
evident.)

Most of the text is
written in the simple
present tense.

Consistently writes in
the present tense
throughout the text.

Consistently writes in
the present tense
throughout the text
and makes some
attempt to change
tenses when
appropriate.

Consistently writes in
the present tense
throughout the text,
and changes tenses
when appropriate.

Usually with support,
uses at least one basic
connective such as and
to join ideas (e.g. Open
up the bag of popcorn
and put it in the
microwave).

At least two basic
connectives such as
and, but, and/or so are
used to join two
independent clauses
and form a compound
sentence.

Uses more than two
connectives such as if,
when, and/or because.

Uses a variety of
complex connectives
such as therefore and
however.

Accurately uses a wide
variety of complex
connectives to show
relationships between
ideas.

Usually with support,
uses full stops at the
end of most sentences.

Uses full stops
correctly and attempts
to use exclamation or
question marks.

Consistently uses full
stops, exclamation
marks, and/or question
marks at the end of
sentences.

Accurately punctuates
the end of sentences
throughout the text
using a variety of end
marks.

Usually with support,
starts most sentences
with capital letters.

Starts sentences with
capital letters and is
beginning to use
capital letters for the
beginning of names.

Accurately uses capital
letters to start
sentences and for
proper nouns.

Uses capital letters
accurately throughout
the text.

Uses the full range of
punctuation accurately
and ensures that there
is a variety of
punctuation
throughout the text.
(e.g., fullstops,
exclamation marks,
question marks,
quotation/speech
marks*, apostrophes,
brackets).

Beginning to use some
commas in lists.

Uses commas
accurately in lists.

Uses commas
accurately in lists and
is beginning to mark
clauses (e.g., at the
end of a linking
phrase).

When applicable,
attempts to correctly
use quotation/speech
marks and related
punctuation*
.

Uses commas in lists
and to mark clauses
accurately.

When applicable, uses
quotation/speech
marks and related
punctuation
accurately*.
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AF 7 – Word Choice
AF7 – Word Choice
AF8 - Conventions

Usually with support,
and when appropriate,
uses some basic
adjectives.

When appropriate,
uses a variety of basic
adjectives.

When appropriate,
uses a variety of strong
adjectives throughout
the text (e.g., tiny,
enormous, freezing,
boiling, bitter, rough).

When appropriate,
uses descriptive
language throughout
the text.

Usually with support,
uses some simple
action/bossy verbs
(e.g., put, get, place).

Uses a variety of
imperative/action/boss
y verbs (e.g., stir, pour,
mix).

Attempts to use a
variety of interesting
imperative/action
verbs (e.g., measure,
weigh, whisk) and
adverbs (e.g., slowly,
quickly, frequently)
that are suitable to the
task.

Usually with support,
uses simple vocabulary
and repeats key words.

Makes some
adventurous word
choices.

Attempts to make
powerful word choices
that energise the
writing.

Makes powerful word
choices that energise
the writing and affect
the reader (e.g.,
deliberate attempt to
choose the best word
instead of the first
word that comes to
mind).

Demonstrates a wide
vocabulary when
making powerful word
choices that energise
the writing and affect
the reader (e.g.,
precisely chosen words
suited to the topic).

Usually with support,
shows an awareness of
the sounds formed by
different letters and
groups of letters (e.g.,
some high frequency
words are spelled
correctly and
phonetically plausible
attempts are made).

Simple, monosyllabic
words are usually
spelled correctly, and
where there are
inaccuracies, the
alternative is
phonetically plausible.

Simple mono and
polysyllabic words are
spelled correctly.

Polysyllabic words that
conform to regular
patterns are spelled
correctly

Spelling is accurate
throughout the text.

Usually with support,
uses the word wall for
tricky words.

Uses the word wall for
tricky words.

With limited errors,
uses a spelling
resource for unknown
words.

Uses a spelling
resource for unknown
words.

Uses a broad range of
interesting action
verbs and adverbs
throughout the text.

MINISTRY OF EDUCATION |Writing Guidance Key : Stage 2

Throughout the text,
descriptive language,
including a variety of
adjectives, is used to
create strong, vivid
images that help to
illustrate the steps.
Confidently uses a
broad range of
interesting action
verbs and adverbs
throughout the text to
accurately describe the
action of the step.
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AF9 – Handwriting & presentation

Usually with support,
most letters are placed
correctly on the line
and spaces are used
between words.

Letters are correctly
sized, orientated, and
placed on the line; and
spaces are used
between words

.

Usually with support,
includes basic
presentation features
including:
- subtitles (e.g.,
materials, steps)
- numbered steps
- diagrams with simple
labels
- illustrations

Includes basic
presentation features,
including:
- subtitles (e.g.,
materials, steps)
- numbered steps
- diagrams with labels
- illustrations

Includes presentation
features that attempt
to enrich/clarify the
text, including:
- subtitles
- numbered steps or
indented
paragraphs
- diagrams with
descriptive
labels
- illustrations
- text boxes

Includes presentation
features that
enrich/clarify the text,
including:
- subtitles
- numbered steps or
indented
paragraphs
- diagrams with
descriptive
labels identifying the
most
important aspects
- illustrations
- text boxes

Includes presentation
features that achieve a
particular effect
and/or enhance
understanding,
including:
- subtitles
- numbered steps or
indented paragraphs
- diagrams with
descriptive labels
identifying the most
important aspect
- illustrations
- text boxes

*Generally not an expectation of procedural writing; however, student will need to use quotation marks and related
punctuation when including dialogue and/or citing research directly.
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AF 3 - Organisation

AF2 – Organisation & Voice

AF1– Ideas & Voice

Recount Writing Rubric
Level 1
Usually with support,
AFs are evident in
some writing
Usually with support,
provides limited
elaboration for at least
3 ideas generally
related to the topic.
The details answer the
who, where, and when
questions in the text.

Level 2
AFs are evident in
some forms of writing

Level 3
AFs are evident in
most forms of writing

Level 4
AFs are evident across
a range of writing

Provides some
elaboration for at least
3 ideas related to the
topic. The details
answer most of the
who, where, what,
when, and why
questions in the text.

Provides elaboration
for at least 3 ideas
related to the topic.
The details answer the
who, where, what,
when, why, and how
questions in the text.

The ideas are specific
to the topic and
include relevant,
important details. The
details accurately
answer the who,
where, what, when,
why, and how
questions in the text.

Usually with support,
the piece of writing
includes unique
pictures with details
and/or labels.

The writing is
beginning to sound
unique through
interesting word
choices, conventions,
and/or presentation.

Hints of unique voice
are evident throughout
the text (e.g.,
interesting use of word
choice, conventions,
and/or presentation)
and attempts to hold
the reader’s interest.

Usually with support,
the writing has a
similar voice regardless
of audience or
purpose.

The writing is
beginning to fit the
audience or purpose in
some way (e.g., the
tone is becoming lively,
humorous, amusing,
animated, or
informative, depending
on form).

Usually with support,
the title is simple and
predictable.

Usually with support,
the opening is a simple,
short statement (e.g., I
went to the beach on
Sunday).

Level 5
AFs are evident across
a wide range of
writing
The ideas are highly
specific to the topic
and include relevant
and imaginative
details. The details to
answer the who,
where, what, when,
why, and how
questions are
embedded in the text.

Unique voice is evident
throughout most of
the text (e.g.,
individuality is present
and the writing sounds
different from the way
others write) and holds
the reader’s interest.

Unique voice is evident
throughout the text
(e.g., individuality is
present and personal
style is clearly
established) and
effectively holds the
reader’s interest.

The writing fits the
audience or purpose
(e.g., the tone is lively,
humorous, amusing,
animated, or
informative, depending
on form).

Writes with an
understanding of a
specific audience or
purpose (e.g., the tone
is highly lively,
humorous, amusing,
animated or
informative, depending
on form).

Writes with a strong
sense of a specific
audience or purpose
(e.g., the tone
accurately portrays
true emotion).

The title states the
topic and is beginning
to catch the reader’s
attention. May be
closely related to the
prompt or topic.

The title is original and
effective, and catches
the reader’s attention.

The title is original and
effective. It catches the
reader’s attention, and
captures the central
theme of the piece.

The title is thoughtful,
original and effective.
It catches the reader’s
attention and cleverly
and creatively alludes
to the central theme of
the piece.

The opening shows a
basic attempt to use a
simple “hooking
strategy” followed by a
sentence that provides
some more detail (e.g.,
Splish splash! On
Saturday, I went to
Morritt’s with my
brother).

The opening has a
"hooking strategy"
(e.g., dialogue: “Stop
right there!”) followed
by additional details.

The opening paragraph
has a "hooking
strategy" that catches
the reader’s attention
(e.g., a flash forward of
the ending) followed
by additional details to
set the context.

The engaging opening
paragraph has a
creative “hooking
strategy” that
effectively catches the
reader’s attention and
is followed by
additional, relevant
details that give
direction to the text.
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AF3 - Organisation
AF4 - Organisation
AF 5 – Sentence Fluency

Usually with support,
the text is ordered in
time sequence (e.g.,
may be choppy and
disconnected).

The text is in logical
order, but may have
several gaps.

The text contains a
series of events that
flow logically without
noticeable gaps.

The developed text has
a series of connected
events that flow
logically.

The well-developed
text has a series of
connected and clear
events that flow
smoothly and logically.

Usually with support,
the closing is a short
personal feeling
sentence (e.g., I loved
the beach that day).

The closing has two
original
thoughts/details that
are related to or are
beginning to reflect
upon the event (e.g., I
enjoyed my time at the
beach. It was a day to
remember!).

The closing reflects
upon the events and
may include lessons
learned and/or
connections made.

The closing paragraph
reflects upon the
events and includes
lessons learned and/or
connections made.

The detailed closing
paragraph provides a
deep reflection of the
event(s) while also
making a connection to
the opening.

Usually with support,
uses some generic
linking words (e.g.,
first, then, next, after,
finally).

Uses a variety of
generic linking words
(e.g., first, then, next,
after, finally).

Attempts to use more
complex linking
words/phrases (e.g.,
suddenly, recently, as
soon as, the following
day) to show the
passing of time.

Uses complex linking
words/phrases that
transition the recount
and/or effectively
show the passing of
time (e.g., Before we
left for the beach…).

Uses a variety of
complex and unique
linking words/phrases
that support cohesion
of the text and
effectively
transition/show the
passing of time.

Usually with support,
accurately uses return
sweep to organise
sentences.

Ideas are grouped into
an opening, a middle,
and a closing.

Attempts to use
paragraphs to group
ideas together and
sometimes changes
paragraphs
appropriately (e.g.,
beginning, ending,
change of setting,
when a long time
passes, when a new
person speaks).

Uses (structured,
where appropriate)
paragraphs to group
ideas and changes
paragraphs
appropriately (e.g.,
beginning, ending,
change of setting,
when a long time
passes, when a new
person speaks).

Uses (structured,
where appropriate)
paragraphs and
confidently changes
paragraphs
appropriately. Within
paragraphs, a range of
devices to support
cohesion (e.g.,
connectives, linking
words) are used.

Usually with support,
writes most thoughts in
sentences.

Writes full sentences
that start in a few
different ways (e.g.,
not always with I).

Attempts to write a
variety of sentences
(e.g., some simple and
some complex).

Writes a variety of
sentences (e.g., simple,
complex, long, and/or
short) that are
frequently structured
properly.

Writes a variety of
properly structured
sentences and
deliberately changes
word order, length,
and type to emphasise
meaning and affect the
reader.

Usually with support,
shows a basic
awareness of tense
(e.g., generally written
in simple past tense,
although
inconsistencies may be
evident).

Most of the text is
written in the simple
past tense.

Writes in the past
tense consistently
throughout the text.

Writes in the past
tense consistently
throughout the text
and makes some
attempt to change
tenses when
appropriate (e.g.,
dialogue).

Writes in the past
tense consistently
throughout the text
and change tenses
when appropriate
(e.g., dialogue).
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AF5 – Sentence Fluency
AF6 - Conventions

Usually with support,
at least one basic
connective such as and
is used to join ideas

At least two basic
connectives such as
and, but, and/or so are
used to join two
independent clauses to
form a compound
sentence.

Uses more than two
connectives such as if,
when, and/or because.

Uses a variety of
complex connectives,
such as therefore and
however.

Accurately uses a wide
variety of complex
connectives to show
relationships between
ideas

Usually with support,
uses full stops at the
end of most sentences.

Uses full stops
correctly and attempt
to use exclamation or
question marks.

Consistently uses full
stops, exclamation
marks, and/or question
marks at the end of
sentences.

Accurately punctuates
the end of sentences
throughout the text
using a variety of end
marks.

Usually with support,
most sentences start
with capital letters

Starts sentences with
capital letters and is
beginning to use
capitals letters for the
beginning of names.

Accurately uses capital
letters to start
sentences and for
proper nouns.

Uses capital letters
accurately throughout
the text.

Uses the full range of
punctuation accurately
and ensures that there
is a variety of
punctuation
throughout the text.
(e.g., fullstops,
exclamation marks,
question marks,
quotation/speech
marks, apostrophes,
brackets).

.

Beginning to use some
commas in lists.

Uses commas
accurately in lists.

Uses commas
accurately in lists and
is beginning to mark
clauses (e.g., at the
end of a linking
phrase).

AF 7 – Word Choice

Attempts to correctly
use quotation/speech
marks and related
punctuation.

Uses commas in lists
and to mark clauses
accurately.

Uses quotation/speech
marks and related
punctuation
accurately.

Usually with support,
uses some
basic adjectives.

Uses a variety of basic
adjectives.

Uses a variety of strong
adjectives throughout
the text (e.g., tiny,
enormous, freezing,
boiling, bitter).

Throughout the text,
uses descriptive and
figurative language
(e.g., similes or
alliteration) to “show”
rather than “tell” the
reader (e.g., I bounced
merrily through the
garden like a
basketball dribbling
down the court).

Usually with support,
uses some simple
action verbs (e.g., I
saw, I went, I did).

Uses a variety of action
verbs (e.g., I played, I
watched, I used).

Attempts to use a
variety of interesting
action verbs and
adverbs (e.g., travelled,
glimpsed, quickly,
gently).

Uses a broad range of
interesting action
verbs and adverbs
throughout text.
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Throughout the text,
uses descriptive and
figurative language to
create strong, fresh
and vivid images that
allow the reader to
visualise.

Confidently uses a
broad range of
interesting action
verbs and adverbs
throughout the text to
describe meaning,
mood, or emotion.
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Makes some
adventurous word
choices.

Attempts to make
powerful word choices
that energise the
writing (e.g., The wind
sent chills up my
spine).

Makes powerful word
choices that energise
the writing and have
an effect on the reader
(e.g., deliberate
attempt to choose the
best word instead of
the first word that
comes to mind).

Demonstrates a wide
vocabulary when
making powerful word
choices that energise
the writing and have
an effect on the reader
(e.g., precisely chosen
words suited to the
topic).

Usually with support,
shows an awareness of
the sounds formed by
different letters and
groups of letters (e.g.,
some high frequency
words are spelled
correctly and
phonetically plausible
attempts are made).

Simple, monosyllabic
words are usually
spelled correctly, and
where there are
inaccuracies, the
alternative is
phonetically plausible.

Simple mono and
polysyllabic words are
spelled correctly.

Polysyllabic words that
conform to regular
patterns are spelled
correctly

Spelling is accurate
throughout the text.

Usually with support,
uses use the word wall
for tricky words.

Uses the word wall for
tricky words.

With limited errors,
uses a spelling
resource for unknown
words.

Uses a spelling
resource for unknown
words.

Includes presentation
features that attempt
to enrich/clarify the
text (e.g., illustrations,
pictures, changes in
font type or size, etc.)
may be included.

Includes presentation
features that
enrich/clarify the text
(e.g., illustrations,
pictures, timelines,
captions, changes in
font type or size, etc.)
may be included.

AF8 - Conventions

AF7 – Word Choice

Usually with support,
uses simple vocabulary
and repeats key words.

AF9- Presentation

.
Usually with support,
most letters are placed
correctly on the line
and spaces are used
between words.

Letters are correctly
sized, orientated, and
placed on the line; and
spaces are used
between words

Usually with support,
includes basic
presentation features
(e.g., a simple
illustration or picture).

Includes basic
presentation features
(e.g., an illustration or
picture related to the
recount).

Includes presentation
features that achieve a
particular effect and/or
enhance
understanding (e.g.,
illustrations, pictures,
timelines, captions,
changes in front type
or size, etc.) may be
included.
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Report Writing Rubric

AF 3 - Organisation

AF2 – Organisation& Voice

AF1– Ideas & Voice

Level 1
Usually with support,
AFs are evident in
some writing
Usually with support,
facts/descriptive
statements (at least 3)
are generally related to
the topic with limited
elaboration.

Level 2
AFs are evident in
some forms of writing

Level 3
AFs are evident in
most forms of writing

Level 4
AFs are evident across
a range of writing

Facts/descriptive
statements (at least 3)
are related to the topic
with some elaboration.

The subtopics (at least
3) are related to the
topic and elaborated
on with facts and
details.

The subtopics (at least
3) are specific to the
topic and elaborated
on (?) using relevant
researched examples,
facts, and details.

Usually with support,
the piece of writing
includes unique
pictures with details
and/or labels.

The writing is
beginning to sound
unique through
interesting word
choices, use of
conventions, and/or
presentation.

Usually with support,
the writing has a
similar voice regardless
of the audience or
purpose.

The writing is
beginning to fit the
audience or purpose in
some way (e.g., the
tone is becoming
objective and expert).

Usually with support,
the title is simple and
predictable.

Usually with support,
the opening is a simple
and short statement
that identifies the topic
(e.g., Bats are
interesting animals).

Hints of unique voice
are evident throughout
the text (e.g.,
interesting word
choices, use of
conventions, and/or
presentation) attempts
to demonstrate an
interest in the topic.
The writing fits the
audience or purpose
(e.g., the tone is
objective and expert).

Level 5
AFs are evident across
a wide range of
writing
The subtopics (at least
3) are highly specific to
the topic and provide
sufficient and
researched
information and details
to offer the reader a
deep understanding of
the topic.

Unique voice is evident
throughout most of
the text (e.g.,
individuality is present
and the writing sounds
different from the way
others write) and
demonstrates an
interest in the topic.

Unique voice is evident
throughout the text
(e.g., individuality is
present and personal
style is clearly
established) and
demonstrates a keen
interest in the topic.

Writes with an
understanding of a
specific audience or
purpose (e.g., the tone
is highly objective and
expert).

Writes with a strong
sense of a specific
audience or purpose
(e.g., the tone
accurately connects
with the audience and
the author appears to
be highly
knowledgeable.)

The title states the
topic and is beginning
to catch the reader’s
attention. May be
closely related to the
prompt or topic.

The title is original and
effective, and catches
the reader’s attention.

The title is original and
effective. It catches the
reader’s attention, and
captures the central
theme of the piece.

The title is thoughtful,
original and effective.
It catches the reader’s
attention and cleverly
and creatively alludes
to the central theme of
the piece.

The opening has a
basic attempt to use a
simple “hooking
strategy,” followed by
a simple, short
statement that
identifies the topic.

The opening has a
"hooking strategy,”
followed by details
that introduce the
topic (e.g., list of
adjectives, question,
noisy word, simile,
etc.).

The opening paragraph
has a "hooking
strategy” that catches
the reader’s attention,
introduces the main
idea, and briefly states
the subtopics to be
discussed.

The engaging opening
paragraph has a
creative “hooking
strategy” followed by
an explanation of the
main idea and
statement of the
subtopics to be
discussed whilst
providing a clear
direction to the text.
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AF 5 – Sentence Fluency

AF4 - Organisation

AF3 - Organisation

Includes minimally
developed and logically
categorised subtopics
that support the main
idea.

Usually with support,
the closing is a short
sentence related to the
topic (e.g., Dogs are
great. May be a
personal statement.)

The closing has two
original supporting
details related to the
topic (e.g., Spiders are
interesting insects. But
remember, you don’t
need to be afraid.)

The closing has a
linking phrase (e.g., In
conclusion…), attempts
to restate the main
idea, and summarises
some of the supporting
details.

To connect
paragraphs, attempts
to use more complex
linking words/phrases
(e.g., another thing,
you might also want to
know, in addition).
Usually with support,
accurately uses return
sweep to organize
sentences.

Groups ideas into an
opening, middle
(facts), and a closing.

Attempts to use
paragraphs to group
content and
sometimes changes
paragraphs
appropriately (e.g.,
change of subtopic,
introduction,
conclusion).

Usually with support,
writes most thoughts
in sentences.

Writes full sentences
that start in a few
different ways (avoids:
The iguana eats…The
iguana lives… The
iguana likes…).

Attempts to write a
variety of sentences
(e.g., some simple and
some complex).

Includes developed
and logically
categorised subtopics
that support the main
idea.

Includes welldeveloped subtopics
that strongly support
the main idea and that
are managed
effectively across the
text.

The closing paragraph
has a linking phrase
(e.g., In summary …),
restates the main idea,
summarises the
supporting details and
may include a call
action.

The well-developed
closing paragraph
restates the main idea,
reiterates the critical
points, and states the
significance or
importance of the
topic in an interesting
and creative way And
may include
recommendations

To connect
paragraphs, uses
complex linking
words/phrases (e.g., In
addition to being a
deadly predator, the
Great White Shark
also…).

Uses a variety of
complex and unique
linking words/phrases
that support cohesion
of the text and
effectively transition
between subtopics.

Uses structured
paragraphs to group
content and changes
paragraphs
appropriately (e.g.,
change of subtopic,
introduction, and/or
conclusion).

Writes a variety of
sentences (e.g., simple,
complex, long and/or
short) that are
frequently structured
properly.
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Uses structured
paragraphs and
confidently change
paragraphs
appropriately. Within
paragraphs, a range of
devices are used to
support cohesion (e.g.,
connectives, linking
words).
Writes a variety of
properly structured
sentences and
deliberately changes
word order, length,
and type to emphasise
meaning and affect the
reader.
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AF5 – Sentence Fluency
AF6 - Conventions

Usually with support,
shows a basic
awareness of tense
(e.g., generally written
in the appropriate
tense although
inconsistencies may be
evident).

Most of the text is
written in the
appropriate tense.
(e.g., simple present:
A shark lives in the
ocean. vs. simple past:
Columbus landed in the
Cayman Islands).

Writes in the
appropriate tense
consistently
throughout the text.

Usually with support,
at least one basic
connective such as and
is used to join ideas.

At least two basic
connectives such as
and, but, and/or so are
used to join two
independent clauses to
form a compound
sentence.

Uses more than two
connectives such as if,
when, and/or because.

Usually with support,
uses full stops at the
end of most sentences.

Uses full stops
correctly and attempts
to use exclamation or
question marks.

Consistently uses full
stops, exclamation
marks, and/or question
marks at the end of
sentences.

Accurately punctuates
the end of sentences
throughout the text
using a variety of end
marks.

Usually with support,
starts most sentences
with capital letters.

Starts sentences with
capital letters and is
beginning to use
capital letters for the
beginning of names.

Accurately uses capital
letters to start
sentences and for
proper nouns.

Uses capital letters
accurately throughout
the text.

Beginning to use some
commas in lists.

Uses commas
accurately in lists.

Uses commas
accurately in lists and
is beginning to mark
clauses (e.g., at the
end of a linking
phrase).

Uses a variety of
complex connectives
such as therefore and
however.

.

When applicable,
attempts to correctly
use quotation/speech
marks and related
punctuation*

AF 7 – Word Choice

Writes in the
appropriate tense
consistently
throughout the text
and makes some
attempt to change
tenses when
appropriate.

Usually with support,
uses some basic
adjectives.

Uses a variety of basic
adjectives.

Uses a variety of strong
adjectives and adverbs
throughout the text.

Writes in the
appropriate tense
consistently
throughout the text
and changes tenses
when appropriate.

Accurately uses a wide
variety of complex
connectives to show
relationships between
ideas.

Uses the full range of
punctuation accurately
and ensure that there
is a variety of
punctuation
throughout the text.
(e.g., fullstops,
exclamation marks,
question marks,
quotation/speech
marks*, apostrophes,
brackets).
Uses commas in lists
and to marks clauses
accurately.

When applicable, uses
quotation/speech
marks and related
punctuation
accurately*.
Uses descriptive
language, including
adjectives and adverbs
(and may also use
figurative language)
throughout the text.
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Uses descriptive (and
may also use
figurative) language,
including a variety of
adjectives and adverbs,
to create strong, fresh
and vivid images that
help to illustrate facts
and details,
throughout the text.
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AF7 – Word Choice
AF8 - Conventions
AF9- Presentation

Usually with support,
uses some simple
words that are suitable
to the topic (e.g., paw,
tail, leg, ear, collar).

Uses a variety of basic
words that are suitable
to the topic (e.g., diet,
habitat, stem, leaf,
shelter).

Attempts to use a
variety of subject
specific terminology.

Throughout the text, a
variety of precise
subject specific
terminology is used.

Usually with support,
uses simple vocabulary
and repeat key words.

Makes some
adventurous word
choices.

Attempts to make
powerful word choices
that energise the
writing.

Makes powerful word
choices that energise
the writing and affect
the reader (e.g., a
deliberate attempt to
choose the best word
instead of the first
word that comes to
mind).

Usually with support,
shows an awareness of
the sounds formed by
different letters and
groups of letters (e.g.,
some high frequency
words are spelled
correctly and
phonetically plausible
attempts are made).

Simple, monosyllabic
words are usually
spelled correctly, and
where there are
inaccuracies, the
alternative is
phonetically plausible.

Simple mono and
polysyllabic words are
spelled correctly.

Polysyllabic words that
conform to regular
patterns are spelled
correctly

Usually with support,
uses the word wall for
tricky words.

Uses the word wall for
tricky words.

With limited errors,
uses a spelling
resource for unknown
words.

Uses a spelling
resource for unknown
words.

Usually with support,
most letters are placed
correctly on the line
and spaces are used
between words.

Letters are correctly
sized, orientated, and
placed on the line; and
spaces are used
between words

Usually with support,
includes basic
presentation (e.g.
subtitles, illustrations,
and diagrams with
labels).

Includes basic
presentation features
(e.g., subtitles,
illustrations, diagrams
with labels, maps, text
boxes, and/or charts).

Includes presentation
features that attempt
to enrich/clarify the
text (e.g., subtitles,
diagrams with labels,
illustrations, maps,
textboxes, captions,
types of font, tables of
contents, glossaries,
charts, graphs, etc.)

Includes presentation
features that
enrich/clarify the text
(e.g., subtitles,
diagrams with labels,
illustrations, maps,
textboxes, captions,
types of font, tables of
contents, glossaries,
charts, graphs, etc.)
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Throughout the text,
confidently uses a
broad range of precise
subject specific
terminology that
demonstrates
knowledge of the
topic.
When making powerful
word choices,
demonstrates a wide
vocabulary that
energises the writing
and affects the reader
(e.g., precisely chosen
words suited to the
topic).
Spelling is accurate
throughout the text.

Includes presentation
features that achieve a
particular effect
and/or enhance
understanding (e.g.,
diagrams with labels,
illustrations, textboxes,
flowcharts, captions,
types of font, etc.)
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